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- procediires, adaptations, and evaluation technigue-s. The contenjr of ^ 
\each group aee ting plan is presented in, detail. A siailar - 
/organization is used for Seainar. Ij:, Onderstan^ijig Behaviox, and fDr 
Seainar III, Changing Behavior. The appendices to the guide de,scribe 
the organiiational fraaework of the, prograa. and present th,e goals and 
o|)ject!ives of the seainars for each of thr^e levels of 'aasti^H^ Ilia; 
bibll^giJ^^aphy includes tf^ list of references and a list (\f . coilBlciai ' 
aaterials used in the p^royjraa* fBB) " 
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INTRODUCTiONi • ; . 



Purpose: The. purjipse of the Groups for Psychological- Education is to 
give each individual an opportunity to become an involved 
member of society/thrcnigh the' deyelopmerit of effective inter- 
/personal skills and self understanding. This can bfe.accom- 

* • • 

, , • plished^by making available selected princijjles ..o.f iJsychology 
to children for their personal use. ■ • ,. • ' 

■ ■> ' ■ ■■ ■ r ■ " ■■ v V--; 4 

y ' • ^ ... . . . _ . ^. . .,. 

Content: The program of Groups for Psychological • Education presented ' 
in this Leader's Guide is organized ^nta *three major Seminars . 
. . « yThe Seminari^) are ijoth sequential 3nd heirarchical' in nature. ' 

■ ■ ■ . ^ ^ y ' 

. That is , Seminar t is basic to Seminars .II and III; Semiftar * 
II is baiic to Seoij^ar III. J;.,The soils', thatvare deyeloped \ 
through participation in Seminar I are bliilt upon pr are 
. developed, t^ a more ^advanced' level in (Seminar -II; new material 
. is also presented in Senjinar II. " The Seminars must be exper- 
ienced and masti^red in the givai^sequence: 

' ' ; ' Seminar I ; Communication 

" • ' " Seminar II : Understanding Behlyl^or 

' V • .' Seminar III : Changing Behavior . 



Leader's Guide: The Groups fbirPsychol^ 

contains specific Instructions the teaehinjg of each 
• * * performance objective under the Application level of the, 

goals and objectives stated in'.App^nSlx ll of the Guide, ' . 



V 
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. •. f . SCREENING ; . 

• • ■ r '• ■ '. ' 

purpose of . the Groups for Psychological Education (G. P. E.) has 
been stated In th|^;introduction td this Leadefs Gulde7\or this. purpose " 

■ ■ , • • - ■ , ' . ■ ■ ■ '• ; 

to be realized, certain ne^ssary 'precautions need to be taken.ln the' " 
selection of children to be included dn G. P. E. kdekllyj!^hi children 
might be^included in G.P.E.* ^n practice, most^"lld,^.. janib^' in^lude^ ^ 
Ih the groups. . \^ . 

Prerequisites for Group Membership 

: In keeping with the' spirit of psychoiogicar education, the most . ' ^ 
obvious, prerequisite', for a -childno be. included in a group woUld be the 
■ child desire to lie a group membej: A bVief/sample. procedure for Intro- ' 
•duclng groups to children and for letting them know what to expect in ' \ 

the groups is. included in this Guide. It consists of two short classroom 

> '. ' , ' ' ■ * ■ . 

presentations. . ' ■ , ' '< ■ 

/ -The second prerequisite for a child's membership tii a group would 
be his/her physical ability to stay seated and/ interact"'' in a group at \ " 
» jnljiimal level. . A brief checklist of behaviqrs is .included f^r use in 
helping .to determine a child's ability, to do this. • , "~ 

^ The final prerequisite for a ctiild's membership in a 'group vou\d 
be'his/her^feal capacity to learn the materials presented in the Sea^ V 
inars. especially. Seminare II and III. It is sugg^es ted -t^at children ' 
with below average Intelligence., i.e. those generally 'include.d in special 

educat,ion classes, excluded from groups. Since the skills , to be 

, ...V ■ ^ ^ . . . ^- 



I 



• learned are basic to cultural competence Che special education teacher' ^ 
or school cbunselor might want to form a special group of these ch^'ldren. ' 

As communication skills from Seminar I "are mastered, it might be possible 

■ , ' ^ • ' , ' ■ ■ • ^ 

to include these children in beginning groups of faster learning children. 

Introducing Groups to Children ' 

■ . • • ^ \ ■ ■ ^ ^ ■■ ' r ' ■ 

This procedure iff designed to bfe followed for all Qhlldr^n early in 

- ' ■. ' ■ • ' / ■ 

the^ school year. 'It might be repeated during the second half of the school 

term or at the beginning of the third quarters 

Mpst * children^^^h^e not^een exposed to working in groups that are not 

academically task oriented. They may not inmediately understand either the 

r/>le of the grou|> in their school p3C|erience nor the role of 'the school 

' cotiliselor if that is the person whi^Will lead the group. It is suggested* 

that the counselor become acqtiainted with the children. If t;^e classroom 

. '♦'^ • \ ' . # ■ ■ ■ ■ ' ■ / ' 

teacher is to lead the group, his/her role can be dealt With -at a later time. 

• , V Soon aftfiif the beginning of the school term, the counselor (or other 

' ■ •* ' * . ■ . ■ ■ • . 

potential group leader) should make two appo^tments with each class *of * 
children to be exposed t^ G. P. E". An^ uninterrupted period of no less jthan.^ 
30 minptes will be *heeded for ah intrpduction to Groups. It Is strongly 
suggested that' the ^school tioiinselor have yisited each classroom^ f or' a tirief * 
Introdi^tion of hlm/feerself and the functiorj of t^he counselor in the. scl)o5l 
l^rior to this session. ""An uninterrupted session of 15 minutes will be 
needed in stlie second session. . 



3^ minutes 

Classroom with all students present 1 




First Session 
^Time: 
Setting ; 

Materials: / ^1) ' Board, chalk, eraser 

* 2) name tags for children lar^e. enough to be- seen by t-he 
counselor from thd front of the. room ' y 

' - ' ^. • A ■ ■ 

3) large^ poster with sample letter on It (see sample letter 
4t the end of this section) - ~ . 

•■ ' ■ ', ■ ■ ■.. . ■■'■."> 

4) 1 lALAC signs or ,the lALAC f llmstrlp and fllmstrlp 
prij^ector (see Argus) ' ^ 

^' ' ■ ■ ' ■ ■ 

The Counselor Introduces hlm/herself, puts on a name tag 

■ • ' ' * ^' ■ ■ * I ■ 

and very brief ly^ reviews or reminds the students of his/ 
her previous visit to_ the cldssfpom". (^Is Is -assuming ' 
he/jhe has previously visited the. classroom to^dntroduce . 
hlm/herself and the role of the counselor.) The Counselor 
asks the children to each attach His/her name tag 'so 
names can be used. ' 
;2. The cqungelor brlefly .tells the children that some groiips 
are to be start^ soon In which children will learn how' 
to get along better with people, learn why "people kct as 
they do, and learn ho^ to help others change and help 
^ : themselves change. The groups will be small, five to 
seven children, wi^l meet twice a week and will contain 
only people, who want td^H In them. . *^ 
3. . Explal,n. that In order to help them understand some of 

' ' 4 ■ ' — ' ■ 

the npad foT^le|rnlng how_to get along, why people act' ' 



as they ;do arid how to help theniiselves and o therk chahgey • 
you a- going t;o tell a story of a day in the life of : 
.a boy^named Randy^ 

Tell the lALAC story, ripping the; sign and beirig as 



interesting as ^possible. 




er:^ The Argus Filmstrip may be lisedJ Simon, s, 
' X.M LOVEABLE.AND CAPABLE. ^ 



At the conclusion of the s^tory, ^sk-the\tbildreri to telj 
you someS^ays ^nd;^could h&ye\gotten 4^^^^ why 
people acted toward htai as jihey did, and what could be 
done to change ♦eitlier W or others , l^eep this brief ^ 



aiidBas t moving.. 



r.m or bth 



^ Tell tlie children yqn i^ould like for them to think 
of way^ they would like to get along better with people, 
v/hy people act the way^ they do; and how they might wanj^^^* 
to change or help (jthers to change.-^^At this point do 
not ask them to verbaiize but just ^o think- about these 
things. ' V ) ■ 

i . Introduce the letter (from^t^he poster) and tell the' 
children you will be b^k tomorJow to pass out letters 
^and answer questions about the groups. Preserve>»^he name 
tags for use the i^xt dayi 



/Session Two . r : . , - *^ 

^ ; i nline : V - 1^' ^l^^i^tes ..^ ^ , 

'. • ■ ■ ■• •' ^ ■ , ' - . • ' ■ ✓ 

/ siting ;^ Regular classroom, all students present. 
. Materials ; . large postex wlt;h sample letter to the leader on it 
. minfebgraphe^^ forms for each child \ 

, child.^ ^ ; 

4) name -tags from the first sess?o 



Lon* 



ProceduTg; 1.. Have students attach , their name tags'; wear yours. 

2^ 3riefly^:^^^ target areas of the, groups, \ 

/ ./ V : /copmUnifi^tion , reasons f of ^ behaVior, and 'clanging be- 
';■■■■.■{ ' ; / V : hayl^^^^^ thp children might. have. 

• . / r:-^. ^i£^yx^ X&tt^ form on the poster. Tell the children 
■ they.:Jyi|l^ receive a letter form in a moment J- 'But, you 
-want to l>e certain that they understand that- whatever 
>^ ^^y^^'^/^ letter |:p yoi^is just between the two 

?t yo^^^^^^^ 

allowed, to see the letters- without their peWssion. 
(Specify anyone who might see them) . ^ 
4. Pass out :the letters. Everyone should fill' out a form. 
It is su^ested that the counselor; m o^t about among the 



children as they wri^e in order tp answer* any queations^t 
privately. ^ - , * 

5. Collect, the letters and thank \he^ class, and teacher for 

• - ■ ■■ • ■ ' ^- ■ ' . '.V , : ■ 

* ^ .their time. 



*A V' Asiess Ing Cbmpe t end e <£6v Group tfeicttber sh Ip :^ 
* » • ■ . . . ^^^^^^^^^^ '.■ 

% 



After you h^ve m&de 'thfe clads presentations and have some 
»on the children's desires to be^ In a group , you . Will' know- the 



you have" to work with. There are 4^i6tn4 options oil the ilext ste ~- 
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Behavlordl Cbapetence. Irf addre«slng the problem 

p.*^ } t ; competence for being In a j 

^ niay have fehe teacher f,llL ^ 

Behavior 'Scale oti each chl- Z 



those children who have dl-rfc 



behavioral Control. -The &«oaaB 



having the teacher fill oi»::« 



student. Is the Isolatlop rr 



behavlor^s Wen competent 



need' to practice. A decls.z±=:r: 
those children who want to, 
group but who are not comp-^r~f= 
physical skills toj^nable 
fit from G.P.E. .muffet.now b < 



\ ^ fully those chlldrdn will 

•behavior /Intervention traiatrrr- 



them tfo be^ficluded in G.P 
later time. : > 
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Mental Gompetemie 



Children^'have ,now bepn excluded on 



.1- 



\ 



the basis of dea^Jp r W ,oup 

,andl^ inab^Xity^ , C due 

■'*.,« 

to phy^ic^al behavior. At this, tiiue 
tha mental ability of the^ remaining ' 
clftrdren needs to be checked. It 
is recommended that children -who 
are included in special education 
cl^sides <the educationally menially 
retarded) not be included in beginning 
groups with normal children. Aft^r 
they have mastered thg communication ' 
skills of Seminar I, it might be 
desirable to include them in beginning 
groups with normals. The evidence of 
functioning of the. retarded children 
would be enhancing for both retarded 
and normals. 



Group Meetings 



Groups of five or six may now be formed 
and scheduled for two meetin-gs per week 
to la^t for from 30 to 40 minutes* 
^achers should be included in the 



scheduling plans in order to avoid 

their having to re teach children who 

•< •■'- ' ' ' ^ 

^re out or planning t>^ings to inter- 

^ f 

fer^ with tnt cmn, , , 

Meetings may be helchsln any £wom 

wh6re the' child relfi have privacy, vlth 

the l^a/ier and where they may sit in 

a circle, either on the floor, in a 

chair, or around a table. 
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* Physical Behavior Scale 

Groups for Psychological Education 

. . ■ * ' ^ '. ■ • . 

This scale Is to be completed ,b:^ the classroom teacher of the student. 
Student's Name ^ Te?" ^ .. . •' ■ 

■ The purpose of the Scale is to help ; cal Education Group 

leader determine thp appropriateness of such . ^ eicperience for eac+C 
student. ' It is felt th#.t inappropriate physical behavior might best be 
dealt ^with specifically to modify that behavior before a 'student is placed^ 
in a G.P.E. , " . ' 

' \ } ' " . r - Frequency of Behavior 

This child is able to: ... . . / 50^'or less 1^ 90% . 

1. .Stay'seated for 30 minutes when he/she is busv. * " 

2. ^ Speatloudly enough for others to hear him/her , r 

In a small grptfp- * . ' i - 



3. Keep from distracting others* througTi physical 
contact during a discussion or seated activity. 

■ ■ ■. ■ 

'4. Refrain from expressing anger through physical 
abuse of others or of property. 

5. Refrain from tapping, clapping, drumming, 

; snapping, stomping, etc. during a. 36 minute 
period/of activity or discussion. 

6. Move about^ as is reqi^ired by a structured 
activity. . ' , 

7. Engage in an active, unstructured activity 
with appropriate control. 

3. Make use of free time in physically appropriate 
ways . s 



■J 



Directions: Read /each item. Think of the child's characterls^tlc behavior 
npt just a single incident. If the child is able to perform the behavior ' 
consistently, i.e. about 90% of 'the 'time, place a check und'er 90% for that 
item. That indicates 09 problem. If the child performs the- behavior In- 
consistently, I.e. 50% of the time or less, -check 50% on that item. That 
indicates a problem. 
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♦ * . ./ S^ckgrouiyf Suggesti'oits -for Group. Leaders - 

For^otintiaX leaders of G.P.E. wh^ have n6 background in leadihl^ • ' ' 
childre/'s groups^he following ref^^^ . ; ' 



' • V ^ • ^ - Focus on^ sAf-Deve\opment/ • ^ < 
• • I Stage thre<^; Involvement . . 

' Appendix A Grdup Techniques ' 

' " * for Classroom ^achers page 167. - . 

^ackgroundjp^ Seminar I could -include the following : ' 



I 



Gpi^don, T. P.E.T^ " (Parent Effectiveness Train i n fr^ . ' " ' ^ 

• Gluckstern, N.B. . Basic . Attending Skills; Leade r 
Manual " ^ ^ , , * ^ ' ^ — 



1 



\ 



Ivey.^.E/ and. Gluckstern, N.B. Basic Attending Skills; . Participani: 
'^''^^'ManuaL^"'^ ^V"^^^^^^ ^'^^ Influencing Skills; .Le;.Hpr " 

^''^^*^^nu;^"'^^^"''''^'^"' Basic Influenc ing Skills; Part^p .n^ * 

BackgrountTfor ^Smina^ II could include the fbllowing: ' • ' 

^g^^tt^i^'-'-. for Effective W„Mn,. 

' ""'^Stc^ls^""'"- ' Vintalnln, Sanity jn ' 

Background for Seminar III could include: ' 



^^""^^^l.if^ ^ ^T^l^' ^-^^ S igj-Here: A contracting book fo. 
children and their parents^ ' T"^ 



\ 
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SEMINAR I 



COMMUNICATION TRAINING 



Group Meeting Plans 



^ Iren Meetings 
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Seminar I COMMUNICATION TRAINING • . \ feroup Meeting 1 

GoaJ.: A. Inc^viduals will de^dlop basic cultural skl4'l- ru>< f>s>i^ , ^o 

^ - ^ ■ f ! 't> n omirn I* ■ i c «j ' ■ ***** ^ , . • 

f "^N • ■ . . 

Developmental. Objective : Afl.3, Individuals will demonstrate ar*propriate 
A ■ ' , , ' ^ pl^ysicali behayipr j^necess^i;y, to ^e^f ectii^^ 

^' ^ " * communicant ion in a group. ^ \ 

— ' — ' . . . * ' . " — 

Performance .ObjectTve r a. Individuals are able to use appropriate . voice 
\ ^ level in a variety of group situations. * 

4 b. r individilals are able to use^^^^ropriate 
* rate in a variety of group situatdons. - 
c. Individuals are able to use .appropriate physical 
- posture necessary f9r effective communication in 

a group., . . 

Materials and'^^lesources : 1) tape recorder ^ ? 

2) individual contracts written for children to 
;sigp (see the sample following this plan) 

3) . the ,UNGAME 

4) name- tags are optional 

Prdydure ; ■!. Be sure everyone knows everyone else; tise naml tags if some 
children are strangers. Be stfre everyone knows your name. ' 
^2. Explain that the meeting will be tape recorded today in 

order to find out if everyone is meeting one of the goals 
to be discussed later. It might be well to assign one 
. child (volunteer)- to be in charge of .the recorder. . 

3. Explain thf individual contracts'and have each child read 
his/her*s aloud and sign It in the presence pf the group. 

. You sign your part of it. 

4. Ask the children what will be important for them in the f ' 
group in the areas of speaking and acting. Try to elicit 
ideas about the things that are important for a person to 

^ do in order- for others to understand what he/she is saying, 

. i.e. appropriate voice level and speech rate. Also, be 
/ certain physical posture is discussed. The leader may 

: , effectively act as a model to show appropriate physical 

^ " .posture for effect-ive conmunication in a group. 



r'S. Explain that "the p-ldying of the UNGAME is to give us ar 
activity to do \so we -can practice • a> voice l^vel b 
speech rate .c) physical poat;urf i) ^ Ipl • ^f..»'r 
' e) and ger t ia§ 'accoaintec! 

Play tJke game With the group. This allows you to become 
less pf an authority and more of a-model. ^ If the leader 
goes first it will save time in explaining the game. ' Agree 
on * the" number of turns each person will have before you 
start. Base this judgement on tlie time left. 
7. Rewind the tape and allow the children to listen to their 



-own voice 'levels ^and^speech rates. Briefly discuss. 



Adapt^ations 



Evaluatibjis ; 



For slower or younger st^ents, it ifiig 
this initial meetihg into two-. 



llfrt 



be well to l^reak 



Evaluation of this session is built; into the aqtivitiesV/*. 
howeyer, the leader may feel that one or more children need 
.to be seen individually for instruction, in basic physical 
skills or should be excluded altogether until they can 
complete a specific behavior change sequence to bettejr pre- 
pare them for small group Interaction. It is sincerely 
hoped that exclusion -of children at this point will not be 
necessary;, screening should have identified those childrien. 




* Group Contract' 



^^"^ 1 » " ' • ' • - Gi^oup Meeting 1 

Directions for using this. V^ntract : • 

1. Prepare the contracts in advance- by typing or printing ^in the name 
._b^f the student and the leader in the text of the contract.. 

?. The idea of' tMs group contact should have 6een discussed with the 
children individualiy or in smalL. groups, not necessarily the gi;oups 
to be formed, before the children are^ presented with jrhem. ^ 

< ' " ' ' / ' * ■ ■ \ ' . 

3. ^ch child should re^d his/her ^contract aloud in th^Tfirst G.p7e. ~ 
session and sign it on- the'. line above "Student" while the group 
watches, the leader should, ifhen read the leader's agreement and . 
sigij on the Line above "Leader."' . . / 

■ ■ ' ■ ■' 1' ' • • . ' \ ■ 

4. Keep' the contract^^and review them p^iodically} 



T 



■I ^ 



— , . , agree to 'attend group 

meetings, to take part in t;he activities, to help others 
practice th€ things we are learning, and tolmake changes 
in myself that will make me a more -^ffectiveV person . 

I un^erstan^. that what is ^aid in this grpup is private' 
and is ndt to be talked about outsicfe of here? If I want 
fto ta^k about something that* happens here, I need to get 
permission from the group. My permission is necessary for 
the. leader to talk about What I say here to my parents or 



to.^^^acher. 



I, 



\ 



agree to attend group 



J 



- ■ ■ —. . » %~J — — ^^wu^ 

meetings, to provide activities to^help group members prac- 
tice the things we are learning, and to gfve individual 
-help to people who- need or want it. I will keep these 
meetings private' and will get. the permission of a group 
member or of the group as a whole befote discussing what 
happens here with a parent or teadher. j. 



Student 



Leader 



-15- . 
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Seminar 1 



Group Meeting 1 





1 • • ' : \.^ ' 


Leadet:>. Be sure to explain 
permisslon^and any others th 

* . 

^ — =—57= 


words such as 'effective, private, 
at the members do not ,understand. 



7 



■J- 
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. v Getting Goin^ 

■ ■ V 

Seminar q - COMMUNldSCTION TRAINING i / ^ Group Meeting 2 



Goa 



1: A* Indivlduala will/rtevelop' basl^ ejiltural* skills lTfeces§ary jfo 
\ effective cbDnnuriiicat ion. ' 

. v. . • • ■; . . > 

Develofcmental-Obiective ; Review A. 1.3. a,b,'c. (See Group Meeting 1) 

. A ^ . A. 2. 3.' Individuals will demonstrate ways o^' 

^ ^ *. . ^ \ attending and respondliig in a group ; 

situation. -^v - 

^ : ' ' ' ■ . 

' ' ^ A . ■ 1 ^ 

Perfonpance Objective ; a.^ Individuals are ab^e to^ use 'eye C9ntacf 



^^when speakirig to^omeone and ^eri'^ing. 
spoken , to in group :^riteracuions. 
individuals are able to 'use attending 
postures while listening'vdurlng gro\ip 
interactions. 

Individuals ai|:e able to use appropriate 
responses during grbtip interactions. . 



Miterials .and Resourcea> : 1) ^^ape recoKder 

2l evaluation! sheets* ' ^ *j 

3)\ puppets (fJigm DUSO kit , other sources- 

\or stick puppets) ' \ 

• ■ ■ "■. . ' , , ■ :s • . 

Procedure ; 1. Review; Have the students discuss the three objectives 
they worke^ on last meeting: voice level,^ speech rdte, 
^"^i physical posture; for effective communication. 
2. Have each child' play the part of one puppet after you 
tell them (or liave another -child read aloud) the story' 
of Snowdrift and the Six pwarfs. \ ' " 

- Present the three new objectives for today; eye contact, 
attending postiires, appropriate responses. Di^imss these 
, briefly and have the children demonstrate to be ^ure^they 
understand. 

4. In order to pVa^ticfe^ the skills in today's objectives, . .. 
each child is to try ttp think of w^at animal every other' 
child reminds him of .NOT by appearance but by behavior . 
^ Emphasize that group members are to practice the skills 

. ,of eye contact when speaking to someone or when being 

spoken to, to show they are list enflig by leaniag toward ' 
the person who is speaking,^ and by respopdirig to a person 
message in a way that is' useful, helpful, or courteous. 



r 



r 



- Assign each child to^ olTserveVefl^fe^ther c^ Tell them 

thSsLwill be asked to rate t^e person they observe on 
the jbttending. and responding skills. - Each child is to . 
tell^ someone "If you were an aijiimal I thin^ you would be', 

a Jbecause, . Tape fe^ord this 

section of the meeting. You may have time to go around 
only once but be certain evefv child gets (Pesponded to 
(told what animal someone/tHlnKS he/she might be) 
■ least once.. ■■ - , -: ■ ' y 

. " ' 5. - Before playing\ the. tape of. the animal exercise, pass' out 

the evaluation Sheets, two. for everyone. Let each person . ' 
^ " e^alji^e hWherself op^^e skills. Replay the tape of 
, the' animals. : Ha\te tjie childt^^ rate selves and the other 

. perfeon they Were assigned to watch. Discuss. Responding, 

. * ^ will be obvious^ from the tape; the phyjsical skills will 

\ . . • ttot be so obvious. '* r ^ 

. ^ 6. /^sfgit each child to observe another"" cKil^^ until the 

/ . next sessiop in* the classroom, on the^layground, any- 
^where (bathroom^, gym, etc. / on the behaviors of voice 
level, speed, and physical appropriateness. Tell them 
, . ' they will give the ^person they ^observed (watched) a grade 

. • ' ' .at .the next session^ ■ ■ . 'w 

^ Adaptations ; Omit sectioii 6 for children at a younger age or a ^slower 
\ paced group. » 

Evaluations^ The evaluation for the performance objectives in this session 
J - built in.' Further -subjective evaluation by the group 

^ / / * I leader nj^y be conducted with antecdotal^ notes , "if desired. . 
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Seminar I ^ - j ■ ' 

— • ' ■ ^ * ,s , ^ . Group Mee 



EVALUATION OF ATTENDING AND' RESPONDING SKILLS 



Is able ^9: 



: . Chlld'e Name- - . ^ . . t 

•* * ... ■ • ' • • • 

■ - / * V,^ ' ' . ' 7Nc 

1. *ook another pe^sTon pci the eye when that - 

: personals .speaking to. him/her. . ' ^ * 

2. Look at the persori to Vhom Ke/she 1^ 

- speajiing. . " , ^ - ' ^ v ^ V . 

3. Show that iie/she;, is paying attention to ' 

the group juemW^ who Is speaking by " ' 

sitting forwaW.^ ' -<( >r^x^ v'.- ' ^ 



4. Show that he/she .iW paying attention to 
the group member who is Ispeaking by 
turning towarrd that personT^ 

* 

5. Comment on a topic being discussed in a 
group. " . 

6. Asfc a question that has to do wfbtL the 
group topic. ' ■ ^ ' 

7. Laugh, shoy concern, nod or otherwise 
give the Qbrrect nbn- talking response 
to group discussion. . ; * 



Seminar I • ' ' n « «^ 

, — =?? r * • Group Meeting 2 

SNOWDRIFT AND THE SIX DWARFS 

' A j^^^^f Actions; 

. * Characters ^ , 

Snowdrift:, a person :who can be understood by everyone because she speaks ' 
; and acts as though she cares for those she is with/ She under- 

stands what everyone says. ' • v 

■ Speedy: ^ a dwarf who speaks «o fast no one but Snowdrift can understand 

. , it. . ■ " . ■ ' 

Pokey: 3 dwarf who speaks so slowly and mpves so slowly no one has 

# time to pay attention to it.' . 

Yappy: . a dwarf who speaks so loudly and so often that no one can hear ^ 
, , above it's noise. *u 

^ • ■ - • ' ■ • •' 

^^*PPy- . ^'^IJ^t-who^ so active it makes everyone uncomfortable -by 
JPifPln* Its arms, standing on it head, walking on iCs hands 
IHhd crawling under, over, and on things. 

Softy: a. dwarf .who speaks so softly and is so shy it cannot be heard 

and is not paid attention to by others. 

Giggly: .a^dwarf who laughs all of the time, when" it speaks, when it eats. 
When it sleeps, and especially when anyone elsl speajfes/ 

■ - ' •■ ■ ; ■ - , . . 

SNOWDRIFT AND THE SIX mthlS^ ^ 

■■■ ■■ ■ ^ * • / ■ ' 

• Setting: A t^ny house .in the wopds. It has one large "room downs tairse 
and a large bedroom With six beds in It upstairs; 

Scene I: Snowdrift, lost in ihe woods/ stumbles iiC the I'ittle house 
, dead tired frop running through the woods. She runs upstairs 

X i? stretches out across all six tiny be^^ 

. She falls asleep. ' . . ' V 
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'A8 evening arrive^, the owners of the houee^, six little « dwarfs come hotne: 

>^ Speedy: (speaking so fast no> one can understand) Something Is wrong 
here, I know that chair yas oot knocked over when we left this morning. 

Pokey: (speaking so slowly no one can wait for It to finish) SoftethlAg 

■'. . ■ ■ ' '■ ' ^ . - ■ ' . 

^ Is wrong here, I know that chair was not knocked over when we left this 

' ' r ' > ♦ 

morning. ' , ^ 

■ ■ • 

Yappy: (speaking so loudly no one can listen; all cover their ears) 
Somethlfig is wrong here. I know that chair was not knocked over when we 
left this morning. . ^ 



Flappy: .(crawling over everything and under the turned over chair) 
Something Is wrong here, I know thj^' chair was not knocked over when we 
left this morning. 

Sioity:* (whisper Inf^ V Sometlilng Is wrong here, I know that chSlr was not 
knopked dver when we left this morning. * ^ , 

Giggly:,'^ (laughing) Tee qee. Something tee^ hee Is wrong tee hee here', I 
loiow tee hee that chair was not tee hee knocked over tee hee when we lefe 
tee hee here this morning tee hee.^ , 

All: Lets go upstai^rs andyoee what is going on. 

'The dwarfs all go upata^B. - 



V Speedy: There,'^ a woman up here a^d she is sleeping on all of our beds. 

. ■ < "... ' . r 

All: What? 



^°^^y^ There's a woman up here and she is sleeping on all of our Iseds. 

t ■ 

. V . / ■ *. ■ , , . ^ 

All: You are too pokey, hurry up, we can't wait 'for ^you to finish talking. 

>* " 

Yappy: (shouting). There's a woman up hei^and she is sleeping, on all 

■ ■.■■<■ ■ ■ " . .' 

of our beds., 

^ :■ ■ - X ■■' ■ 

All: (uncovering their ears) What is going on? .' ^ 

. Flappy: (walks up the steps 'on its hands.) * 

Softy: (whispering) There is a woman up her^ and she is sleeping on 
afll of our*beds« 



All: Canit hear youl • ► 

' ■ ■ / ' . ^ . . y 

Giggly: Tee Hee. There is a woman up here and she is sleeping on all of, 
our beds. Wiat should we do? Tee Hee? 

All: We wish you would stop giggling so we could .hear what you are saying. 

Snowdrift: Waking with a at^rt to see si^s^dwarfs staring at her:- oh; ' 
you. scared me." I am sorry if I bothered you by taking yourrbeds. Let 
me cook your dinner to repay you for using your home. 



Speedy: Yqu, ,you want tojcdok for us? 
Snowdrift: Yes, what do you like %p eat? 
Mil She understood what «lt saldl 
.Pokey;'* I like to eat hamburgers and french fries. 
Snowdrift: I am the best hamburger cooker around 0 - 
All: .She understood what It said! She waited for Pokey to speak. 
Yipi>y: 1*1^ get the charcoal and can we roast mai:shmallows too? 

- ■ ■■■■ ■' ' : ^ ■ ' -V.v ■■ 

Snowdrift: O^^urse. ^ • 

All: She dldn t have to cover her ears to understand what_yappy said'. 

/ . ■ .. ■ ' . ■ 

Flappy turns cartwheels « crawls und^r'tKe bed idind lumps up knocking into 



All: She cares 



?Softy: I like, hamburgers too, ''>>!.■ ' - 
Snowdi^iftVTl am really glad you told me that. 
All: ' She can hear what Softy says tpo!^ 



Giggly: Laughing all £he rAj&^y^M X turn tee hee the < 

4 hamburgers tee hee ^nd heliij 

Snowdrift: You sound like a good helper. 



All: ^ Giggly didn^t laugh while Snowdrift was talking. She listened 
to what it had to say. , ^ . 

Everyone goes outside to get ready to cook the meal. There is -a lot of 
nise ^d uproar ibai: Snowdrift continues, to understand what the dwarfs 

say.. . . , 

• ^. . •, 

• • ■'*••*■' ' ■ ■ , " ' • ■ ■ 

Setting: Outside at a picnic table with everyone eating, hamburgers . * 

Speedy: (speaking at a medium speed) Thanks for fixing our meal .Snowdrift . 
I am really enjoying the hamburgers. 

Snowdrift: YOu are welt;ome Speedy. ^ And thank ;jrou for speakitxg more^ 

slowly. It^is easier to understand^ you. ' . , v 

. ■ ■ ■ ■ • : • ■ • - ■ • .. , ,. ^ . 

Speedy: I didn^t really know I was h^co understand. I thought people 

• / ■ V '. ■ ' . ^ 

just did^bt cwknt to listen. , . ^ . * 

I J '■ • " 

Pokey: (speaking at medium speed) The hamburgers are great! Thanks ' 
for fixing our meal Snowdrift. 

Snowdrift: You are welcome Pokey. And thank ^ for speakings little 
faster. It is easier to understand you. i 
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Pokey: I didn't know I was hard to understand r I thought people Jus t^ 
did riot- want to listen. 

• • ■ ■ ■ «■ ; . ■ ' . ■ ■ ' ■. ^ ■ • ■ . 

Yappy: (speaking in a medium tone of voice) I really like the hamburgers. 

:JChanksL.for_ flxiTig^_pu , ^ 

Snowdrift: ^ou are welcome Yappy. And thank you for speaking moqre softly. 

* - * , * ' 

It is much' easier to understand you. * ' 

^ . ;„ . ^- i ■ ■ . • ■ ^ --^ • 

Yappy: I didn't know I was hard to uildetigtand. I thought people just 
did not want to listen. - 

Flappy: (sitting next to Snowdrift and quietly eating) Thank you for 

• ■* • • ^ ♦ ' • ■ ^ •' ^ .' ' 

fixing th'ese hafaburgers Snowdrift'. ^Xhey are realty, really good. 

Snowdrift: You are welcome Flappy.' And' thank you for sitting he^e ^ 
quietly. It Is easier to eat; and talk when you are not jumping .^ound. 

Flappy J I, didn't vkiipw 5g|^)othered^people T)y 'ji^ around^ .1 thought 
Mople ^aidri't-like me. 



)^ 1 am rieal! 




ioft^r: '(speaking in a medium tone of voice )^ 1 am 

iburgers Snowdrift. Thank you for fixing them. 

' ' ■ . .■ ■ ■ " 

Snowlrlft: You are wel^^e, So^ty. And thank you for spteaking loudly 



etlough for me to hear yBii better. 

fij. .v' 

Softy: I didn't know. I was hard to understand. I thought people 'just 



^didn't want to listen. 



} 



■ ■ • * .... . 

Giggly: (speaking In a straight serious mannef) I think these hamburgers 
are super. Snowdrift. Thank you for fixing.them for us. . 

Snowdrift: You are welcome Giggly .-And thank you for not laughing while 
•yqu or others are tailing. .>lt -is much easier to understand you and every- 
one else. • • 

Giggly: I didn'tvknow I botheriati people or made It hard to understand 
me when I giggled. I just liW to have fun, • ; 

Snowdrift: Now It is my turn to thank all of you for letting me^et 

to know you and like you all. ^ v ' . . 

^> ^ . . ' ' 

All: ^ It is great to be abla to, talk to each other and to be understood^ 
and listenejd to. . * . ^ ,^ , " 



Groups 

Seminar I COMMUNICAt/oN TR^tijiffc 




\ Coal: A. Individual^ will d^Y^lop basic cultural skills necessary to 

_\. „; ..effect iye c . , 



Developmental Ol?iectlve : Review A.t2.3 a^b jC. (See Group Meeting' 2) 
. V A. 3. 3 Individuals are able to demonstrate 

responding and contributing dUring 
, ^"^^ group interactions/^ 



Performance Objective ; a. v Individuals are able, to respond appjropriately 
<^ i r' in a variety of group situations^ 

^ b. Individuals contribute positively to gMiip * 
. ^ ^* • ' • ^ interactions ^n a variety of groud sitlfations. 

Materials and Reaources ; IJl "Re|>ort card" for tating children on 

' A. 1.3. a,b,c by peers. ^ 
^ - 2) tape recorder - 
3) Epcus III , Unit M, focus: Groups - ^ 
"The- Team" pp* 133-134. ^ 

Procedure: 1. Pass put the report cards and h^vQ eaph child rate ihe 

* *^ person he/she watchi^ec^ on the skills listed. Discuss and 
\_ elicit remediation for anyone whq needs^it. ^ 

Discuss ways ofii responding in. a variety of group situations. 
* , Discuss positive poritributioi\s in group, interactions* ^ 

• ^ ^ Elicit both, non-verbal and iNrbal means bf responding- 
^ aiyi cdii^riSutingw Assl^d -partners to gtouip m^mberis to 

^ focus on' noh-!-verbal attending and fespqnding behaviors. 
3. Present the story "The Team" ; 
.4. Use the discussion questions to alloW students to practice 
attendlng-r€^ponding and respond ing-contrlbu ting skills. * 

5. Tape record this dicfcusslon; replay to- allow students to 
rate themselves on the- verbal" skills orally (rather than - 
^pn paper or an evaluation sheet). , « 

6. Have partners report on -^h^ non-verbal behaviors of each 
. ; 'I other. It is Important that the discussion be fair, ^ 

•honest, and opeii to coninent byVothers. Emphasis sl^i^d 
be on posit iv4 NOT negative attempts. 

Each fiftuden^ is given* the assignment' of keeping a log >^;*/. 
(Written record) of at lea^t five appropriate responses^'' 



\ 
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34 




■ ' ^ . ' ' ' ■ ■' ■ ■ ■ 

in five different group situations such as school, play- 
ground, church or dub,' store, motion picture theater, " 
family group etc. and five contributions that he/she made 
In five different group situations.^, The log Is due tor 
review by the next group Tnee ting Although some students 
may have trouble meeting that deadline; extension could 
be built In at the time of the assignment. ' 



aluatlons; Bullt-ln. 



^ ^- .. ■ ■ • , ■ ■ ■ ■ • — ^ -. ^ 

.Lfadet: If t^e Focus ,Klt Ifl with W story Is not available, 
try one.or t^he fqllowlrig books and form a discussion fi?6m the 
coirt^nt ofr It involving the a) co^itent of the story b) the 
meanlijg of .grou£ c) the importance of the group to the members 
d) tlie characteristics of the group members . e) problems in the 
g^P cause of the prpblems and g) solutions to the prob^^ 

' ' 

Corbett, Scott. The "Baseball Barkaln . Boston: Little, Brown, 
1970. When Woody heard th^t Leo was organizing a team, he' 
wanted very much , to belong. To be on the teain, however; 
Woody would haye tc<steal a mitt from Stoneham's sporting 
- "goods shop. ' , ' , v. 

■ ■ , ■ ' ■ ~. ; , i 

Low, Alice. Kallle's Comer. ■ New York':' ?!antheon, 1966. Jane 
goes to a private schqol; she is overpUtected , carefully 
JWr.tured, and completely .conventional. Her clique is ' 

y^V^^^ i ei new girl who-liyes in. Greenwich ■Vlllagfe 
with* hei\.archaeologlst> father/ - > ; 

* ■'. ■ .,■ :• . ■ •■ ■■ 

Neville, Emily Cheney. The Seventeenth-Street Gang . New York: 

Harper & Row, 1966. Minnow is the one who affects the 
, . relationships Within her group," and when a new boy moves 
into the neighborhood of the Seventeenth-Street gang it 
Is she who makes it difficult for him. in the end, Minnow 
is forced to accept Hollls because of pressure from the 
aroup. 



I 
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■ Seminar I 



Group Meeting 3 



poit Card' 



tirades: L means the person^id Jk^ery 



M. means the person did 
' ' him/her. i , 

N , means the persom did 
him/her. 



it\ mire 



me you watched him/her. 
than half the timfe you watched 



it vLeAs than half the timei you watched 



0' means the person NEVER diVi it. 



P means you did. not Have 
do it J p 



1 



a dhahce to sle or h^ear the person 



Studeift 



!• Used the right voice level, l.fe. lou\ 

sqftness, high or low pitch for the groVpi 

\ 2. Spoke fast enough to be inteTe'sting bVt 
sIowLy enoiigh to be understood. 

"'3. >08ed a Rhyaiifcal posture that helped hiV 
her be; effective in a group. 



Grade 



Observer 



T, 



Echoing 



7 \ 




Seminar I COMMUNICATION TRAINING 



Grouf> Meeting 4 



^Ggal: B. Individuals will develop active listening skiUs necessaty 
\ , to effective interpersonal interactions. 

- Developiaental 0b1ect4ve: Revlpw A.^^t o^k (see Grou^ Meeting 3) 

\. B.lw3. a*b. Individuals will 4empnsttate' that 
> they- caii listen^ to what another 

^ > person Is saying. V 



Performance Object ive ! a. 



b. 



Materials ancf^^fes 



.esources ; 



1) 
2) 
3) 
4) 



In a variety o^: situations, indi'viduals are 
able to repeat the basic Content" of what 
another person is saying. 

In a variety of situations, individuals are 
able to verbally indicate when a person has 
not correctly repeated the content of -what 
another person says and what was incorrect 
in the r(Bipe|ition. 

letter to the teacher \ ^ 



letter to the parent 
student tags 
Funtastic Book 



Procfedtrre: 1-; 



Review the skills qf verbal and notl-verb4l respdnding afd' 
contributing. • * p . ^ » . 

Review the lo^s of the students who haw fllE^ed them;- " 
encourage the group members to support the -fe^iJeht resp<|i4- 
Ing; especially if any of t^iem observed the ^student carry- 
ing out the behavior he/she *is describing in th^ log. 
Introduce the Echo Game (Fantastic Book, p^ge 46.) 

Directions: Have the students' sit in a circle. Start a 

discussion (or ask a volunteer to start a 
* . ^ discussion) of some current event of import- ' 
ance to the students, ^i.e. local sports 
happening, school field trip, special event, 
party-, project, etc. After the discussion 
is underway, interrupt it and tell, the group 
that from then on, before anyone says any- 
thing, he/sh^ must first. REPEAT WHAT THE 
i^REVIOUS SPEAKER SAID to that person's 



3. 
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satisfaction. Resume the discussion. The 
person whose message Is, being repeated Is 
free to correct -the Echo. When Everyone h 
had at J.ea8t one turn, breifly discuss the 
ef f%ct ;0f the Echo rule on each person. 





4. Eicplaln that th^^ and 
repeating in other places now. » Teaq4iers and parents are 
being advlaed that , the children may repeat what they say 
as a way 9^ practicing their listening skills are. to 
be encour^ied ; the children are not mocking. Give eac^ 

^ ^ student a letter til tak^ home; give a^ volunteer the letter 
- for the teacher. sure the students know and \under stand 
the contents Qf ttre letter, 

5. .Remind the students who have \iiiot brought In their logs 

that they are^due at the pext group meeting for discussion. 



Evaluations:. Bullt-ln, 







i ■ : ■ ' 






.1 - 

1 






Supplementary Classfroob 


Activities 


1". •' 






Focus III» Unit J, CSpnnni 


iMlcatlon, 








pp. 105-116 Guide. 
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Seminatf I • Group Meeting 4 

: Letter t6 the Parent 




Dear^ Parent, 



Yoyr child Is. participating In a small group learhlng experience 
at school.. One of the social skills he/she is developing this week is 
^dfctlve listening^' One wa^ to practice active ^istenb^, the pfbcess 



of understanding what a speakpr is feeling and putting it into t>nes' 
own words, la to repeat in the same or sifflilar Words, that ^^person says 
Your child- m^y be doing that durtng your aiscussions, conjrersations, .. . 
and interaction this week. I ask that you help ybur chird .to imiJrove^ 
his/he^ listening and activeu iistening' skills; We' are not Encouraging 
mocking but- want tothelp students be aware of what another person, is 
feeling. . * / ' ^ . ' 

Your cooperation will be ^pprefciated; if you have any questions. 



please call me. 



Sincerely yours. 



* ^ phone 
Group Leader . . 



SeA^iar* I * ^ • 

'. * ^ Group Meeting 4 

" . " ■ . ^ '. • 

^ ' , Letter to t]ie Teacher ' " . 

A ^ •' ^ ■ ■ - ■' ■ 

• Deiar Teacher,. - \ - - 

The smaU group experi^np'es in which your students ar^ participatl'ng 
. include the practicing of "aqtrive listening" for the next few wegfe^' : . 
Active ^lia^ning is the. process of unders£anding what' a.speakeJ^iPfe^ling- 
and putting it into ode's own words. ■ ..* 

It would be helpful to the learS^ing of your students if yoil wc^ldr do the 
following in; the course of your daily dealings with, your students: 
' ^^lJ^^f'''''^ y^P^^^^& ^^t you or someone else^says within ^ 

, : • ttse^^ts aSf f ^"""^ • -^'"'^"'^ "^^^ 

' . ■ ■ ■ ... ■■ . ■ W : "f* . . ■ 

■ . ^' "^°f "J^^^ Prr^^^ "active listening" and give 

/ public, positive encouragement to him/her. ' "u gxve 

3. practice active listeriing yourseU as a model to your students. 

If .yoii are concerned about distinguishing active listening from mocking, " 

yhfe tohe ot voice and . the motive of the student should provide :adequate ' 

guideUnes for you. The motive of someone doing active listening Is . 

undetstandinf^ of tli^' speaker ' s feeling s , " ^ 

, Thank^you for your cooperation and please contact me if you haVe any 
questiojcis. , V 

Sincerely yours, ' , ' ^ 

Group Leai'der , - - 
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How Are You Feeling ? 



Seminar I C0M^^UNICATION TRAINING 



€roupr Meeting 5 



Goal: 



^^11 develop active listening skills necessary 
to effective Interpersonal Intej^actlons. 



Developmental Objefetlve ; 



Performance Objective : a. 



Materials and Resources : 



\ 

Revlewt B.I.3.. a,b. (See Group Meeting 4) ' , 
B.2.3 Undlyidua^ will demonstrate that they 
\sxi listen for a speaker's feelings. 

Fpr a variety of situations. Individuals , 
are able to indicate . - 

1) whether a speaker Is expressing feelings 
of being hapijy or being upset and 

2) the reasons for their deplslohs. 

For a variety of situations. Individuals are 
able to .Indicate . 

r) whether a speaker ^.s expressing feelings 

of happiness, sadness', anger,, or feai^ and 
2) .the reasons for their decisions. 
;[ndlvlduals are able "to present a variety 
of words that describe the feeling a speaker* 
may be expressing. 



1) 
2) 
3) 
4X 
5) 
6) 
7) 



Making Sense of Oiir Lives 

S102 How Are You Feeling? 

S160 Feeling Display . . 

S133 Feeling Words * / 

one Paln-pleasure Sh6et *^or each member 

one Feeling Words Sheet for eacli member 

one How Are You Feeling and How "Is He/She 

Feeling Sheet for each member's homework. 



Procedure: 1 . 



Finish the logs of the students who have not yet reported 
on them. Encourage the -.students to share only what they 
care to share; encourage the group members to respond to 
the student who Is Reporting especially If any of them ' 
observed the student carrying out the behaVlor he/she 
Is describing fr«n the log. Model' such behavior yourself. 
Tell the students diat you will periodically stop them 
during today's meeting" to ask someone to repeat what the 
person assigned to him/her said. Assign one person to 



ERLC 



3. 



4. 



- 5. 




[aptatlons : 



Evaluation^* 



vbe especially attended to by another person. This could 
be done by hdvlng names drawn from a hat. The person whose 
name Is drawn Is to be attended to (listened to carefully 
enougl^ for the message to be repeated) by the person who 
dlrew the name; Leader sljould draw a name too for modeling 
purposes. ^ • 

Use ^e^ mimeographed sheet for Feelings Words to promote 
a dls^sslon of feelings words. Don't forget to have 
the students Echo. ' ^ 

Work^g In pairs, have students read the palritrplea'sure 
statements to each bther; when the pairs have finished, 
have them role-play some of the statements. Be certain 
the paln-pleasure dimension Is discussed as well da 
attaching a feeling word to each role-play. 
Homework: Complete SIO^, How Are You Feeling ? (Argus) 
Also complete Hqw Is He or She Feeling ? (Included .«t 
the end of this plan.) Since these assignments will be / 
a major pTatt of the next session, be sure to remind . 
^students to complete them and bring them. Students may ' 
wantyto help remind each other. 

For younger or slower students^ the work sheets may need 
to be cTompleted during a group session. Activity could 
be stopped at ten minute Intervals to allow group members 
to report on curtent feelings. J 

Built Into the session through oral reporting and e/cf!olng 
and rofe-playlng. f 



Supplementary Classroom 'Activities 

The Fun t as tic Book, page 41 
"Feellng-0". 
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Group Meeting 5 



• ' HOW IS HE/SHE FEEING? 

Are you usually aware of how another person is feeling? V 

^Choose a person to be especially aware of for the next few hours, someone 
you will; be with during that time. » 

1. • ivery 15 or 30 minutes for the next few hours, stop what you are doing 
and write down what feeling you think your person is having. Your 
list might look like this: * 

1:00 — rushed because Judy^ad' to be at the dentist in ten minutes. 

1:30 ~ frustrated because we had to wait in the del(tist's office 
* after rushing. 



2:00 — worried because Judy had some fillings put in he^ teeth, 
etc. 



Time: ^ 



Tlm^ 



Time: 



lb 



Time: 



r0- 



Time: 



Time: 



■ I 
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Group ^feeting 5 



PAIN-PLEASURE SHEET 

Working with a partnery^adjj:he following sentences, decide whether 
you are hearing pain or pleasure. Once you have determined the category, 
select a word that describes the pain or pleasure you hear. Following' 
is a list of words that may help you with your selection: 



Pleasure 

happy 

joyous 

strong 

peaceful 

excited 

, gay _ 1 , 

'able 

In charge of se%i 
Independent 
powerful • 
hbbeful • . 

heard 

understood 



Pain 

left out 

overpowered 

angry 

fearful 

unhappy 

jealous 

bored 

helpless 

bitter, 

hostile 

rejected •< 

embarrass$Md' 

neglected' 



!• ; 0 bfiTy this was the best weekend ever! 



^ pain pleasure feeling word 

2. When we play ball I never get to bat. 



pain pleasure feeling word 

3- Why do we have to do everything that parents say? 



pain pleasure 
4 • I hate you ! 



feeling word 



pain 



pleasure 



feeling word 
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r 

.5. Girls get the best of everything. 



pain 



pleasure 



feeling word 



6. Riding the roller coaster was a blast! 



pain ^ pleasure 



feeling word 



Group Meeting 5 



Act ou't the statements with, your partner. Take tumjs being the speaker 



, and the listener. Be ready to act out one or two for the 



group . 



/■ 



Adapted from Randolph, Howe, and Achterrman, Self-Enhancing Education . 



Hidden Messages 



Seminar 



I COMMUNICATION TRAINING 



91 



Group Meeting 6 



Goal: B. 



Individuals will develop active listening sklllp necessary 
to effective Int^erpersonal Interactions. 



Developmental Oblectlve ; 



Performace Objectl ^: a. 



Review B. 2.3 a,b,c. (See Group Meeting 5) 
B.3.3. Individuals will demonstrate that 
they can recognize hidden messages 
In^a speaker's communication. 

In a variety of situations, Individuals are 
able to Indicate when a speaker Is sending 
hidden messages. 

In a variety of situations, Individuals are^ 
able t;p state the hidden message a speaker 
Is sending. 



Materials* and Resources: 1) 



homework sheets How Are Yoir Feeling? and 
How Is ^ e/Sha^Feellng? from Group Meeting 



Procedure ; 



2) Hidden Message examples 

3) Hidden Message cards 

4) UNGAME 

• > • 

Discuss the feeling words that were used In the last 
meeting. 

Use* the homework assignment How Are You Feeling ? to start 
a^ discussion of what It means to be alert to your own 
feelings. Group leader may nigdel by sharing his/her 
homework assignment. 

During the discussion continue to have assigned partners 
echo now and then for further practice In the skill of 
active listening. 

Discuss the homework assignment How Is He/She Fueling? 
Again, leader may model; encourage echoing when you ask 
for It. 

Talk about hidden messages In the conversations between 
people. Use the list of hidden messages Included at the 
end of this lesson to provide examples of the hidden 
messages people can send and wh4^^ey mean. • 



-39- 



6. Using the "Hidden Message" cards, play the IINGAM6 fallow- 
ing the usual directions. The group leader should 'play 
both for being alert to members; who are having difficulty 
and for modeling. ] ^ ^ 

7. :^Harfework: Each ^ude'nt is to bring to the next group. 

laeeting two examples of hidden messages; stress thg^the 
children should remember the situation, -(where, wHfe, what, 
, etc.) in which the message was giv^n. 



Adaptations : For slower or younger students, the cards may have ^to be 
read aloud. ' ^ 

V . 5 * . ■ * - 

Evaluations : Builtv^ into discussion and game. 
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r 



Example^Sof Hidden Messages 



ExampJLe 



Mother returning home from shopping: 
"I hjjpe you two had a/good time today 
at my expense." 

- ■ «. • ^ 

Father dislikes the sight and «mell 
of his daughter's dirty -feet; 
"Don't you ever wash your feet 
like a human being?" ' 

Is that all you have dohe^ 



Only kids who are my frienfls can 
Join this club 



My dad earns more money Chan yoijir 
dad. i 



Hidden Meaning 

I suffer when you have 
fun. 



You are not worthy to 
be human. 



I think you should have 
done more. ^ 

You are not my friend; 
you are not good enough 
to be my 'friend. 

My dad is bette:^ than 
your ^ad; earning more 
mon^ makes a person 
more valuable. 
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oup Meeting 6 



Directions: 



Hidden Messages Game 



Pldy the Hidden Messages Game on the UNGAME boartVf ollowlng 
thfe general directions for playing the UNGAME. P).ace the 
Hidden Messages. sllps cut from .the. page below on the UNGAME 
W)ard. When a player lands on a spac^ for drawing a card, 
^e/shtf draws a Hidden Message slip, reads the Hidden Message 
iloud^^nd teXlp what the hidden meaning ^ ,No one may speak 
until the player Is finished. Other h Id dSh .meanings may he 
dlscudsed then. ^ / ' 



ilDDEN MESSAGE 



Mo.their returning home from 
shopping: hope you two 
had a good time at my ex- 
pense." 



HIDDEN MESSAGE , 

Fai^her dislikes the sight 
and smell of his daughter's 
dirty feet-: "Don't you 
ever wash your feet like ,a 
human being?" 



HIDDEN MESSAGE 
IB that all you have done?r 



-5^ 



HIDDEN' MESSAQE 



Only kids who are my friends 
can join this club. 



HIDDEN MESSAGE 



My dad earns moi 
your dad,' 



Boney thari 



HIDDEN MESSAGE 



You only got a "C" on-that 
test! , ■ ■ 
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. HIDDEN MESSAGE 

. •■■ 

I. really hope you enjoyed 
eating the cake I was 
saving for .my desserf.- 



HIDDEN" MESSAGE 
You mus't really like to eat. 



HIDDEN MESSAGE 

The dog, eats heater than 
$ you do. 



1 * 



Group Meeting 6 



V HIDDEN MESSAGE 

.Yo^r pink and. purple beads ' 
really go well with your 
red hair. 



HIDDEN MESSAGE 



^he'ls Always reading some- 
thing deep like "Jack and 
the Beanstalk" or "Mother 
Goose". >' 



\ 



^ rHIDDEW MESSAGE 

To a person who fell down: 
"Don't worry, you* Unlearn 
how to walk some day." 



CP 



HIDDEN MESSAGE 
^ke up your own. 



HIDDEN MESSAGE 
Make up your own. 

■ ■ i. ;■ 



7 
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Group Meeting 7 



Goal: C 



v: 



vlduals will develop skills In effective verbal expression. 

Developmental Ob1ecr1ve; Review B.3.3 a.b. (See Group Meeting 6) 

C.1.3. a^b.c. .Individuals will be aWe to demon- 
/ strate appropriate seK-dllSc losing 

. i technique In Intierpiersbnal Inter- 

actions. 



Performance Objective ; 



b. 



Materials and-Resource»; 



Procedure: 1. 




Individuals dre able to Identify their own 
Immediate feelings.. 

Individuals are atile to appropriately verbalize 
their Immedlatse feelings In a variety of Inter- 
personal Interactions. 

Individuals are able to, Indlcate^thelr Immediafe 
feelings appropriately , In a ndiiverWl manner 
In, a variety of Interp^ersonal /interactions . 

1) homework sheets 'fromv the lajb;:_group meeting 

: 2) a Can of Feeling Makers fofxtae In a veybal- 
non-verbal game of Identifying feelings, 
(the feeling iaakers may be/cut apart and 
^ I placed In a large tin can/that has been . 
covered with fabric or adhesive paper.) " 
3) log sheet for partners tJ fill out on friends. 
, , '■■ W ■ • • 

Discuss hidden messages ; have members /share the examples 
of hidden messages they collected as homework. Be siine ' 
to have the situation In which the h|^en message occurred 
described. / . t 

jcuss the "why^ of the use of hidden messages ^nd the 
if feet they have on communlcatlqn b4tw6en people, 
tevlew some of the feeling words f/om How- Are You Feeling? 

before doing the Can of rFeellng Makers activity . — 

Have the. children form a' circle ol ^ the floor with the Can^ 
of Feeling Makers In the center./ A volunteer may select 
^>,!^^^ Pf paper' from the Can, r/qT^he situation and express 
the Immediate 'feeling he/she ml^ht %e In that sltuatfon^ 
either verl)ally o^ n'Sn-verballj^ as lAdlcated' on the slip. 



\ 




5. Have each child choose a partner to whom he/she is >fo 
eabress feelings for the next few d^ys. The partner is 
t&'i^p a log pf feelings expressed by his/her friend; 
that is, the partner writes down the situation and the . 
feelings expressed, either verbal or non-verbal for his/ 
her friend over the course of a few days. The logs are 
to(^be used in the next group meeting.^ 



Suptplement^ry Activity 
Duso II \ 
' L€ls9<m A Expr^ssiAg and listening 
for 'feelings 



Evaluations ; * Built into the game. 



; 



r 




■ V 
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Semlrtar I ^ . 'J Group Meeting 7 

Situations for^a Cah of Feeling Makers • \ ' 



Someone calls you a ibad name during recess. 
How do you feel? (verbal) 



Someone tells you you did a nice job oh 
your English report. f 

How do you feel? (verbal) * * 



Your dog gets hit by a. car. 
• 4 How do you feel? (verbtel) 



. • • 'ft^ ■ :' 
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Your father comes up the dtlv^ with ^ new' 
bike for you. 

How do you feel? (non-vferbal) 



Someone "jbaflls you to shut ^p. 
. . Hpw do you feelf (non-verbal) ' * • ^ 



Seminar I 



ball game is stppped just as you 
pome, to bat. ' ■ [ 

, .How do^jypi feel? :(non-verbal) 



Ypur diftwing is selected fqr display 
in the main hall bulletin boafd. '> 

do you feei? (verbal) 'a 



Your Wpther wins a prize as best broad 
jumper- fn his grade. 

How 'do yoti feel? (non-verba'l) 



Tour best friend jsees you in the-store. 
and brings Hi^/her mother to meet you. 



How do you feel? (verbal) 



Plans for your family to visit an, 
amusement p£frk- are cancelled . 

How do .you feel? (non-verbal) 



l itolnar I 



4k 



The new pup tears up your favorite 
space posters. ' 

How do you feel? (verbal) 



Group Meeting 7 



• ..J Someone you know from school sees 
you but Ignores you . 
« * - 
- . . ? How do you fe^l? (non-verbal) - 



ERIC 
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Seminar* I ' i 



Group Meeting 7 
LOG SHEET * 



r To be fUled/out by^.a piartner on the. friend 
who chose him/her. ' . . . 

Name of Frien d Naine of Par\:ner 

(observed) • (observ^ 



• Reeling, expressed verbal non-verbal" 

, Jixamplei -'fell of sxflng^ pain; scared crylnit ^ ** 

scraped , knee . • 



« 



1- 



/- 
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Seminar I COMMUNICATION TRAINING ' Group Meeting 8 

C. Individuals will develop skills in e'ffectlve verbal expression. 



Developmental Objective ; 



Performance Oblective ; . a. 



b. 



Review Cv 1 * 3 . a , by cv — (See Group Meetl^^^^ 7) 
.C.2.3. Individuals will demonstrate appropriate 
techniques for reacting to another's 
communications arid to 'their own feel- 
^ ings and thoughts in interpersonal inter- 
actions. 



During a variety of interpersonal Interactions, 
*"d,ividual3 are able to state the feellnga- of 
another in their own words. 

DuriTig a variety of interperspnal interactions, 
individuals are able to communicate concern- 



feeling?, statements, and 



d. 



e. 



foif another's 

uniqueness as a person through integration 
^ of body posture and accurate verbal response. 
During a .variety of interpersonal interactions, 
Individuals 'are able to help others discuss 
their feelings in concrete i^rays. 
paring a variety of interpersonal Interactions, 
individuals are able to volunteer personal 
infonhatlon.. 

During a- variety of interpersonal interactions, 
individuals aire able to respond to a situation 
and feeling in a inanner that Ciommunlcates 
underistanding and re§plect. > ^ 



Materials and Resources; 



1) 
2) 

% 

5) 



Ptocedure; 1. 



logs. 

directions for the Rescue Game' 
chalkboard and chalk or newspr;lnt and marker 
tape recorder 

sample Communication Skills Chart 
. ■ ' ' ^ ■ ' ■ .•>^; • .. ■ ' ■ ' 

Each^partner li, to repprt *o^ his/her: Iri4nd, in the presence 
of the group, at least one example >of the friend having 
expr^sed a feeling verbally and a feeling non-verbally, 
frMf ttie log the partner kept on the friend. The partner 
sh^ld include vf he situation in the report. r ' 



J 



2. The vehicle .for learning and practicing the skills of 

^ ' today's lesson IB The Rescue Game (see separate Instruc- 

% tlons).' Befote^plkylng the game It will be necessary to 

f „ discuss the behaviors eUcpec ted of the children with them: 
a. state the feelings of another Invyour own words, 
show concern and respect for another's feelings,^ 
VStatements, and uniqueness through body posture 
and accurate verbal response. , 
. help others discuss thei^r feellngs^ln specific ways. 

- rr^^-- volunteer personar Ifif ormH 
' V / . e. cqiiraunlcate undeYstandlng and respect. 

^ Write the five behaviors on the chalkboard or on news- 

. ' print allqwlng a column f err checkmarks for each group, 
member including the leader. (See the example following 
this meeting description,) 

3. When students understand the five communication behaviors 
. _ for today Vs practice, Intyroduce The ReiBcue Game. Hils . 

game is to be^^esiimied at t;he^ next group m^^ so f inish- 
ing it is not neqessary^ \ Tape the Game for evaluajtlon 
■ purposes during the next meeting as well as for exam^ile^ 
of effective and non-effective communication. J 

Adaptations; ' For »8 lower or younger students, fewer behaviors may be 
yorkiedr on during the game. 

Evaluations; flullt intone log exercise ahd in the taping of the Game. 
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■ ■■'*' ' ' ' ' 
The Rescue Game* . * 



Roles :< 



-Victim: V :arhelpj^^^^^^^ who cannot lielp him/hetseif^and wants 

^ ^ others to help him/her., ^ ^ ^ 

Rescuer: . d p^rspn wh^ believe^ the Victim cannot help him/herself- 
"® Hescuer believe^ he/she can help the victim/ 

4>erse%tor: a person who believes t^ Wctlm is helpless and that it 
* is the Victim's own faii1>. 



Explain the Game to the^Gro..p :^Three of us will play a game called Rescue 
I need three pepple to playWthree parts, dhe pa« if the bad guy or 
Wshe^hLlkA H^rr" likes to pick on the Victim whom 

he/she thinks, Is helplears/ The Victim acts helples* like he/she cannot 
do anything fot him/herself. The Rescued may look like a good guy because 
Je/she wants to take care of the Victim and do things for him/hlr. 
orhWher:elf/^ '^^^^ ^^^^o take c'^^e 

something 'he/she did n6t do by the 
Reacu^I^ ^ saved from having ;:^^ke care of hWherself by tL , 

e?thlr^°"? HemberB. Practice any. bf 1^6 ^^iW^behaVlorT apprbpriat 
either during the pUy or. a discussion of it. appropriat 

^;r^°" ' If there is time » one person will play Vic rim and the rest 
of the group Will play Rescuers . The Rescuers should practice the fi^e 

on^hiT "^/^^ 8""P -ember observes and record! 'he co^nications 
on the board or on the newsprint. . uitxcatxons 



*Adapted from Hendricks. G. and Wills. R. The. Secori^ Centering Bonk . 
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Sample Conmunlcatlon Skills Giart 



a. bwn Words 

" ji 

b« Concern 

■ ■ s 

4 ( * 

q« Concrete expression 

d. ^erbonal Information 

e. Understanding and 
Respect 1> 



Don Jill Bob Sue > Tom Ann 



Y' 






"7"; 










/ 


y 






T 


.. _ y 




./ 




• 


^ 






y 




✓ 








» . 
/ 







J 



H 
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The Rescue Game 



iO^^OJNICATION TRAINING 



S 



Group' Meeting ;' 9 



active: a. 



idCfals will develop skills In effective verbal expression. 

. ■. ^. . • ^ • . 

A Objective; Review C. 2. 3. a,b,c,d,e. 

• * C.3.3. Individuals will demonstrate the basic 

ability to question or refuse or challenge 
another In Interpersonal Interactlojis. 

. * ■ . >^ •■ 

During a variety of interpersonal interactions, 
individuals are able fr6 appropriately question 
another ih terms of "*ien" arid "how". . 
During a variety of infcerpersoriftl ^interactions*, 
individuals:are able toVappropriately refuse 
ianother's request. y 

During a variety of interpersonal interactions, 
individuals-^are aljle to appropriately "state 
their own feelings and positions by giving. an 
"I-message" to another. 



Materials and Reaipurces ; 1) 



(See Seminar 



2) 
3) 
4) 



Procedure; "l. 



.2. 



3.' 



directions for The Rescue Game 
I, Group Meeting 8) 

a 'Chart presenting the three new skills to 
be 'developed today^ (see sample) 
a chart with the five skills presented in ' 
Group Meeting 8 listed on it, 
a tape recorder. 

Using the chart whJh contains the three new skills, present 
them to the group; elicit examples Jf . the kind of behaviors 
they/ will be working on. Review, the skills worked on during 
the last Group Meeting. • * 

When' you are reasonably certain all group members under- 
stand the skills, resume the expansion form of The Rescue 
Game while someone checks off individual's use of the skills- 
all eight this time. Tape record the interaction. Allow- -'1- 
about fiy^ minutes for evaluation of the interaction. 
For purposes of evalMation,..play parS:s df the tape and have 
group members point out the skifits used during the "inter- ' 
actipn or places 'where any of the/ eight skills could have 
been worked on. . . - 



erIc ^ 
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. X ... 



If further wox^^seems be necessary In working on 
these CQimminlcatlon skills, the following game might 
4)e of use: • 

Needed: A container ox envelope with each of the 
eight skills Vrltten on a card. That is, there will 
be-elght cards or strips of paper with a skill vrltten 
on each. On another c^olor. of paper, write the name' of 
eacii group member including the leader on a separate 
slip of this paper. . Durlnjg' a discission ; ^ each gr<|up 
member draws 1. a name and 2. a. skill from the con- 
tainer. He/she'^is respons.lb^ for using that sfcijl 
on that person's interactions >in the group discussion. 
Use* a t^er to tell members when to draw another set. 
Keep ttie discussion 4novlng and have someone keep score 
or tabulate the members' 'use of skills. A chart could 
be used again! or the ,tab-keeper could say, "Sue, I 
heard you give an 'I-message' to Joe" and give Sue a 
tbken (pokei(j^^hlp or other token.) 

' — — - — — . ^ 



1 



llvaluatlons : Built into the session. 



ti 



Seminar Z 



r 



Group Meeting 9^ 



Sample Cotnmunicafcion Skills Chart 









Don 


Jill 


Bob 


Sue 


Tom 


Ann 




a/ 


question 












✓ 








refuse 














« 




% c. 


"l-message" 
















, ^ f 


H 
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s 








p 










J 
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Eval uation - . . 



Seminar I COMMUNICATION TRAINING ► I ' Group Meeting 10 

Goal: C.^ Individuals will develop skills in jBiJfecttv^ verbal expression. 

DeveloOTen t Obtect^e r Review C> 2 . 3 . a . b . c V (See Group Meeting 9) \ 

C;3.3. Individuals will demonstrate the basic 

, ability toujuestion or refuse or challenge 

• ' ^^J another in interpersonal 'interactions. 

Performance Objective ; a. During a ^riety of interpersonal interactions^ 

' individuals are able to appropriately 'question 

• anothei\ln terms of "when" and ."how". 

b. During a variety of interpersonal interactions, 
' ^ ~~ Individuals are able to appropriately refuse 

' another^ request. 

c. During a variety of interpersonal interactions, . 
' • , . individuals are able to appropriately state 

( their own feelings and positions by giving 

/ . ^ * , an "I-message" to ^anothe^^ J ; . 4 

Materials and Resources : 1) the/chart with the three skills listed on it 
^ ... 2) evaluation sheets^ 

" ■ ' - • ■ ; ^ : -■■ • ■ ■ ^ 

procedure ; 1. Jlevifew the skills presented in Group Meeting 9. Use the 
chart and have the memibers gi^e specific examples of the 
kinds of behaviors represented by each« 

2. Give each child an evaluation sheet for hlSi/her self to 
fill out along and . one to be filled out on him/her by - 
group .^^mc^nsus. 

3. Have eacif child fill out his/her evaluation sheet Collect * 
^ them. J . 

^* Go over the sheet for each cMld haying each group member 
suggest a numerical rating along with the reason fot it. 
Obtain*a conseinsu9 and have the child being rated record 
it on the second sheet he/sh^ was given. Be certain this 
*sheet- is marked as a group rating while the one completed 
by the child alone is marked as a .self-rating. 

■ • . ■' - ' / V • 
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Grogp Meet| ^TiB 10 



RATING SCALE FOR COMMUNICATION TRAIN 



/Directions: Ypu are going to rate what you" do and how you act with 
V other people. Use the rating scale below. Write your 

\ xatlrtg number for each U em In the >ox to the right of 
thie Item. . • ^ 




Always 
• 5 



Often 
4 



Rating Scale? \ 

5 . • 



Sometiinies 

3^ 



Now and Tfien Never 
2 - . 1 



« ITEM 



I can stay seated during a group discussion or group 
. activity. , • ' . 

■ , I can speak so others can hear me or/ understand what 
I say in a group. 



3. 
4, 
5. 
6. 
7. 



I can listen to anotlyr person. 



I can speak without interrupting someone else in a 
group. . I 

When somteone else says something, i|can answer witji 
a question or comment that is fittidg. 

I can be In a group without distracting others by 
making naj^ea. or moving around; 

•I can look another person in the eyes ^en I speak 
to hin or^her, ' ^ 

I can look another person In the, eyes when that 
person speaks to me. 

I can help In a group by adding something 
(contributing) to the discussion or a<itlvlty. 



ARATING 



V 



7 



' ' Seminar I 



IQ.i I can put in words; how ^ am feeling, * 

- r- -11- I can let iny filings be^^^^ a socially 

acceptable way without, speaking. 

12. I can show^ I understand what someone said by 

I saylng>the same thing in my own words?** - 

. . ^ f » . 

13 1 I. can/show concern for another per s*ot< in both 

^ body posture and by what I say. v 

■ *" ' ■. ' , ' ^ 

14. I can help others'. talk aj)rfut their feelings 

- by suggesting specific words. ^ 

15V I can use my own exjierlences to help others 

, . unrf&rstand soipething tlhat Is happening to them. 

> M6. I can let others know ! understand th^ir 
' feelings ah<j| respect them. ' >/ 

/ ' , 'y^ ' " 

17. I can cJUestion other^usijig 'Jwhen" ^nd "hcw." * 



l$v I can refuse another 'a request in , a socially 
^ acceptable way. ^ ' 

. 1. ! • . ■ ' . ' " ' . ■ 

W-j I can state my feelings and position on a topic 
In an "I-^essage." 

20. ^ can recognize when someone else does not 
venders t and what the Speaker Is saying. 

21. I know when a j^eaker is expressing feelings of 
being happy, lipset, or afraid. 

22.. I can tell when someone is sending a. "hidden 
\ message." 

23'. I can state the hidden message a .person ' is 
8end4.ng. . : 



v 



r 



SEMINAR II 

UNDERSTANDING BEHAVIOR 

■ . ■ ■ ^{ 
, Group Meeting Plans ' 

■' . to ■ . 

Eight Meetings - 




S5 



I Need - Ybu! 





/ . . ^"^"^^ through learijlng about basic human , af«ret4ve n66ds and 

' --^ '^v' . . • , 

■ . Developm^t^i obtecrlv;;" A*!*.?. - Individuals Mil demahstig^e spontaneous- 

• . « , ' i; '. ; expression and ful'f^llnyept seeking of • .r 
. .1 ' . .\ ^ , ' .the basic affective ^e^ds of self and • 

. ' .* " - ' '■' • ■ others during interpersonal, interactions'. • 

^ • • Performance ObVctive; "Individuals ar^';able .to^exptlss love, .i.e.- • ' 

• . ' . . ' - ^ V .empathy, respect^- and ^eiiuiileness in their . 

; '* \. , r relationships with 'Others. • » , 

- V . * . • h. . Individuals are aMre to receive empkthV, re-r ■ 

L * -. ' . - * ; ?P^"» >nf genuineness ^n their relatiopWhips ■ 

• , ' " i^th others. • J ' \ • v ; ' 

* : -v^f c- Individuals are 'able to- express the^iroW 

- . ■ -V ' - *n<^ other >vheeds io belong 4 

" ^cant to others spontaneously during relatlon- 

\'V'' •. . st»ips with Others.. -\ . .^■ ' " ? ' 

, V. / ^ "individuals are ab^eMJo express .their' own ■ 

. / > , >< other's needs* to f^el worthwhile ajui be 

. ' ' 'L i " - / treated with- dignity spDntangodsly duriiig ' 

. ' • - V ' \ •relationships with others. ' ■ ' / 

V - HateriaU,an4'-Reso»rcef; 1) chalkboard and^ "or newipxiht and fel<!^ 

• ' > • tip marker 

2)^ a 'JPan Game": cover d can of any size (np 

smaller than a,6 oz. -size) with paint or \ 
■ : " contact paper; out and fold slips of paper *' 
•such as those found at the end of this - -i 
plan. Write "The Can" on the outside of 
thp can., f The can frqm Sem/ni^r l' may "be used)^ 



'»■ ■ 

. ^4 



Hycedure ; 



4 .. ^ , 



■V Leader:; Be certajln senpourfige the tftembers. to -use" 
j| the pommqnicatioris skills learned In Seminar I during 
, ANY discussion or intwpefsonal int'eractioh. • * 



. V 
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,1. , Disquss with the group that now they will begin a ne^^ ' 
phase of study. It will d^;^l with Aderstanding why, 
people act the way *they da-^heir goals of behavior. 
In order to really use communications skills effect- 
^Z^^^* ^^ helps to have some way of understanding 
wRat is going oti in the other, person's life. 

2. Continue the discussion by having the students present 
examples of behaviors they have seen that have puzzled 

/ thei^. / 

3. IntrcTduce the idea that one Way , of , understanding the 
actions ,of othets is to look at their emotional needs. 
Have^he student^ create a defi^nition for emotional 

;x]^eed^keep;,lt very gejieral). *v " 

4. AIIq^ the students to brainstorm some emotional needs 
that everyone has.' Write them on a chalkboard or 
hewsprint . / * ' ^ ' , 
Present the fpur basic emo^tional need^ that are general 

^^'^ Ized hMe^«n^j^ the '^rainstormed" ones, 

•jf^ ■^ft'nee^cf to love ^ . \. . ' 

— The heed to be love'd 
' » 7"^^ ^° belong and^-.eo be liport^nt to others 

I . /tj?t^^ need to feel worthwhile and td be treated 
* witH dignity, ( 
(Be 

^"^^ 'fn'fr^nS^bMs understand the meanings of 
worthwhile an!d^dfg^ ' 
6i Assist the students in matching their ideas to the 

four generalized needs that were presented. 
7. Introduce the / 'Can Game" a^r a way of helping to learn 
more about the* four basic emotior^^l needs. Explain 
that thp "Can" will be passed around the circle. :Each 
player will choose a slip of paper, read to the. group 
what It says, and then answer the question.. IJoAe of 
the other group members may comment on wlji^t wa's said 
until It is his/her own turn, the player who is choos- 
ing the slip qf paper has the. ol)tion'. of putting It back. 
If he/she does not like i,t and choosing another. Lf 
„the leadei: does not jwant a lot of repetition to occur, 
the used slips may, be pliaced/ln a separate A&ti. The 
leader mighdigive an example or be the group^mber ' 
who begins, whichever is most . comfortable at the time. 
Pass the "Can" around as many/ times as- yoii* feel t^me, 
interest , .and enthusiasm warirents. ' . i 
Evaluate tWs sessiqh with the gtoup members by asking:*^ 

What did yd^ learn today? L ' — | 
What did^you think about thiU? ^ | 
How do. you think it wli; he^ you later on? 



8. 
9. 



Adaptations ; 



i 



If there Is additional meeting time, the stJ-derits may 
discuss and generate ^ their own 'situation slips to go,* 
into the Ca^G^ne. Members could al^o turn this game 
later onJnW a charades-type game where other members 
guess the need they are describing and expressing. 



Evaluation; Questioning at the close of the session- 



Group Meeting 1 



0 
1 


You have the need to love. 


* 

You have the' need to Love. 


Your parents just^gave yoU a new 
puppy for your birthday. He is 
so cute. «r . " 

^ Hqk might you act? . 

\ /- ■ • 


You've always looked up to your 
older brother, but now he has 
run away from home. You feel 
deserted. 

How might you act,? 

■■ * . 


You* have the- need to feet woTth- 


You have the need to be loved. 


whlle and to be treated with 
' dignity. 

You. are talking with your teacher 
'in the )iall about a special pro- 
ject. Another teacher comes up 
fLTid tries to interrupt? Your 
teacher remarks to the other 
teacher that he will^be free in 
a moment but he wants to finish 
talking with T^ii first. 

HoH would you , feel? 

^ : _J " 


It's npt even your birthday and 
your dad took you (without the 
brothers and sisters) out for 
dinner.. He really acted like 
he enjoyed spending time with 

How would. you feel? 


N 


You have the need to belong and 


Yau have the need to be. loved. 


be ijnportant to others. 

Yo*& have just come out on the 
playground and^ yovtr friends 
shout to you, "Hey, come over 
and play ballVwitB us!" 

. qpv would you loqk?>* 


You live on a farm and' you have 
a small dog who follows you 
everywhere. You have had a lot 
of fun together. This morning, 
though, sH$ ran in front or a 
,car. You .an<^ your dad buried ' 

her this afternoon.' 

» 

How might you feel and act?.*. 

«. 




seminar II 



yCroup Me4tln^ 1 



have the need to belon g and 
to be Important to others . 

You have moved with your family to 
a new town. N6w It Is your fir at 
day at the school. Yoii want 
the others in your class to *llke 
you but no one-even tries to ' talk 
to you at, recess. 

• ■*'•"■ 

Bow might you fefel? 



You have the need ""to be loved . 

Name a person or a pet that you 
know loves you very touch. 



You have the need to love . 

Name a person or a pet that you 
love very much. 



You have the need to love . 

There are many different kinds 
of love. Name some of them. 



You ha ve the need to feel worth- 
vrfille and to be treated with 
^ dignity , ^ 



Your older Ijrdther and sister have 
decld^ to pl^y softball,> You ask 
to pla5r too. They remark, "Who, 
wants- to play with a shrimp like 
y^!" Then they run to the balK. 
field without you. 

^ ' ■ ». . 

How might yjou feel? 
WJiat might you do? 



You have the need to^'be loved . 

What^does th6 word love mean 
to you2 r: 
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Group Meeting I 



You have the need to belong and 
tQ be Important to others . 

Name a^ way that you l€[t; someone 
know that he or she Isv Important 
to you. 



You have the need to feel worth 
while and to be treated with 
dignity . 

Tell about a tlmfe that yot^ felt 
worthwhile because someone 
treited you with dignity. 



You have the need to belong and to 
be Importanty^to others . 

Mil about a^tlme that you really 
f^t like you bejLonged and w^s 
Important to someon^ e^se. 



You have the neeg to feel 
worthwhile and to be treated 
with dignity ^ 

What do the words worthwhile 
and dignity mean to you? 



Seminar II UNDERSTANDING BEHAVIOR 



Group Meeting 2 



Goal; 



Develdpinental p6jectlve ; 



Performance OI?1ectlve : 



a. 



b. 



Procedure; 



skilL ^hiouS 1-''"?'"' K '"f" Effective interpersoiral 
tho ipiSf f?^^^^''?^'?^ about basic human affecti^^ needs Ind- 
the beliefs that relate to meeting those needs. ^ 

Review A.1.3.'^,b,c,d. 

a; 2. 3. Individuals will spontaneously demon-^ , 
strate that they can act 6n the' beliefs 
that relate to the basic affective needs 
of selve^ and others. 

Individuals ark ab^e to spdntaneo&sly interact 
with others as though all behaviAr 'occurs for 
a social purpose (i.^. for the gdod of all). 
Individuals are -able to spontaneously deAde 
^nd^lloiJ others to make decfsions during 
• persopal interactions." 

Indilviduals arfi able to expect to be treated 
,with equality (and" respect .by others. 
Individuals are able to spontaneoi/slv-treat 
all peoples equals -arid show reBp^/t'./ 
Individuals are able to spont^neou^4iew 
theJJJ^OTisfequences of ^ehavibr ^s a means of 
"nderj^tiding that behavior. 

Chalkboard and-c°halk or nevfeprlnt and kit- 
tip marker 

homework as^i^ment ih^ets (see example 
^iy.owing^this planj N . 



e. 



* ■ ■ 

' Materials and Resources ." 1 ) 



.2) 



/ 



leader. Be certain to encourage the members -to use 
the communicat iota, skills learned in Seminar I during 
ANY discussion or interpersonal interaction.. 



^ 
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1. Review the discussion of emotipnal n^^ds frpm the previous 
meeting. Present the definition of need, that they had 
created, on the chal kbfcard oh newsprint. 

2. Guide the discussidtt towards the subject, of how the four ^ 
basic emotlbnal nefeds apply in ,th^r >lives. V. 

3. - Introduce the ided thar our belief^ are connectied in \ ^ '' 
, some respects to our needs" The four basic emotional 

needs influence the, way we think aboi^t what we want f of ' 
ourselves and others.. And what we think, what we accept 
to be tru^-orreay (beliefs), affect our .actions. ' 
From the discussion, guide the members in Creating a . 
^ definition of th/ .word belief. Write it on the chalk- 
^ board or on neM§pirint close to the definition of need. 
K Present, the fimlir, basic beliefs ^.^^^ generalized here 

: §nd write^ then/ on the chalicboard or on newsprint. Discuss 
what each one means ,to them. 

""^^Hef that all behavior occurs for a social purpose. 

Belief that people are dtec is ion-makers. 
— Belief that all people are equal and-deserve mutual 

respect. Bring out here that this means equality 
: in worth and dignity, not necessarily in ability or 
respoiJh.bility. 

— ^Belief tAat behavior caU' be understood by looking 
/ /at ifts cbnstsquences. . r \. . 

. Acknowledge that there are many other kinds of beliefs, 
but these are the oniBi we want to ;Look at clbsely In 
this group. ^\ . vj' 

. . DiscusS' what/the actions of a person might be if ^he/she 

Relieves the&e four basi^^ beliefs. 
. Present the homework Sheets to the group members. ' /Explain 
that you would like theme, completed and brought back* t:b the ^ 
next group meetingX. If, necessary, reassure the stildents v 
that ;the purpose of this assignment is only for self exam- 
» ination concerning the basic needs and beliefs. The" group n 
. will. discuss the' assignments generally duiUnggthe^hext • 
; meeting, but no member will have to disclose any more than 
he/she wishes to. Answer any q^kestions 'involving the 
/-homework sheets. Every member- 4lnclud'ing the leader — 
^ should do the assignment. : ^ . .. . " 




Be sure to-talk with the classroom teacher ahead of/ 
time so that she/he may arrange for^ either a light 
homet/Drk load dr special class time' when *th^ group 
members can complete their assignment sheets. 



T 
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Le^d the members in an evaluation discussion- concerning 
what happened in today *Sx meeting: *. 

^ . . Wha^ dia* we learn today?'* 
^ ' ". ' ^ Wl^t did you re4lly"think about^ft? . V 
Do you think *it will -help us any latter on? ' . 

Adaptations; . The homework assignment sheep' ;may be a^iapte^ to suit ' the 

^. ^ .• \, sWll level of the group members/ 
,'. * '■> ■ . ' ' * 

Evaluation^. ; Questioning at the close of the session. 
Homework assignment/ • 



Suggestion for support involvemeift): within the 
classroom: 

DUSO D-2, p. 21-24, Unit I/Cycle C, Learning to 
recognize purposes of. behavior. 




(I 
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bate 



Group Meeting 2^ ^ 



^Read this page carefully. Write your short answers below eafh questloji. 

* ' V ' ' • 

We ne^d t^love. Wended to' be loved. 

Name someone you leve and tell a^ ^ Name someone els4 who loves y^ 
way you showed your love this Tell al)out a way he/she showed 

- love to you this week. 



We need to^ belong and to 
be important to others. 

Tell about a.^tlme^^ this week 
when you felt- like you be- 
longed and were important 
t(> someone.- ^ ^ 



4 ■ T 
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We need^ to feel .worthwhile and to 
be treated wit;h dignity. ^ ' 



Tell about a time tills week^ when you 
felt wdrtliwhAe as a result bf some- 
one treating you with dignity. 
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Belief : Behavior occurs or, a 
'Social purpose. 

Tell about^ something you did 
this week and how it affected 
other people, you know. ;^ 



Group Meet in 



, Belief: .People are decision- 
makers. — * 



Tell about a decision you made 
this week. 



1 












rr 

Belief : -Behavior can be under.: 
sl^d by looking at Its conse- 
quHces. 

Tell about' some^ing you did 
to get attention this wee 



■J 



Belief: All people are equal 
and deserve mutual respect. 

Tell about how someone treated 
•you with respect this week. 



T 



\ 



-l?elT about how you treated sqme- 
one with respect th^s we'ekt 



How did those around you react? 



Did you^get attention in a good way '6r a way not so/good 



r 



^evlevlnf^ Needs and Beliefs 




ar It UNDERSTANDING BEHAVIOR 



Group Meetlri^ 3 



Goal:* A. 



Indlyldukls will develop a baslS for effective interpersonal 
^skills through learning about basic human affective needs 
aijd the beliefs that relat^ to meeting those needs. 



Development ai 




Performance Qb-jective : a. 



b, 



V. 



Individuals; wlliydemSJjnstrate spontaneous 
expression and fulfil Inlent seeking of' 
the basic affective ni&eds of self and 
others during ittterpersonal interactions. 

Individi^s are able to express love, i.e. 
empathy, Respect, and genuineness in their 
relationships with others. , . 

Individuals are able ta receive empathy., re-l' 
spfect, and genuineness in,* thel/ relationships > 
with pthers. ^ ^ , 

Individuals are able to express their own 
an4 other's needs to Ijelong and td be slgnif-' 
leapt to others spontaneously during relation- 
ships with otThers. 

Developmental Qblectdve:.. A. 2 . 3 , .Individuals will spontaneously Jemon- ' 

' strate that they can act ^n the beliefs ; 

I. i\J^diviajia^|ffi^i^ inter- V/ 

^ act with, others^a-ij^ugh all behavior i occurs 
for a social ttoos^ <i.e. fot the good of all). 
Indi\4duals are able .to spontaneously decide 
.and aTlow others to make decisions dijx^ng 
personal interaction^. ' 
Individuals are ablfe to^expfect 'to be treated 
Jji/th equklity and^respect b58 others. 
Individuals are abler to' spontaneously treat 
all P«opi4- show respect. ^ 
Individuals s)^ljl0f^^Q^po view 
the consequences' of b^iavlor as a means- of 
understanding that behayior. ' . 



Performance "Oblectlve ; a. 




and llesourcei^ ; 1 ) 



2) 
3) 



a: "Wheel of Events*' (see e^fc^l^e follow- 
ing this plan) * 

a. .large cardboard circle marked off 
into wedges to make^ the wheel. t 

b. A "Spinner". ^ ' ' ^ 

c. A ifrad, nail, or something else to^ 
^ attach the spinner to the cardboard 

circle. ; :* 
chalkboard and ch^lk or newsprint -and felt- 
tip market » . 
a large cardboard boy and/or girl cut 
. into several jig^-s^fw puzzle^ type pieces 
(see example following this plan) 



Leader:^ Be certain to encourage the members to use 
the jcommunlcatlons' skills leaded in Seminar I during 
ANY ^(^iscusslon oy interpersonal interaction. 



3 

4. 



Review \fith the -group members^ tl;ie four/basic embtionai 
needs and the beliefs relatect to those ^eeds. WrlAe^ 
me^ four ^ne^s and the four beliefs on the chalkboard ^ • 
or x>n*newsprint . ' ^ ^ 

... Discuss ■thejiomew^ group. Encoutage/? 

members. "tc^^lSKar^, but do npt push them into the lincomf ort- 
able position of sharing more*than they, really want to. * 
A good be^lnn-Ag' for this type, of discussion is for the 

^ leader to shared something that he/she put on his/her; ^, 
•assignment* sheet ..^ ^ , ^ : 

/ End the discussion by encouraging members to evaluate^ 
what; they have learned frdin the assignment. 
ESplain- to the Students that thl^ wiiJ.L Jbe the last meeting, 
that you will discuss the needs ani^beliefs so mucl\, so* ^^ 
ypu vc^uld like to review thdm by praying ti fft i i Bheel oj^ " 
Events"^game. * , - ' [J . . \ 

Describe the "Wheel' of Events" gai&^Md the way to play it. 

— The group member^ will cr^da a hypothetical fitu^ent. , 

They will have to decide o^serx, age, height, weight, 
^ family background' (i.e. number of family members, par'ents 
' occupations^ attitudes or problems in the'family, etc.), 
, and the student*? backgroundv(inte'bppts, abilities, * 
personality, etc.). y\. . 



- / 



rf 



Adaptat ions; 

— "^Tt — : 



Evaluations: 



0, 1. - <r 



Encourate the Members not to spend a lot of time orf 
thls .portion of the game. . Writfe down their descrlD-.^'^ 
. tions of the hypothetical studea* oii the chalkboa^ ' 
or 6n ile<>s^rint. . ' • ; ■ ^ 

■ -r..,v- :^ . • ■ ■ ■ / ■ ' ■ '■■ ■" ■ 

—Lay out irf .randdm 5rdeii th^ peices of the boy. or .girL" 
• . puzzle (depefi&ing « :the 's^x they agsigned to. their 
nypothetical StudenT)-. 



—Lay out the wHeel.of Events, 
been attachied ,t( 



The spinner, should have 



, been attachedjbefote the grpup meeting and^ shoufd 
'>(iav6been ch§r?ked to see that it, s^ins , easily'. 

■ ■» • . • ' ■ ^ . . ■ 

—Explain the procedure of the gam^. E^ch member will 
have.a.tufi^ to spin the Wheel of Events. The wheel 
lnclud«s on it a number of situations which affect' 

meniber will taRe^he sifc#iation the spinner lands qn " 
during his/her ^um and analyze ^e situation! accord- 
ing^ to^rieeds or" .belief < and feelings and' actions of^ ' - 
their hypothetical stMdent, Then the member 'will ' , 

• have a chande to^cohnect two puzzle pieces. Then it 
is. another meiiber's turn. Thus, all- the members take. / 

, turns until thpit^qooperaflon jesults .in the hypothet-/ 
leal 5tu;ient being' ^'put together." ' - ■. .' . ; 

: ■ . /* ■ „ ■■■^ ,c 

* If a member becomes stumped -on describing a situation 
during his/hej turn, -he/she ha^ the oi>t ion ' of choosing ^ 
another player to hel-p him/her out. ' » ; 

^e Wheel .of Events and the number of puzzle piebes may be" . 
aapted to various skill -lea^s: ^ fewer pieces and simpler 
ituatlona. for slowej^ students or moca pieces -^nd more ■ 



'lnvolved..situati-ons fb^ry bftght a^bS^nts. * 



Within t*e discussions, 



^ Suggest iori . f or support ing inV^vement ' within tlie' 
clasStooni: , • ' ' ^ / 

.«USO D-2/ p. 234-237:' Upit; Vlll/Cy^e" D,' De^loping 
a. sense of human dignity- ^nd,' equality . . , ' 
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Four Goals of Misbehavior 
Seminar II UNDERSTANDING BEHAVIOR 



Group Meeting 4 



.Goal; B, Individuals will develop ef fectivCinterpersonal skills thro 
learning theNgoal? of behavfttP. 



4 



Developmental Objective : ^B.1.3. Individuals will demonstrate recognition.. 
' , H. ; of the four goals of mlsbehavlot. - -y 



P^rf ortnahce Obje ctives : 



Miiterl^ls and Resources: 



Procedure : 



a. During Interactions; In a psycKol9glcaL edn^- / • 
atlon group. Individuals are able to acknowledge 
another's goal of misbehavior and the mistaken 
belief aMpclate<Lwith it. • ^ 

b. • During interaction i,n a psychological education 
\ ^group,^ individt^ls are able to acknowledge>their 

own goftls^of misbehavior and the mistaken befiefs 
associated with them. . ' * • 

c* IndiVidtpls are able to reafist reding as ex- 
pected to another's misbehavlorVand respond la ^ 
a productive manner. \ ' ' ^ <^ 

1) thalkb^oard and chalk or newsprint and f6lt- 
t ip marker . . . ' ' ^ 

2) copies of the Goals pf Misbehavior chart foj . 
eyh member (see chart following* this plan) 

3) a situation sheet for the leader (see example. 
. following . thi^cPla^) ^ . 



Leader: Be certain to encourage the members to use the 
communications skills learned in Seminar I duting ANY 
discija^jon or interpersonal interaction. ^ 



1. " Introauce this less^ by explaining t^at during this meeting 

members will learti some ways of,^ looking, at why other kddS - ^ 
misbehave. * (Check to see that everyone ttaderstands what 
■ * ; mlaibehave means . ) \ ' 

2. ^, Bijina out tlje fact that; children who consistently misbehave/ 

*U8ualll^ believe that that is tl^ only way. tl\py can belong 
, or be import apt. * , ' , ^ 
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4. 



5. 



3. Review tber^belief tHat behavio^ cah be understood by look- ^ 
, ^ing at Its cbfisequences— -at what it get^ the person, /^i^te 
*that therp are ^pur m£j^n consequences that a kid ia«ying 
/for yhen he/she* consistently M attention, ^k)wer 

. revenge or getting even, ar\d chance to give up andSiot 

try . Write "these oti the chalkboard or ^i^waprint as the 
, are dflscussed. - . ' ^ ^ , 
Distribute the Four Goals of iksbehavior charts, giAiirig' 
one to each group* jnember. D,iscuss each of the goal^s, the 
. accompanying beliefs,, reactions, and better wAys'^'to respohd/ 
Alloy the group tnembers tq study th^ chart thf oughout .the - 
discussion. Eacourage questions and coimnentsgifeJthe dis- 
^ cuss ion cqntlnues. ^^^^ , * 

Introduce the next activity to the group. . As leader, you * 
,,will tead a variety of situations to the other group members. 
\At the. end of eAch Sittfation, they will be given the oppor- . 
tun±ty*to sta^e wHeth^ the jpersorf in th^ s|ory Is wanting ^ 
^, attentrion; p(Jwer, revenge,- or to give up. ^ ' : 
6./ Give^the first situation as an example Hea4 th^ students 

lii^ giyifg the correct response. Allow tlie group^jmembers ^ 
^ > . to liecide and rieach' a con^e^aus on th^ remaining situations. 
(Ask them to bf^ng/ their, char tjs to .p^.neSrt: meeting also— 
but have extra qi» hand to accomodatst forget fulness .V ' 
follo^iing this activity, encourage the members .to 'Verbal^y 
evaluate *the meeting. Discuss.Wiat they learned 'today, 
how they felt about, what , they Jfeafned, how they ciyld^ 
aRiJly it in their daily' lives., fete - • " ^ ' , 

yerb.aliy present the members ^ith a homework assignip^t: 
-tft^y are to watch those people they know whp seem to mis- - 
befiave"Trequei3itly and decide what/those people seem t6 
want f torn their m^-sbehavlor. Cautioh the student^ net to -i^- 
''confront those children with their theories because often 
•they themselves do n6t (inderstaj||*why they act the Way 
tfieydo. / ' 



wltHln the 



7- "l 



Suggestion^ ; f 01^ supporting involj 
classroom/' 

Maklij^ /Sehy of Our Lives . The Fury Within, Ua (SID^) ; 

Otlje^,. a Woml^at film <this film deals with how a ; ' . 
ydunjf. boy eventually disiaolves^ his urge for reVenge) 

Making^Seose of ; Our Li^^s , Revenge (S10t2) ^ / f V 

' Power Fla^ a Bread arid Bu^er,<lies fil# * * ,^ . 
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1) 



Adaptations; If. time allows, the students may want tq discuss further ' ' 
during the situation activity the goalff' an^the beliefs, ^ * ' 
reactions, and better response's. Be certain that slower 
students understand the vocabulary. 



Evaigati^nitfr v^^^^V^ tlie discussion 

' Homework Wsignment. <■ 



/ 



■' » 



Mi 
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m GOALS OF MISBEHAVIOR 



I 



Attention 



Oft 

H 

I 



•I t 



f 

Power- 



Wrong Belief 



I belong only whenil'aa 
b^}^ noticed or vSb 
someone is doing so^ 
thlngrfor ife. 



' Gettiiig Even 



I belong only when I ain- 
the boss, or when I am ' 
proving no one can boss- 
me! 



'.Giving Up^ 



Belong onl^ by hinting 
'itliers as I feel hurt. 
' l' cannot be loved, 



Others' Reactions 



i 



Th'ey feel irritated' or 
annoyed, ^ Ihey want to 
remind, coax, iIe do 
things[for tW attention 
getter. ^ 



They feel angry, plished 
around,' as If their ' 
authority is threatened!. 
They want to either flgh 
or give in. 



IJfey feel deeply hurt. 
Iliey want td-retaliate 



even. 



I telong'Only by fcon- 
• vincing others not to i 
expect anything from 
me. f want people to 
giye up on me.' I am" 
unable;. I an-helpless.' 




r and 

^ ^^P^iRne^s., Thev agree 
that nothing c;an bijone' 
and then give' up.' 



Better Hays to Respond 



Ignore' il'Sbehavior. 

Give attention when acting nicely 

and not \Aen, ihey misbehave. 
Don't do, a lot tff things for tl\at' 

person wheg^he's misbehaving. 



Withdraw from the^conflict (walk 
away). 

Fighting or givll|*in only makes 

the person want more pow^r. 
Let person help you when he isn't 
^ misbehaving. 



I 



Don't feel hurt '(at least don't 
■ 'Show it,') . ' 
Don't try, to retaliate- or g^t 
even, «. ' , ' ' ' 
Let that person know that you' 
like him. ^ ' 



M 
M 



Don't criticize, '"Encourage aiiy 
'po8itive\attei4pt,,no matter how 
small. Fotus on that person's' 

points.' Don 't -pity iand 
don't ^ive up on that person. 



A 



0 



r • 



Four Goals of t^osltlve Behavior 



Seminar II UNDERSTANDING' BEHAVIOR 



Group Meetln f ^ 5 



Goal: B.^ Individuals will develop effective interpersonal skills through 
learning the-gfoalB of behavior^ 



Developmental Ot] ect±^^l^ 
g^ ^gerf ormahce^blectlves ; i 



B.-2-.3. Individuals will demonstrate recognition 
^ . of the four goals of positive behavior. 



a. During interaction with others, individuals 
are able to acknowledge another's positive 
behavior and. the' belief as«)ciat6d with it 

b. - During interaction with pthers, individual 

are abl^ to acknbwledjzg their own goals o*^ 
positive' behavior and the beliefs associate! 
with them.' 

c. I ji j^iduals are able to predict hf>w they or 
otrais will rea^ to ^positive behavior. 

d. Individuals •are a:ble /fco encourage -positive 
behj^vlor in others; • 




V Materials and Rasourceft; 1) copies of the Goals of Positive Behavloir 
7 chart for each member (found at thfe end 



of this plan) , 
Ijtfh . ?) a situation sheet ^f or the leader to read 
from (found at the/ end of the\pian^ 
3) extra cdpies ^f the Goals cJf IJi^b^vior 



Procedure ; 



Leader r Be cettaln to encourage' the members to lise 
the communiflatlons skills -leaVnied In Setnlnar I during 
MI dlscusslonyor Interpersonal Interaction. 

. ■ ■■ '"I -A" 



1. Review with the membei^ thef fou? goals of mlsbefiavlor 

.^^V^J^^^^^*^ thelr/chatts. Have extra charts fvall- 
' ' ^^^J^^ ^ci|po96 St who forgot to bring thelrak ' 



-"• . ^''li^i^Ciisaphelr homework asslgnmentvs, Requesd^that^eyX * " • ' 
^: .*' - , "t° *»f «^es,^ but rather- d^Jbe the ^vior, 

' ' ' h . '5 ^ ¥ "^y.to l&^'liiem' Into^emphaslzlng 1 

* ' . \» • . • - ' :W l^ould^better respond to th^t' per^ ^ 

.. ■ . >* ■ f-C . .i .■ ■ ■ .-: . V^^-e 
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,. ' - ><< - ■ .■ . ■ . ■ • , . 

that^nmny p^aople do get theg^n^ 
' J! f^^^. ^^^y:"" b«lonWnd be Important by ac^^^^ 

in a manaer that is helpful for themsejfe^ and for othfrs. 

- We can understand- their behavior also by looking at thf ' 

consequences - at what it gets them. 
A. Distribute a char£ of the Four qoals of Positive Behavior - ^ 
' • IL II member of the group. M^e sure they understand 
the meaning of positive. . " . 

^ ^' ItuT description of actions, the 

^nJi ' u''^*"^°"^ °^ P^^"^' an-ff^ways to encourage:? 
• ■ ?f ^° comment 4nd/or question through- 

out the discussion. Be sure .the vocabulary is clear to 
the group members. r 

^' fJS^^" students tha£ the group will do^an activity 

similar to th^L one done at *the previous- meeting. As . 
* hnff^'''-^°!f,f:^'*^*'^ * situation to them. The situation 
however, will be unresolved. They will decide how the 
Situation would be resolved if the character was 'operating 
with (^ne of the goals of positive behdvior. ^ ^ / 

^ 7. Present the first situation as an example. Guide the 

stiidents in small, detailed steps, toward resolving the 
«t«nr^": Support them extensively so they will under- 
stand what is' expected of them. , 
Present^ the remaining situations, allowing the members 

Following this activity, encourage the members to verbally 
I * • thls.se&sioh: what did they learn, how did thej"^ 

/ ' feel about it. can they apply it in their. daily\ives-- ' ' 



8. 
9. 



how. ^tc . ^ ' V 

..10. ; Verbally present the members 'with a homeWork assignment: 

vaccoi-ding to th^ goals of positive behavior. They are 
about hlmseU and how thej^ can encourage that behavior.' 

. Adaptations : ^A^ations in vocab^ulary may be made for JloJ^.^tudent^. 

Evaluations: Verbally within Ve discussloh. / < • 

. * '^omeyork .assignnint j * ♦ . 

J. ^ " . . ■ ■■ i . ■ ■ 

. , ^ . ■ = - ^- " 



f 



Si 



Goal 



Attention 

Involvement 

Contribution 



Power . y 

Independence 
Responsibility 
for own behav' 



Jn^ce* 

Fairness 



Hlthdjraval 
fr(|Cpnfllct 
.Befusal to 
Flght^ 

Acceptiiace of 

Other's' 

Opinions 

. 'l.i , I.- 



How' They, Act 



Helps Volun- 
teers. ' * 



Shows self- 
discipline. ' 
Does own woilc. 
Has good ideas 



What They 
Believe 



I Belong by con- 
tributing. 




theS^J 



fov OtheW React 
to then 



,Fee3rg(gd.ipardfl;thei. 
uGlvejSatt|p;tft6i. ' 



flow Can I Encourage 



■I V'-'^i. 



t— 

Returns kind- 
ness hurt. 



Ignores be- 



COID- 



nents. 



Ignores being' 
provoked. 
Withdraws. froi» 
Ipr ^ttugglis 
to dec|^ h(^ 
he wlliact. 



I^can decide and be 
responsible for my 
behavloij. 



Give more responi'lbillty. 
Trust. ' ■ ' ■ 



I am Interested in 
cooperating. 



' — ;iL. 



I can decide to 

withdraif'from- 

conflict. 



a 



Let him know th^t' his 
contribution counts and 
that you appreciate it. 
(Attention and App,recia- 
tion) ' ' 



Entourage him to make up 

h/s own mind. 

Let him',experMe |jie , 
;|picomes'. (gdo?*nd bad) 
' of his decisions.- 

Express confidence, In him. 



Enj'oy w/rking with them. 
Try to cooperate also. 



Respect. * , 

Opehess in expressing 
opinions. 



Letvjilm know you -like, the 
way he tries to cooperate. 



t him know you like tlie 
way he is acting; and the^ 
declsions.he makes'. . % 



SFRtc"**'**^"^^^ *^' '° *'""'f^'eli"le, «r create conflict will ^rob^Wji lucre 
p^jo g||a T^^^^ if they |do.not;|et that reaction, they will soon stop tl^ 



Increase their attempts 
tiVing" altogether. 
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^ * >A. Closer Look 



or 



Sgmlnar lit UlTOERSTANDING BEHAVIC^ ^ o ^ Group Meet fftg. 6 1 

Goal: B, Individuals will develop effective interper«onal skills through - t 

/ learning the goals "of behavior.- - / 

Developinfental Objective; B.1.3. Ind^duals wil]^emonstrate\ecognit^ ' 

X ' ' "^^ ^^^^ goaSP^of misbehaviW; ' y 

^s- . • /. ■ • ■ ' - ' ' ■.' ..r 

PerforaMmce Oblectives: a. miring interactions in a psycHologlcaX ,ed- • ^ ' ^ ^ ■ 
' ' * • * ' ucation^Llgiroup^ indivlilu^lB ^are'able to , 

acknowledge another's goal of misbehavior - V • 
, and the i^s taken bel4r€rf.ass^ia tfed wU^ . ^ 

b. During interaction in a ps'jAol.oglcal ed- 
ucation .grouu, individiials tare ahle to , " 
, acknowledge thejlr 'oWngoals of ,ri&'sbehavl^ - *^ " 

• M: , and the' Mstakett beliefs assofcii^^ 

■ ' . , Individuals are able , to resiist ^reacting as/. 

^ * ^ • expected to* other 's misbehavlo/ and respon^i 4| 

/ ' ■ * * " in a, productive maiijner. \. ' ; , ' r ' 

P^^^^QP°^"!^^^v.yi active; B.2.3. Individuals will d^^^^^ 

^ . of tl>e fouo: goals of positive behavior. 

Performany Obj ectlv^z^ayitoirlng; interaction wi qthers, indlv£duals r V 

are'^ble to^ Acknowledge another's p^sltiv^ r 
^ . behavior and , tbe belief. Wdociate^" wiifh It ■ 
r vt"v I>lirlhg ^nt^^ individuals 1., 

V ^ • are able toJacknoWledge th'eir'dwn^jjj^ 
. poditix^e behaviot and the beliefs ^assqdlated > ' 7 - 

. wfth, them: ^ ^ « , , - 

, /c. jndlyldjaal^ how thejr^r ' 

Qthers -wiij -jieact to positive behavior. ^ . t ^ 

r di Individual? are able to encburag^ positive ; 
• / «^ behavior in othets. 

V jteterials and Resources : 1)- extra copies- bf t^ie fibals of Misbehavior ehart , . 

. ) !■ V * * 2) ' e?ctra copies of the GoaU •of Positive Behavior * ' T 

V " .-^^^ ■■ ■ chajrt ■ ■ . . . , 
V - ,- 3) My ^^aviotf Rating Sheets y^pjjes* for e^ch 

• ■ ' ■ r ■ • . -member; ■ ' . * ^^r' ' \ 




member . . 



■■? • ■ 
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. . • ■ . 7 ■ "» 

.L^er : 'Be certain yto encourage ^e ineinbrf;s to use 

the communicationa /kills learned in Seminar I tl^^ine • 

ABJL-discussion or /Interpersonal interact^qri.- . .-^ •< 
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Review, briefly the Goalfr of PoAtive BehaviT)r d^tt 
-with the students. Distribute iytr% copies of the 
chart ,to .those students who forgot Ijcing theirs. 
Discuss what they experienced ^and- learned from the, 
homework assignm^t, aicouraff tfiem Vl^describe 
specific behaviors Cwfthout -naming nam^) and their 
, ideas as tp goal, belief ."ejfc. ' . >; - A ' , 

-Have the students also bring, out their chart of the 
. (^alp, of >lisbehavlbr. : Supply extra ones to those. ". 

1*6 -forgot to bring theirs. " - ^ 1; -^.X- 
,V«xpla^n.tq the members that up unt^i ri9w they Jiave* 
J^S^"'^^"^^*^^ °^ understanding why others act 
thJ^P they .d<^, Now itN.is ti;ne to change: the '-focus 
and^o staxrt looking at ohderstanding wjiy we act ' 
< the way we do. • y ' . ' 

V ^hasi?e that- ea^h". member .is to cogcentrat'e'-otjiy on 
, him/l^ers^lf. during this a^ivity~not off any'.otEer 4, 
group member.' . . . • t- ' . • 

Point out that all students use the four goals x)i 
mis^avior Occasionally ~ it is only Whfin they are 
used'most of the- time that it- becomes. very harmful 
tO; self and others. ^" ■ • ^ , ; 

Begin thfe activity -by. stating 'thar the* flrsf thing ' 
that needs to be done is to take a close look at 
our owh. behaviors. Distr-ibut'e; the' ^fy Behavior Rating 
Sheet to each member, explain the dfrectione^ answer 
any questions, arid allow fchem to '.complete the rating 
forms. Tell 'them they will have around 40 . to rs 
minutes to finish. En<Wrage tl}e^\tftudents to refer 
to their 'charts if thesjr.j^ish'. " ' ' 

1^y|ge group members have finished their individual • 
*«Praw. them together agaih and discuss the questions 4 
f^und at^the bot>e«*of ^heir ratin^g sheets'. The - . 
leader will hav e- tgjje : very serialtive at> this point • ' 
and not push thgHH|ts toward any great anxiety. \- 
■' t-^^.^ o^^^PSc^ssion encourage the^students " 
.^ to^vaiyate th«|P&iori: was- it hard to look closely " ■ . 
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'rMy^^lf wffxr/hkt .(iia'you. le^rn, do yad^th^pk it"' . ' 
^ will be^usfeJul in your daily- Wffcv^ho^ ^hls make • / 

, , ■, you feel,. -etc. \ ■■ \ - " ■ •'■ 

■ .- . . "P; •• ' ■ .• •'. V- •• ■•• ?^l-i**I«V#»«y:-.wlll -.be jre.t!urned-. tot' thfe 'iDei^tfs at 
; :\*.^> <. ycfey' last 'meeting.ta^ method of looking kt progress, . 



a^taf ioiq^ r^ . ;S jto^^den>g^ may feqi^ire^ more^^stroctyred absl^tance 
Evdltiatlonsj^ ' "^etrbiM^^ 



.V 



V 



A. 



V 



. • ■-■ ■•■lA- ... 
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S€»fnar II ^ * ' - — * V* V 

— , Group Mgetlni^ 6 

MYv BEHAVIOR RATING SHEET 

Name 



Date 



• This paper Is personal - just for you. Please do not bother the p^erson 

next to- you. When you are finished, read the discussion questions below. 
. -Yoy will^ talH about them later. After reading the .questions, turn over* 
, your papet. r ' . ' 

Putran X on the r^ting^ scales like this .example: 

• I like candy. . >' ■ . • i 

■' . ■ \ "* ' So '. Sometimes I • 



(es' 



Now put the X on the tatirig scales where ^ think they should be. 

•Am I only liappy , when somepne is noticing or doing things for me? ' 

^ Sometimes" ^ ' Yes^ 
^ * * ♦ " * ■ ' '■ ■ ' , ' 

Do I misbehave by tVying to get attentioti-? y : * . " 

/ . . ' l^o ' SometiftteS: I ^ntt of times ^ 

•* . ' . " ■ ■ > 

Do -I feel like I always 4iave to be the boss? 

. , V \ . Sometimes A iLt of times 

Do I misbehave by trying to get power .over other people? \ ' 

• I ^ 1 ' - I - j ' ' 

; ^ Somefcimes ;» A Ibt of timers. ^ 

Do I feel hurt Inside a lot? ^ ^ * 

^to \ I ^ . Somelimes . ^ jfes^ 



Do I try to get even 
has hurt me? 



(revenge) with others, because irti^or someone 6lse- 



Semliiar ' II : " ' • , . » - _ Tv^ » . ■ 

• . I Group Meeting 6 

/ •■. ■ ' ■ ' ■ ' ■ - . * ■ . . • ^ 

Do I want everyone to st^p bothering^ me and just let me alone?, , ' 

'." ; • ' . ' '^9^ ' • Sometimes I " TTlit of\lmes 

•. ■ Often ' ■ • . 

.i ' ' ■ . , ■ • 

. Am I using' the Giving. Up Goal In the way I act? » ' 

"..''l- Sometimes ' ~ bftin 

^ Do I.tr^ to \get attAtitm l>y helping and being Involved wjth others? > 

..;,/' ^ ^ Sometimes ^ '~ Of tin 

Do I make most pf:my,/i4i decisions (Instead of letting othAs a'lways 

decide for me),?' » - . ^ ; 

_ ■ * ■ • ' . ^ • ■., ' . ■ ' ; V. 

. . • ; ^oT l~~ Somet iines I Yes^ \* 

Do\X accej^t thy' responsibility for the way I act? " 

" /, y * goineLiines ^ YesL 

Do I ignore hurting- consents and try t<5 retSrn kindness Instead of hbrt?A 

;: .V'' ' ^° , ' Sometimes- ' ' Most -of the time 
Dp I withdraw from conflict so i can decide how I really want to act? 

' '■ ; . f Sometimes .1^ Mos't' of the time 

Discussion (^lestlons to Talk About Vlth Your Gmu^ 

. Ip It pk ^6 Iwant attention? What are some helpfuJ^ays to '^t attention? 

^ts It'ok io^feei angry? ^ wiat can «,e do with out anger so we won't hurt 
'"^ ourselire^ . or others? • > 

' ' "to illu^^g^Stf "^^^ dealing 



• • y ^ I Like You the Way You Are 

SemlnarX lI WNDERSTAlfelNG BEHAVIOR . 
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Goal: B. Individuals will develop effective Interpersonal skills : . V 

through learning the goals nif behavior. ' - , 

. ' y 

Developmental Objective ; B.3.3. Individuals will demonstrat^e the yses 

of encouragement In effective'' Inter- 
personal Interactions; 

Per formnce Objective; a. Individuals are, able to spontaneously encourage 
'.^^^ • others. 

Vb. Individuals , are able <o acknowledge 'encouragement 
from others. " \ 
' . ■ ^ ■ v • / • •• 

Materials and Resources ; 1) legal-sized envelopes (one for each group' 

member) - ^ 

^ ^ 2) homework assignment sheets 

^) the Can (f^rom the Can Game used Iri Seminar 
JI^Meetliig 1) 

4) situation slips to. cut, fold, and place In : 
the can tsee exdmples following this plan) ' 

5) clialkboard and dhSlk or newsprln.t and; felt- 
tip mayker;^ y •' / * , . 



'Procejdure; 



Jieader; Be certain to encoiiragft the member^ to use 
the communications skills learjied in Semixiar I during 
discussion or interpersonal interaction. . , 




/Greet ^every member as he/she «waes to the. meeting with 
a dlfscouraging remark and no smile, (i.e. ^It'« about 
tlm? you got her, Don \t slouch - sit up!, I . RnoW you 
can do better than that!. Why don'-t you^fery hartfSr ! , 

^ and so on. ) ^ . ' 

Beglii the meeting by having the students exatoine how 
they felt*when you made ^uch -remarks. Emphasize^ that 
discouragement (write the word on tlie chalkboard or 
newsprint) never makes a pef son feel ^^od about him-, 
self. State that today's meeting will be about the 



,• > 



ERIC 



-90- 



.9 



: opposite -of discouragement; Wnd tjiat is encouragfem^nt . " 
XWrite the.*word;ori .the. chalkboard or newsprint and draw'' 
a box around ♦it). ' * 

3. Guide, the members iri creating a definltloA for encourage- 
ment. Intflude. such points as helping another' jjersbn^ to , 

. feel good about him/herself, looking^at the^ good in 
ah6ther person rathejr than just the b6d, and hplpiAg \ ' 
to build self^conf iden<\e in someone else. / , , ;^ 

4. ^ In your discussion with the members .abbut encout:ageihenjt , 
, be sure to focus on these^ specif ic thoughts^- " 

— People cannot Imprpye unless' they feel' goojd enough 
abolit themselves to believe they can' improve. ; . 
.--When pepplie; f jBel good abo'&t. themselv^sL, th#V arefmore' 
Willing* to reach out and^ hav^ a genul^ intfer^stV 

* others. / - \^ . " O ' 

. --Mai:|y tlme^ in p.ur world' people ^ant to -ifeel Itapor^aht 
,y sd much that they do it by putting dowq the other guy-- 
' that is discouragement. Encourag^meat, though, mean? ' 
. that.>ye are«jsquals and that we can like each other 

f or we teally are, . \- * * v i [ - 

' --©icouragemi^ent' is dcatfthingi^ If you use- encouragement • 
5ften With another person, then that person will tend ' 
rto use it also .-with others.- 

. Introduce the Can Game .activity by telling' the studen^ts' 
that' there are several specif.id*ways they can encourage 
V others . The- group can T^eam ' about those w&ys by play4i^ng 
another version of the Cave Game. Refresji 'their memories . 
concerning the rules.of fhe game (Seminar XT, Meeting 1. 
Procedure' g) * - : * 

• Allow the students to play the game until each sUp of \n 
paper- has be^n u^ed. As each menfber reads a new way 
they can encourage others, write that/way^on the chalk- 

, .bbard or newsprint (there are a tptal^'of 10 ways, so 
* leave 6hoMgh room on the chalkboard* 6i:> newsprint Keep 
them poert^A throughput the -next 'meeting. « ^ 
. When the game fends, encourage the students to summarize, 
what they fe^l/ttiey .learned. during thfe" meeting and if. 
(and haiy). they -might ; plan to use ,it in ..their daily lives. 
. Hold up £he legal-si2Q envelopes (one envelope per member) 

and state tjtiat they are vgoitig ^to h^ave a top-setret home- 
-V^rk assignment. Before handing out the envelopes,' 
\^explaih the assignment as -follows ; ' <l \ ' ^ 

The assignment is about "Words o^ Encouragement." Each 
'•.envelope contains* a sheet .of paper with two different 



■- ■ ; 



ex£mple9 • of wrfrds of encouragement. They aif^e|to think 
; up , a short, situafion (Where, those word's of eiJ^durag^ment 
can be used).,tcr rbleplay (act out), with any other members-. 
■ of their choice.* , The students do not jie'ed- to write down 
the roleplaying situation; they may just jot notes on ' 
th^ sheet and then explain it to the group in their own 
•N^ .words at; the next meeting.- * . , ' 

. It -ml^ht. prove beneficial to. provide a short example ■ 

fot •the , students at. this point. Answer any questions 
thjd students might have. " ' ■ ■ . 

9. Distribute the envelopes-, instruct the students to keep ■/ 
their ideas secret until the- next meeting. As a membeV ' 

- of-the group,, the leader.- should also take an assignment • 
envelope. ■ \ _ — .■ 

. J>- ' ■' ■ , ' 

* Be sure the stu^ients know what role plSlying is and, check 

• to see if th'ey haVe had- experiencef, doing it.' , If it is V 
nef* to tliem, they mdy nped detailed explanations and 

• examples. ■■ , . .(« ■■. ■ ^ ,, . . • ■ 



■■■■ V 



Evaluations ; Within the discussion. 



i ■ • 
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Seminar II 



Group Meeting 7 



Shw that, you think the other 
person" i8 import^nt\ . 

Tell someone in the group that 
you think he/she Is 'kn Impor- 
tant part of the -group and why, 



Shbw the other person that you 
have faith tn him/her . 

Havjing faith in someone means 
that yo^ expect ^them to be able 
to. do something - and you en-* 
courage^ them to keep trying. 

How h^ sonusone encoiiragedr^ou 
by showing they had faith in 
y6u? / - 



someone el^te to have self ^ 
confidence (believing that they 
^can do or change something), 

,Say sometHing encouraging to 
another group member that will 
-help them feel good about iBReir 
. ability to do something.. 



Heipini someone to * learn how to ^ 
' do something is a kind of en- 
* couragtfherit V ~ 

^ots of times a person tries to" 
learn something new all at dYice - 
that can b.e discouraging because 
new things are hard. It can be 
encouraeine to help someone learn 
a small step at'a time. 

Name 'something new that you had 
to learn a small step^ at a time. 



liOok for ^the good poijats In a 
perno r; and "compliment them about 
rthose good points.^ 

Compliment anothl^r gr^tip ^liember 
about one thing you think they 
do well/ * , 



If a person^ is ^jfitntfereste^in wh at^ 
the two of 'you are doings cthen^ 



he/she will: resipond to encourao^e 
ment mofe*. , 



Whatsis s^ethi^ng you are inter- 
ested in/ but you need improve- 
ment and en^couragement in? 
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Seminar 11 



Group Meeting 7 y 



Recognize Vhen someone else 


When encouraging someone, 'you must 


^ dpps a 1ob weli. 

Tell about a time when someone 
• made you * feel. goo4 irtipn-they 
recognized/ a job you had done 
well. . ' \ . 


Mt expect them to be perfect anjff' 


w^int them to do more than ttey^ ^ 
, really can. V ^ 

Iteve you ever felt that someone 
expected top much from you or ' 
Jwanted you* •to be perfect? When? 
How dW.Jrf^''^^^^ y^u feel? 

S ( ' \ . 


^EncottraRonent isfcafthing -^let 


Ericduragement/^n be shown in 


others help you.iti making some- 
one feel good. about Kim or her- 

How has this \group worked' « to- 
ge,ther to encourage each- other?J( 

■ • ■ , , 
. .' 

' ■ ■ . • f 
■ ^ , ■ • ■• * 

• * - * 

^ if — ' — '~' ^" '■ ^ 


actions as well as words. 

What are" somtB -different ways of ) ' 
shx)wing encouragement through 
our action^? ' . 

N^me at leafs t 3V 

< ^ ■ " ■ ^ * 
*■ ■ • ' ■ ■ # ' ■ 

— . ^ \ ■ ' • . ■ — — / — ^ — 



1 



4' ' 
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Worcfs of Eocouragement 



Seminar II UNDERSTANDING BEHAVIOR 



Group Meeting 8 



Goal' ; B.- tjidividu^ls will 4evelop effective interpersoi:ial skills » through ^ 
. I'eOTning the goals of ^behavior, * . , . - 

developmental Objective ; B.3^3. Individuals will demonstrate the uses ' - 

of encouragement ' in effective inter-^ ' 
piersonal ^interactions.\ >j 

Individuals are able to spontaneously en-* 

courage ^hers. ' ^ - * 

Individihsris are able to acknowledge encourag^-' 

ment from others. . - 



Performance Objectives' ; * a . 



iqoui 



Hateriais and Resources ; 1> additional homework assignmetiLt sheets 
' ' ' 2) chalkboard and chalk ot* newsprint and'fielt^ 

. ^ , l^ip marker 



Procedure: 



^0 V" 



Leader; Be certain to encourage, the members to >»se - 
the communicatiops skills learned in Sepiinar' • I during 
ANY discussion or interpetsonal 'interac1?ion. . . 



1. Review the homeworjc assignment with the members T Have 
e^ra copies of additional Woi^s of Encourfi^gement sheets^ ^\ 
on hand fpr those who forgot, to bring theirs.-. Also have 
extra role-playing ideas available for students who can- ' 
hot adjust to this much creativity. ^ 

2. Ask the member;? if it would be ok if you (the leader) 

did yours first. ' Thfat way those students who needed ^ 
. morfe time to think about a role-playing situation would 
havieyit. . ^ \ I . \ 

3. Write the ^ Wordis ,of Encouragement - SehtferSayes on the 4)oard. 
. Put a checkmark beside each- sentence's it is "role-played." 

4. .Choose the niimber of players you will need for tjie role- 
playing situation. Explain to them what is going to happen 
and what^ ydu want them to do. ' 

5. Act out the situation. / i ' - • 

6. Discuss what happened with the group. . # 



10.- 



. Choose the ne:fct_member 'ttf stage his/her role-playing - 
situation. ; ^ . * ^ . 

Gpntinue tjhe process until each member has had,an- 
^ oppoi;tanit^ 'to direct a role-pla^j^^ , 
There are 10 sentences of Words of Encouragement, so 
jthere will *be some which were not role-played. Discuss . 
those remaining sentences with thfe group members, empha- 

. sizing how these could apply in their daily aitu^tions. 
Encourage the students to verbally^ evaluatj^ this sessions 
topic and activities, filscuss their 'feelings, tl\eir 
expieriences, and how they hope to use what they learned. 



Adaptations^ The role-playing may be-made simpler for /slower students 



or more intricate . for faster students 
Evaluations ; Verbally within the discussion. 



\ 



V 



Seminar 11 



'Group M^e t ing 8 



^ Words oT^Bncouragement Homeworli: 



Difectitons: The following sentences are for the Words of Encouragement 
homework assignment. Type one sentence at the top of a 8 X 11 blknk 
sheet of paper. Fold the papes and slip It Inside of a legal-kzed' ^ 
. envelope. P;,ace the student's name on the outside of the envelopfe. 
Each group member should receive a dlfteren^ sentetlce. Since there 
are more sentences than -members, this will allow J:he leader the bppor- ' 
Av ^ tunlty to match thfe sentences to the st\ident'8 ability and/or creativity! 



II 



1. "You do a good job of [ .. . 

2. ^'Ybu are Really getting bettcsj^ \ . ' \ . " j 
'3. "We lilc€s>6u, but;we*don;t li^^^ 

4. ' "You can help : ' ^ •» 

5. "Let's try it together?' ' 

6. ^j^ y^Ju^inade a krftake. I make mistakes too. What <Jid you learn 

.from this one?" r; • - . . ' ' 

7. "You would.llke^us to think you can't dV It, but we think you can. " 
(Remember that whdt we e3jI,ect>ofli a person mtipt match what he really 
can. do. ) < ' ^ . . ' . 

■ - : : \ ■ , ^ . 0 

8. "Keep trying. :i)on*t give up^^ 

' . . ■'^ - • ' ■■ ' ■ / ■ . ■ / ^ ^ - . ■ 

9. "rknow you can do this, yourself but if you heed any hfelp, come / 
\ and get me." v . ^ » 

■ ■ ,/ ■ \ ^ . ' \ * ■ ^ ■ ' ^ . ' . 

"I can understand how you feel, but 'I know you'll be able' to handle it 



10 
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Group Meeting^ 8 



\EVALUATIOH OF GOALS OF BEHAVIOR 



•Directions : : Read each item' below. Make an X In the Yes box If you 
r ^° what' It. says. Make' an X lii the No box If you 



cannot dt) what it says. 



ITEM 



Ir; I cian show love to' other people. 



* love from other peoi)l6. 

V • V I CM s^ war^t to belong.* 

'-::K-:^:'v - : .... . . ' 

I want to be 

: 5.; r I can sho\/ others that feel good about 

■ myself. ■ •". ' ^ ' 

:^v ^ can treat others with respect, \ % ; ' 



7. In a group. I can do what is best for 
V ail members. . , ^ 



8> . I can make decisions. 



dllow others to make decisions. 



10.. I caij^ show that I expect to be treated 
»as an^equai^by others. • 

I can show that I expect to be treate/i 
with respect by others. 



YES 



NO 



.'..•J 
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12* I can treat others as equals.' ^ 

13. I can treat others with. respect . 

^ * ■■ -■ •/• ;. 'r"*^ ^ . ' 

14.. I can tinders t and why people act the way 

they do* by the wa^ others act toward them. 

^ "',\. , ■■ ^ ■ 

15 . In our group ^ I can name a person ' s goal 

of- behavior and the belief that goes with it; 

16. I can name my own gqai of vhehavior and . 
name the belief that goes with it* 

17. I can keep myself from react^g^o someotle 's 
* inisbehavior as they expect me to. v 

18. I can reacft to someone's misbehavior in a 
way that will not encourage that misbehavior. 

• -'■ " ' ■ y- ■ ■ '■ ■ ■ ■ . ■ * 

19\ can, predict how to 
^■■r- positive Vehav lor. 

20. I can encourage positive behavior in others. 

' . / ^ . ^ ^ ■ ' ■ ■* ■ 

21. I can say spmething nice ta scAieone who 
encourages -me. ^ — 



/ What You Do Counts ' "* 

w ' 

Hi ii» ii* III CHANGING BEHAVIOR ^ ' Group MeetJLng 1 

£oal:. a.. Indl^^duals will develup Uasic skills in identifying ineffect 
Ive tr^ayiors to -replace them both :^n selves and others. ' 

Developme ntal Obi ect ive ; A\i.3. Individuals wilL demonstrate ways to 

identify ineffective behavior; 

Performance Objective ; . "^a. Individuals are'^able to pinpoint specif ic 

ineffective behaviors that -others, perform. . 
- ' ^* Individua^ls 'are able —bo^ount th6 n v nnber of - 

I times another person performs a specific in- 

• . effective behavior. 

• Individuals are able to create a baselifke 

chart, graphing the number of times another 
/ ^ person performs a specific ineffective be- 

; havior. % ^ . 

/ d* Indiyiduals are able to pinpoint specific 

^ ineffect ive^behayiors which they themselves 

perform. : ^ . 

* ' . ®* Individuals ate able to. count the number of 

times they perfowa specific ineffective * 
behavior. 

f^ Individuals are Able to create a baseline 
•chart, graphing the number of times their 
' ^ , own ineffe*ctlve behavior occurs. 

Developmental Objective; A.2. 3 V Individuals will demonstrate identif- 
* icatlon of effective behaviors to 

' ' '^replace ineffective ones. 

Performan ce Objective ; a.. Individuals are able to pinpointCap^cl^ic 

ineffective behaviors in others and them- 
-rf- selves. / . / ^ 

■ '. \^ ■ ^* Individuals are 'able to specify' more 

effective behaviors that are incompatable 
with those ineffective behaviors in others 
and themselves. 

Materials and Resources ; 1) story of Snowdrift and the Six Dwarfs 
^ from Seminar 1^ Group Meeting 2. 




2) "Can" and adaptation of/ne^eds for Charades 
froffl^minar II; Grpup /Meeting 1 

3) Homework sheet to be fotifid at the end of 
this plan* 



Leader:' Be certain to encourage/ th^ members to use the 
commuTTicatloH^ skills learned in Seminar 1 and the en-^ 
couragement skills learned in Seminar 11 during. ANY 
discussion ef interpersonal in^cei^ct ion* 



Evaluations: 



X. Tell ^the members that they ^re/goin^ to practice paying 
— ^tenti<m^ta-one^ thing^^£Fp^ 
* number of times the person daes* i^. / ' v ' 

2. Assign -e^ch member to, specif ically attend tp'one of the 
dwarfs in the story of Snowdrift and the Six Dwarfs; the - 
member is to be able to tell what the dwarf did that was • 
interfering with its T e^ectiveness an<} to tell how many 
times the dwarf did thf 

3. Read the 6tory aloud. 

4. Discuss briefly. 

5. Have each group membj^r name one. thing they do that is 
not effective; assign each. member an qbservor (have 

them volunteer or pave each member choQse his/her observor) 
to count the number of timeQ the membei^' does that in the 
next five minu£es. , * 

6. This counting will go on during the playing of Charades 
from .Seminar 11, Group Meet Idng 1. 

7. At ^^the end pf five minutes^ have each observor tell. the^ - 
member how many times the observed behavior occurred. 
Discuss more effective behaviors that could- not go on 

at the same time as the ineffective behavior i.e. active 
listening cannot go on at the same time as g±ggling* and ^* 
jSking. xpie goal here, is to find a behavior thatLis more 
effective and that interferes with the inef feet ive^ehavior. 

8. Pass out the homework sheets and explain them; be certain ^ 
the members understand what is expected of them. 

Thid is built i into the content of the meeting; if a member 
is obviously having difficulty counting the behaviors, plan 
an individual remedial session with that person. 
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•Sesmlnaf'in 



Group- rieetinjg 1. ^ 



HQmework ' 



.Dtrectiops.:; Think of a person you see of ten either at .school or at home 
wht> does .somethiiig that seems to Interfere with being l;Lfc^ or doing a 

' good job. Bfe. siite to seleqt^ behavior youjzan" see 'because ^ou will be 
ask^d. to count how many times ^i't happens. "Examples might Interrupt- 

. Ing oth^ hitting, jjaklng faces ^ talking back," arguing, p. .ng people 
down*, belirg bossy, -beln:^ bossed by others, etc.- - - 

-t; ■■■■■ - N r: ■ , ' ' ' ' - \ ■ 

When you have chosen a perscjn and a behavior, choose a tlate of ^ day 

when you can watch th eg^egery day; that could be at .recess, mealtlme__ 

bus rldpv etc. if "ydu , ban" find more than. 'one time a day. that would be 
very helpful. \ . ' " 



What are learning to do ls take 'a bjseline of the persdn's one In- 
S^f^cklve behavior. Remember, you can only deal with one behavior at 

a .'tijiie..''' , 

■ ■ - , - • ■ '■' ■•/ 

Watch the parson'during the times you hm^ fchosen for at' least W times 
Make a mark in <he bex for the observation ^ch time your person^oea 
the thing you are watching for. Thpre is an exaijipie done for youS 




Example:. Person being observed Jim 



: Behavior: hitting 



11/ 1 



II 



III 



/I 



IV 



VI 



VII 



I/I 



r^I ,^/ -; IX - X 



The next .-step is to make, a baseline chart like the one shown below. Simply 
record the number of times your person did the behavior you ar^ observing 
on the graph and connect the iines. You- have a pattern of 'the person's " 
Ineffective behavior. 



Seminar |H 



Group Meeting 1 



Observer^ 



Count Injg -Behavior 



and 



Making a Baseline Chart ^' 



Person beln^ ob8eive4> 



•Behavior being observed 



Time, or place of .Qbservatiotv8 :_^ 



VI. 



OBSERVATIONS 
III IV 



VM* 



VIII 



IX 



- \ 



9_ 
8 



7 



Behavior 6_ 
Count 5_ 



3 



-.BASELINE CilART > 



Observation Number 



-Si 



4^ 
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Seminar III^CHANGING Behavior ' ' Group' Meeting 2 

^ Goal: B. Inaivlduals will^ develop skill d<i Identifying specific rer ' 
inforcers foV selves and others, / ^ ' 

■■■ ■ ■•'0 I ^ ' .■ \ 1^ c ' ' • • • 

Develepmental Objective; B. 1 .3. Individual^ will^ dPTTlonfl^r^'?|. ways of 
V ^ - -idehtifyingV^pecj J reit-folrers for 

' _ .. . others. ) ^ ■ ^ , ) 



. ' Performance Obi ective; a. :^ividuals are-ablfe to* observe others^ as\ 

. ; 3^?ans . of. identifying their reinfbrcers.* 
. ^ . . : . b. individuals are able to •intervi;ew* others 
, • ^'ssa me^ans of ''identifying^their ^ 

<^ . c. .Haying a list of js^eeific^ relnfofcers for 
attether per'son, fridividua^^^ .^re able to 
divide thja relnf orcers into two categories : 
; concrete reinforbeca...and^ 

2) encouragement- reinf orcers. 

^ Developmental Objective; / 6.2.3,' Indiyiduais will demonstrate ways of 

. identifying specific reinforcers 'for 

• ^ . themiselves. 

prformance Objective ; -a. Individuals are able to i ^ntify their own 

^ ^ ;V reinf orcers; by, writing down things they like, 

■ ^ ^ ' I i things they do, and things they like others 

/ • ' to do for the^. • ^ • 

•N ' ' ^* J Individuals are able to ask others'to observe 

/ / them as:-a means of identifying, their own 

y , ^ reinforcers. - 

Materials and Resources; 1) homework sheets from Seminar III, Group 

Meeting 1 (blanks) , ^/ 
'2) Jour Goals of Misbehavior Charts from 
Seminar II, Group Meeting 4 
' 3) Interview Fdrmalj to be found at the end 

• of this, plan 

. ^4) Self-Reinforcer Identification Sheet to 
' found at "the end of this' plan ^ 
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Procedura l 



1 



Leader: I 



Be certain t^'eticourage the members to jjse 
the^commaaications skll^a^ learned in Seminar I and/ 
th^ encQuragement skills' learned In Seminar II during 
ANY discussion of interpyifconal interaction. 



•V. 



2. 



3. 



4. 



6. 



7. 



8. 



Di^emsfi -^i*^ »*s4iigiimeuL nom the latt group ^ 

meet^. infest students wi:^.l not have finished the 
assignment but may have; questions. . "1^ 

Diatribute^ the Fbur Goaisv of Misbehavior charts from 
'Seminar II, Groupi Meet^^ilg ^ Review the Goals of 
Miabehavioi^ as a way of|ihakin'g the concept of relnforcer 
me a n i ngful . — Relate>^h±j^ basic^eeds of ^ 

people from , Seminar 11/ M^^^ and 2.. * . 

Hay^ each group'A^ber liame something, either an object 
or an action by another,' which will help him/her change 
a behavior, get a Job done, try something new, 'etc. 
Have eacH^ person name a reinforcer for another group 
meinber. - , * - . 

Ask members to think of ways ;of finding out wliat people 
might work 'f oil or what might make them want to do some- 
tHlng difficult; Try to elicit the methods of observation 
and interview (asking)'i' ' 

Using the interview format found at the end of this plan, 
have stydeiits^ practice intervieying/each other for. rein- 
forcers. ; ft- 
Have each student fill out a Self-Reinforcer Sheet. 
Collect and aave these. . 

Pass out additional homework sheets from Group Meeting 1. 
This -time, each studient is to choose one of his/her own 
behaviors to observe and chart. Help those who have 
trouble choosing. . . . 

Remind members to finish the ir obis er v a t luiis of another 
person and tojbring their completed baseline charts to 
the next meeting. 



aptations ; 



' Evaluations: 



More time may be.needied for slower students, 
practice may also be needed. 



More supervised 



The homework and inr-group assignments provide evaluation 
information. ,Be sure the^ ^students are learning: the means 
of behavior observation and charting very --t^STlT Reteach 
if necessary. 



ERIC 



^^SiiSarlll . ^ V, , . Group Meeting 2 

, * Interview Format 

Dlr- t'lou^. f: - >..pose ol this. iBterview is t6. find out' whkt things, 
activities, and peopl^n act as rewards for the person, being interviewed. 

,Ask the foil-owing questioris^of the perspn beirrg interViewed: 

1. ran. me the tw^ things youXllke to do best/ • * ' 



2 . 7Wtat?"fs-We^bieit^ 



3^ Tell me something you re^llw want, j 



r 



4: What can happen to make you feel really \terrific? ' 

5. Tell me what person 5^ou really like to* spend time with and what 

you like to do with th^t person. / 
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Seminar. Ill 



Group >te^ting 2 



/ &^-:Reinfoi:cer Identification Sheet 



Directions: The pur^pose of this sheet is to help you find out what - 
things, activitiesif and people are reeClI^impet^nt to you;: they might 
help ygu lat^r in learning*^ some n^w way of actiftg or of , getting rid of 
something you da that is making troub[le for ^ou in gettil^ along. 

^Read^each item and fill in the blank. * The group leader will keep thi's 

sheet lor you and will keep itJ>confidential, that is, will not show it 
to anyone else. - ♦ 



Your Name 



1. The best reward anyone can give me is 



1.- When I have money I likp to 



^ ~~~~ 

3. Something I reall>^want is=? 

. / ■ ■ 











=— .<! ,< 

• * 
■ — >— ^ 









4. I feel terrific when 



5. The weekend activity I like, to .dp moat is 



6. A person r especially like^o be with is 



7. The thing I like to do most is 



7 



8/^ Wb«t I like best at school is 



9. My favorit^ adult is 



One For All Ahd All For Qhe 



Semlndr JII ^HANGING BEMVrOli 



Gr^jup Meeting ^ 



>al: C. 



Jndlviduals will dpelop skill in writing behavior cl|^nge^ 
contracts with .gro/ipsV with another individual, and for self .' 



Developmental Oblective ; 



PeiH^onnftnde OtTiective ; 



e. 



Materials and Resources: 



Procedure: 



Review A. 1.3, A;2.3, B.I.3., and B.2|r3.' 
C.1,3. individuals will jdemonstrate ways to 
write behavior ciiange contracts with 
- groups, ^i^^^^^^^^^ ' 

Injlividuals are able to identify a specific 
personal behavior tio^be c)ianged and wijite 
that; as part of a behavior change contract 
with a group. * ^ 

Individuals are able to pinpoint a specific 
group reinf or cer and^ write that as paxat of 
a behavior^ change contract with a group. . 
Individualfit* are able to specify how they can 
help others reach their goals and write. tha\ 
as part of a bBhavior change contract with 
^ group. ^ 

Individuals are able td set specific frequency 
limits and time limits and write those as 
. parts of a behavior change contra^^t with a 
group.. ^ 

Individuals are able' to Successfully carry 
out t^ terms of the behavior change contract 
,wrltten. 

\ ■ •^ ■ ' . . . . • * 

1) Nhomework asjsignments from Seminary III, Group 
Meeting 1 ' ^ 
.2) original contracts signed by members before 
tlxp beginning of G.P.E. ; ; 

3) self-rpinforcer sheets from the last meeting 

4) group contract forms ^ 

\j - ' ■ ■ • ■ * 



Leader: Be certain to encourage the members ^o use 
the communications skills learned in , Seminar I and ' 
the encouragement skills leanred Iri Seminar II during 
ANY discussion of Interpersonal lAteraction^ 



1. Collect^ and discusS the'homework sheets that members have 
been'working on feince' the first meeting of the Seminar. 

2. Also discuss the Velfrobservation jgind data collection;^ 
J* members are probably^ not finished but trbuble-^-shoot nat 

; this time. ' ^ ' 

3. Disti^bute the origiijal conCr^ts signed by members at 
the begfnr^ing of Groups for i^ychologicrfl Education and 
the Self-Reinforcer Sheets filled 'out by membters at the^ 

. last mppting. \ * . ^Hv- ' 
' 4. Explain .that eich persoii is to choose a bte'hayipr tp work 
on or ^o change IN ^HE GROUP. Su^h behaviors cbulA in- 
' elude active list;ening, refraininV^ from interrupt ing, 
encouraging others, keeping €iye contact , participating 
in the group,' *e\l^. Alsp, the group must decide on a 
reinforcer, something that all c^n' work toward. Pasa. 
^ '■ con tr^c t^f OCT 



person~has chosen a behaVior tp » charige ^ a^ the group has ^ 
decided on a group reinforcer (it might be well for you \ 
to have some suggestions such as game playing and access ) 
to the gym, fete.) If th^ group wants you to do something, ^ 
you' must be, incfuded Ijtt the contract too. ' 
When behavibrs have beeii^ agreed upon and the reinforcer 
chosen, studen^ts mu|ffc decide on the number of tlmes^hey 
will be allowed for^completlpn of that number of behaviors. 
(Initially, It is suggested that a Very reasonable numbex - 
of behavior performances (say five) be. required in a period 
of Just a few minutes. Someone needs to keep time.) 
6. Group members should fill out their contract and a short 

practice session, Including reward (don't forget to specify 
the time fox this too) may be conducted. 



Leader: Be prepared to discuss ways members may 

help each other meet th^r parts of the group contract, 



I 

: y 



♦ 



Sample 



.GROU? CONTRAgT FORM' 



V 



w 
(I 
B 



V 



\ . agree to 



I, 



'agree to 



Member 



4 



>L ^fi Aes In mlnBtes. 

" ■■■■ 

tiijJs in minutes. 



H 
H 
t H 



A 



^lee to 



■I 



y Member- 



■ agr^e to 



Member 



, , times in '■ * minutes,- 
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We understand thaf wheft.each pf^vus completes hls/h6r agreement, helping others, complete theifs' 
is expected. We understand.that if eac^i of us completes his/her contract within the time agreed 
. up^n, may all .. 

T ■'k^ , 

. Ij .' . ■ ' ■ ■ ■ 
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■ ■ ■ agree to provide group reward which the group will choo^€ 

Group leader ' ' ■ , jjl;' / ' ' 

when all have completed their contracts within the stated time. -The duration of the reward time 




'.■ Is A. 



minutes. 



n ■ 

H 
0 

C ' 
. 13 ■ 

St . 

(5 

It 
H- 
3 



One On One 



Seminar III CHANGINb BEHAVIOR 



Group Meeting 4 



Sail: ,<:. . 'lndivldual8--wliLLjLevelop sHill In writing behavldr change 
V . contract9_ with groups, with anoj»^r Individual, and fqr self. 



Developmentai Ob'.iectlve ; C.2.3. 



Individuals will demonstrate ways to 
write behavior change contracts with 
anqther individual, 



Perf ormance>Ob^ective : a. 



d. 



e. 



f. 



Materials artd Resources: 



1) 
2) 
3) 



Indlyicluals will determine whether they .will 
take on the roles of contractees or contractors 
in a behavior change contract with^ariother - 
individual. 

Individuals are able to identify a specific 
behavipr to be changed and write that as part - 
of a behavior change contract with another ' * 
individOtal, 

ln4J*vldu^lSvare able to identify specific 
rfelnjEorcera. and write those as' parts of a 

behavior change contract with vatnother individ- 
ual.' ' . ' . \ 

Ii^ividuals are able to set specific freqpenc^ 
limits and time limits and writ^jpbge as 
partd of a behavior change co^itract with 
anojEher individual. * 
Individuals are able to set periodic contract * 
review sessions and write those as part 'of 
a behavior change contract with another Individ^ 
ual<^ ^ 

Individuals are able to successfully carry 
out, either as contractees or contractors, the 
terms of the behavior, change contract written. 

agreed upon reward fb-r group contract com- 
pletion from last 'ineetfing 

have the contracts handy in Qase someone v 
forgets ttfe limits of his/her agreement 
timer or sonjeone to keep time 



4/ .Contract-making Kit (at the end of, this plan) 



Procedure-; 



2. 



3. 



Adaptations ; 



A. 



Leader: Be c^rtaln^to encourage tire members to use 
the communications sfcdHs learned in Seminar I .and 
the encouragement skills learned in Seminar II ^during v 
ANY discussion of interpei?spnal interaction. 



Carry out the behavior* change contract made with the 
group at the last meeting, Thi? should require no 
more than 15 minutes*. , s 

Have each person decide whether to be a contractor or 
contractee in writing- a behavior change contract. 
Pass out the Contractrmaking Kit to each pair of studenA 
Explain the contract making process step* by 9tep and 
assign the 8tudents'*to prepare a jcontiract and- carry it 
through in the next week to ten -days. That is, the 
contract they make needs to be a short-term contract. 

If group members show sufficient^ understanding of and 
enthusiasm for t^he conjtracting idea, the leader may want 
them to eacH enter into a contract as a contractor and 
asi^a contractee. ^Slower students may need to meet in ' 
pairs with the leader for guidance in 5prfstructlng con- 
tracts. ' 



Evaluations; 



EValu;atibn of the material in this lesson will be in. the 
successful completion of the ci^ntractf by both contractor 
and contractee. j» 



Seminar III . 



Group Meeting 4 



Contract-Making 1C5 



Needed:^. One contractor or person who agrees to help another person make 
^ ^ a contract t'o change behavior or do something he/she wants to do, 

' ^One .contra c tee or person who wants to tnake a contract to' change 
behavior or ,do something he/she wants to doV ^ 

Steps to follow: ' V 

1. Choose, a task, behavior, or activity that the contractee want^ or 
needs to do in order to be more effective or to get alon^ better 

etc. Be verv specific, ' 

i. ' ' • ' * . * ' , ^ , ' 

~* * ' '' ^^^ 

2. Choosey reward- The Self-Reinforcer Identification Sheet^ or the ' 
^ Interview Format from Seminar III, Group* Meeting 2, might be useful 

in identifying the reward for the contractee. * , ■ 

3. Write .the contract using one of the sample forms found ip this 'Kit • 

4- Follow these rules if you want to succeed in contracting: 

j » 

a. Take time ^to. writje the contract down; fhat way no one can claim 
lack of understanding artd it will help' both contractor and con- 
. triit:tee remember what was agreed to. " 



b. Be VERY SPECIFIC: Check Jhere 

. > Contracted Behavior agre^(|, to? 
. Who? 
What? • : 
When? 

How well? ' 

Are exceptions^ stated? 

Reward agreed to? ^ 
Whp? ^ ' ^ 

' . X What? ^ 
When? 
; How much? 

* Review date set? 



Yes 



No 
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Seminar III ^ Group Meeting 4 

c/ij The contract shopld be stated In terms of If Joe does'^thls, 
^ he gets this. NOT If Joe does not do this, he does not have 
to stay iri on Friday night. ' , 

\ d. The reward should be fair and should be given on time, \ 

e. Both the contractor and the contractee should only §ign tljie 

contract IF they are c^tain they can deliver what is pro)ni$edy 

. f. If the contract is not working, CHANGE IT!' 



Good Luck! 



CONTRACT 

\ i V (who) 

(I/We) wUl 



hereby declare that 



/ (does what) 



\ Thl,s job will be considered successful 



(how well) ^ 



. , . ' (signed^ 

r F6r the successful completion of the above job you may 



(reward). 



J)ate Sighed^ 
Review Dal;e 



bate Completed 



Me> Myself and I 



Seminar III 



Group Meeting 5 



Goal: C, 



-Individuals will developr'skill -In writing behavior Change ^ 
contracts with^roups,- with another individual, and fbr self. 



Developmental Oblective t C;3.3. 



Individuals will demonstrate ways to 
write behavior change contracts for 
themselves. 



Performance Objective^ a 



•A 



Materials .and R^source^f 




Individuals are able to identify a specific 
behavior to be changed aiid write that as part 
of a behavior change contract for) themselves. 
Individuals are able to identify specific 
reinf orcers and write those aa' parts of a 
behav4:or change contract for- themselves. 
Individuals are able to set specific frequency 
limits and 'time ^l&itfi and write thosfe as 
partes of a behavipr change contract , for them- 
s^elves. > / / 

Individudls are able tq set periodic contract 
reviews and write those as parts of a behavior 
change contract for themselves. 
Individual's are able ta successfully carry 
out the teirms of the behavior change contract 
written for, themselves. ' • 

agreed-upon pewar4 for group contract 
.complexion from Meeting 3 > 
have the' contracts handy in case someone ' 
fargfts the limits of his/her agreement a 

3) S| timer o.r someone to keep time! 

4) forms for Self Contracting Form (found at 
the end* of this plan) 



2) 



Procedure: 



Leader: Be certain to encouragei^the me^ibers to use the 
Ciommunlcations skills learned in Seminar I and the. en- 
•\| couragement skills learned in Seminar II during ANY 
V discussion of interpersonal interaction, ^ 



-119- 



Carry out the behafvior change contract made with^thff^ 
group at the last' meeting. 

Discuss any problems members Wy be having in making 
or keeping contracts iinade with eadh other on a one to 
one basis. " ^ ^ * ^ 

Discuss writing a contract with oneself. Include t^ie 
components of contracting that are stated in the per- 
formance objectives aboVe. 

TasB out the Self ^Contract ing Forms and assist students 
in filling them out as they need help. This self- 
contract must be very short range since it should be* 
c6mpleted by -the next group meeting. . . 
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Seminar HI * Gfoup Meeting 5 

"A : " 

» : •' . - \ 

Self . Ony^J^ 




. Sample , 
Self Contract 




Othe r J7^a.^Js.^ f JU^^ 

. My Goal /a^y^v^Vx. V?^/ 1 

, / . . AGREEMENT . . 

— — /^Jj.iJ:>t^u^^ ^^7^/ JTiy^,^ j^^^^j Al, . 



Others : ^ /HaA^- ^ . ^t^^U^ ^^.-aZVi^. 

^-^^ 't' .^<^^ONS^Qy?NCES^^^^ , ' 

Provided ^by Self; CJ;/1^?^.^ ^JtTc-^ .^. Jt^u^ /L^^ZT^y^^i. \ 
(If this contract is keptT) '"^ ^ /. '• ~ 

(If ' this dontract is broken. ) . ^^^U^ ^.^^gt^ ^k..^ ^ 

Prqvijied b/1>thers; ^Ai^ ^^o^^ /.l /i^^^ J^lO-a^' 
(If this contact is kept.) ^ . ta^^ 

(If this contract is broken.) u^^JU. a,, /a y^A^e^-r 

Review Date i ^ ^.juct^ Signed ' pL^^fc/ : , " • 

* • Witnes s . . 



Seminar III 



' Group Meet"lng 5 



Self Contract 



Date_ 
$elf 



Other 



My Goal 



Self:. 



AGREEMENT 



Otiiers: 



CONSEQUENCES 



Provided, by Self :_ 

(If this contract Is kept.) 



(If this contract Is broken.)^ 



Provided by Others; ^ 



.(If this contract Is kept.) 



erJc 



(If this contract 1^ broken.) 



Review Qate': 



i 
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.rSlghed _ 
Wltneas_ 

1S2 



SuAmlng Up 



Seminar III j ; 

■ i 

Goal : .Final Evaluation/ 
Materials and Resource's 



Group Meeting 6 



Procedure: 



1. 

2; 

4. 



1) agreed upon 'reward for grpirp contract 
' ' . completion froni Meeting 3 ' 

2) the group contract " ^ T 
^ yf timer or someone tp keep time 

■ * ' 4)^ Self Contracts froni the last meeting 
'.^ ,5) /the evaluation fQrm for Seminar III 

' ^-^ \, fdind at the end of this plan, two 

' • for each memher ' 
■ ' ' ' .; ■ ■ \, . . ■* ■ 

Pass , our the evaluay.on £^ fpr Seminar HI. Have each 
group member fill it out on hlm/herself . 
Hav6 each group -jnember, report on, Self Contracts made at 
the last meeting. 

Pass out' another Evaluation form. Have the group rale 
each member on each d.tem. 'Have the membep record the 
conc^nsusf oh His/her sheet. 

If time allgws, carry out the group'fcontr^ct. 



Adaptations ; ; You^ may want tb limit tha. eva^^ation to one form or the 
othei', self or group. / 



,i Saalnar. Ill 



Group Meeting 6 



RATING. SCALE- FOR CHANGING BEHAVIOR 



Directions: Jfou are going to rat^ what you do, and hoy you act with other 

people. Use the rating scale below. Write your rating 
• ^ number for each ^it^ in tlie box to^the rl^^^ the item. 



Always 
5 



Often 
4 



Rating Scale 



Somet:lmes 
3 



4 




LNow and Then 
2 



Never 
1 



ITEM 

1. I can name someone ease's useless or Ineffective behavior. 



2. I 



I Cj^ count the number of times somaone acts that way. 



, 3. j ca^make aj^aseline chart qf the behavior I counted. 



baseline chai 



f. 



4. I can nam^ one useless behavior §f my own. 

. ■ ■ ^ ^ 

5. r can count the nttaiber *of times I do that useless, 
behavior. ^ * . * 

6. I can make a baseline chart of my own useless behavior. 

7. I can none a useful bethavlor that the other persoti 
cannot do at the same time as he/she does the useless 
behavior. 

8. I can find out what a per spri will work for or what is a 
^ reward to him/her^ by watching that peraori. 



RATING 



• ; ; ■ 1 
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* 9. I caiy interview d person to find out whafc is a 
reward for that person. 

10. I can label a rewarfl as a concrete reinf'orcer or • 
7. as an encouragement reihf or cer. 

' ■ ■■ ; ■ -\ • i 

11. .1 can naine,-at least. 10 ^ings tliat are rewards fdr 
.■me. 

- ' ■ ■ --^ .. . ■■ ■ ■ ■ ■ '"/^ < • 

12. I can name a specific ifehavior I want to chan^. 



.14. I' can write ways in which I can help' aijother person 

reaqh his/her goal of behavior, change. 
■ ■ ■. /■» . . • ■ . \, ■■ ■ ■ . - • ' ■ '. ■ 

15. I can include the number of times ailff^i*e period of 
.' . time 'ovejr which ^ behavior change contract' is ^to be- 

written. . ' % 

16. ; ctan Include a periodic contract review in a^ behavior 
change -contract,. , , , / 

■ •-. r-. ■ • ■ ■ • ' . * 

17. ^ 'I can carr^ out ^ behavior change. contract I have 

, entered into as eyntractar or contractee. « 

18. I can. write a behavior fthange contract for myself. 

19. i can si/ccessfully carry but a behavior change 

\ contract with myself. ^ j 



APPENDEfa 



Organizational Framevorlc& 



. Lang\iag(fe/epgnltive>^ Organizers 

Cultural Competence and Behavioral -Indicators 
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^ Language Cognitive Qrganizers: These psychological education Seminars. 

in order to ensure developmental soundness, have been organized usiqg ' 
- Taxdnomy of Educational ObiectlvP«' by Benjamin Bloom and 

using the work of Jean Pi&get on cognitive development': * 

BriefLy-J the Bloom Taxonomy is organized into six heirarchical 
levels of cognitive (as opposed to affective or emotional) learning: 
- I. Knowledge , - 

II • Compreherisioi* 
^ Application 
IV. Analysis 
V*» -Synthesis 
VI. Evaluation ^ 
y Only the fitst three of these. are used in this level of the psycho- r 
logical educatdotfel program: 

Awareness i^ the term used in the Developmental Objectives 'to - 
. ; derate the>owledge stage of learning. Such behavioral terms" as 
define; descr'ibe. identify, know. list, and recognize are used in 
the Competencies of the Developmental Objectives at the^owledge / 
stage. Itoowledge afi defined here includes those behaviors. 

J wh^ch emphasize the. remembering either by recognition or " 
of ideas, material, or phenomena. The beh^^iqr expected 
'of the student in the recall situation is very similar to the 
behavior he^ was expected to have* during the original learning 



A • • • 
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situation.^ (...) The process of relating and judging Is alsp 
Involved to the extent that the student Is expected ta answer . 
questions or problems which posed In a different fotm In the 
evaluation situation t^an in the original learning situation. 
(Bfooffi, 1956, p. 62), 
1. Define: explain the .n^ure of somethlni o*^ make the meaning 
6f something clear*' through stat^ent or discussion. 



2. Describe: tell In, wot^s how a person looks, feels, orracts; 

or how a place, a thing, or an event looks. 

3. Identify: recognize as being a particular person or thing; / 

prove to be the same as something else^^^ j 

4. List: orally or In writing, ^relate a serleJ of names, numbers, 

words or phrases. 
Understand Is th#^term used In the Developmental Objectives to 
denbte the Comprehension stage of learning.. Such behavioral terms 
as compare, contrast, explain, give examples. Illustrate, Intierpret, 
and match are used In £he^ Performance. Objectives of the Developmental 
Objectives at the Comprehension sta^ 

; (Comprehension: ) That Is, when students are confronted. >Ath^ 4 
commuhlpatlon, they are expected to know what Is being commun- 
icated and to be able to make some use of the material or Ideas 
contained In It. The communication may be In oral or written 
t form, as well as materials embodied on paper. ' ^ 



Althpugh the, term comprehension has been frequently assoc- 
iated with reading, e.g. , reading comprehension, the use to 
vhlch It is- being put here is a somewhat broader one, in th^t it 
is related to a greater variety of conmunicatioiis th^n that en- 
coMiiassed by written verbal materials. (....), comprehension 
(though) is not made synonymous with complete understanding or 
eUn with the fullest grasp of a message. Here we are using the 
term "comprehension" to include tHbse objectives, behaviors, or 
responses whichi represent an understanding of the literal 
-Besaage/fontained in fcommunication (Bloom, 1956, p. 89). 



Definltioiis ' 

find out or point out how persons or things ard 

alike and hdw they arefj^dlf ferent . 

\ ■ ^ f 

show differeiipes when compared or put side by 

Side. ^ 

make plain or c\Lear; tell the meting of; 'tell 
how to do; state. the cause of; give reason for. 
make clear^ through appropriate stories or com- 
parisons. ' . ^ 

find the equaL of or one exactly like another. 
1 Demonstrate is the t^rm used in the D^velopmfental Objectives 
denote. the Application stage of learning. Such behavioral terms 
identify, specify^ and explain are used irt, the performance object- 



1. Compare: 

2. < Contrast: 



3. Explain: 



4^. Give Examples: 



5. Match: 



to 



as 
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Ives of the Developmental Objectives at the Application Level, 

The Application level is defined as: ♦ t> 

■■■■ \ ' ^' ' ■ ■ • ^ 

Given* a ^problem nei^ to the student, he will' apply the 

• • • r ' 

appropriate (abstraction without having to be prompted as to 

#^ • * - _ • 

which abstraction is correct or without having to be shown 
' how to use ^^tf^n that situation. (Bloom, p. 120) * 
To ensure the appropti3t''eness of the material to be learned by 
the children in *the psychological education program, the, work of Jean 
Piaget was consulted: - ^ . . . 

Piaget distinguishes four stages of ihtelligen^ie: first 
the sensorimotor period btefore the appearance of language; 
^econd, from about two j:o seven years of age, the pre-operational 

: ^ ■ • ^ ' \ ' ' ^ . 

period which precedes real operations; ^hird, the period from 
seven to 12 years of ^age, a period of concrete operatipns; and 
\ finally, after 12 years. of age, the period of formal or "prop- 
ositional" operlations, (Madgil and Madgil, 1976, P. 36X 
Th4r densorimotor stage is characterized by progression from a 
starting poiht, of reflex motor activity to organized motor activity 
that allows increasing mastery. of the environment. This stage is 
predicated mainly 6h actions, movements, and perceptions without words 

The pr§-operational stage is characterized by symbolic activity. 
The child develops the ability to sjnnobUze and to use language. 



4 
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Ltfglc is . not- used .bu^ rather the child reacts to the' way things appear. 

During the first part of this stage,^ ages two to f^ur years, the child 

is not yet -dble. to form concepts » The second part/ Jf this stage is 

characterized ,by increased complexity of thought. 

The stage' of concrete, operations is characterized by the ability 
of the child to f ollbw successive stages ifi thought thrdug^ detours 
and reversals at a concrete^ not yet abstract, ievel. Logic and 
causality become important in thought 'and allow the child to classify 
Information. Actions are internalized and jar/ integrated to form 
general systems. 



; ■ ■ . - " / - 

The stage ^f formal operations is characterized by the develop- 
ment 9f formal abstract thought operktionjs and reasoning not only on 

^ the basis of objects but also on the ba^is of hypothesis. . 

f (Th6 major source for these definition^ is Madgil and Madgil,' 1976. ) 

.The psychological educatibn program presented here is 'designed ' 
to be used with children aged nine to 12 years. These children are 
Jnainly in the Piagetlan stage of concrete x)perations and, by pllaget's 
definition, would be capable of attaining knowledge,, comprehension, 
application, and some analysis of the material and skills presented 
in" the three Seminars. • ' ♦ 



: 141 
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. Cultural Cpmrctence and Behavioral liidicators 

The concept of cultural competence (Ivey, ip77y is central to 

the notion of psjrchological education afe it is developed in thJ^s 

Leader's Guide for Psychological Education Groups. Aacording to Ivey, ' 

the , person who ia^. able to relate with self, others, and society is 

the individual who has "cultural expe,rtise" (Ivey, 1977, p. 297). His 

model provides a yay of measu^ng the effects of psychological education 

on individuals as well as a ^taxondi^y oif skills necessary to the culturally 

competent person^ An outline of the Ivey Taxonomy of the Effective 

Individual follows: " 

. ■ ■ » 

, 1. Basic Skills-of a Culture. — ——. ^ 



These are necessary for minimum operation, in a given culture 
and include such behaviors as eye cohtact, body language, 
voice tone and speech rate. 

' • ■ . , ■' 

Communication Skills. 

• ' ■. ■ ' ■ ^ ■ 

The person who is fully active will be able to listen to 



Others and influence their behavior. He/she can also use 
these skills, listfe^ing and influence, on him/herself. 
3-. .(Qualitative Skills. 1 ..''r 

The quality of the, use of the various listening and influencing 
skills may be determined. . ' , » 

4. Focus._ Skills. . 

Focus refers to the subject of a sentence./ Effective persons ' 
may tise such subjects, as self, other, a topic, a group, etc., 
in trteir communications. . 
The behavioral indicators of achievement of a minimal level of. 



functioning ixu^he areas of cultural expertise ^re.^deflned below. The 



definitions are Vlosely related to the ♦level three responses of some ^ 
of the Scales xor Assessment of Interpersonal Functioning foundsin 



^aj^hdix B of Carkhuff, 1969. 
1. Empathy : 



2. Gefiuiheness: 



3. Respect : 



4; Concreteness: 



5 . Self-Disclosure : 



6 . Conf ron tat ion • 



Individuals are able to give back 
the meaning and emotion of another's 
message in their own words. 
Individluals are able to attend to 
and reAond appropriately to another's 
messag^ 

Individuals are able to convey a 
positive regard for another through 
body posture, facial expression and 
verbal coinmunication. 
-Individuals are able to encourage 



another person* to speak in specific 



terms abcmt feelings and concerns 
Individuals are able to add personal 
information of interest to another 
in keeping With the topic at hand. , 
Iiiifeiriduals are able to recognize 
and question discrepancies in another's 
message ajp behavior. 



Iinmeiilacy : 



oratloh; 



1 



Concrete course of action: 



Individuala are able to recognize 
the current dynamics between them- 
selves and another person i 
Individuals are able to introduce 
appropriate persM^^/material that 

lead to new uirterstanding of 
their feelings, their world, 6r 
themselves. 

Individuals^ are able to write a 
-behavior contract to either change 



their own or. another's behavior. 
Integration and facilitation! ' Individuals are able to use all of 
^ ^ V the behaviors in- one through nine 

' ■ • ' 1 - above "to 

• a) become personally productive 
" and creative, lie. become 

- culturally competent and 

b) to help others increase their ^ 
effectiveness as people. 



i 



/ 
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APPENDIX II 
Goals and Objectives 



Seminar I: . 
Seminar II: 
Seminar III: 



Communication Ti|ilnlng 
Understanding Behavior 
(^hanging Behavlot 



i 
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SEMINAR. I : COMMUNlfcATION TRAINING 



A. Individuals' will develop basic cultural skills necessary to effective 
conanuriication. ■ . 

ij^owledge 4 ^dividuals will be awar^ 9f appropriate physical 

- •,°e"avipr necessary to -effective communication in 

" * a group. ' . 

. T are able to -define physical behavior. 

■ . individuals are able to recognize- appropriate 

. '^°,^'=^^evels in a classrpom^and on a playground'. ^ 
, ; ' ; ^"<^ividuala are able to. recognize appropriate 

, speech ratfe ii\ a group. ' • 

qomprehension 1.2 Individuals will understand appropriate physical , 



Application 
Level 



Knowledge 
Level 



2.1 



behavior necessary to effectl^ve communication^^in 
>a group. 1- • • ' 



1.3 



a. Individuals are able to .provide examples of 
appropriate physical behavior in a group. 

b. Individuals are able to interpret physical 
behavior as appropriate or inappropriate in 
an example situation. , ' 

Individuals will .demonstrate^ appropriate physical 
behavior necessary to effectivei^ communication in 
a, group. . 

.> ■ - . r % 

a . - Individuals -are- a^Ie~tb use" apprbpr iate voict 

level in a variety of group situations. 

b. Individuals arg able to usp appropriate speech ' 
rate in a variety of group situations. 

c. Individuals are ab;e to* use appropriate physical 
posture necessary for effective communication 

in <a group. 

Individuals will be aware of ways of attending and 
responding in a group situation. 

a. Individuals are able*" to name ways of attending 
in a group situation. 

b. Individuals, are ible to Aame ways of responding 
, in a group situation. '/ ' 
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Seminar I 



c. 



d. 



Individuals are able to recognize when they or 
aoineone else is attending to a speaker in a 
grpup-^situation. ^ 

Individuals are abl^ to recognize* yhen someone 
is maintaining eye contact with them. 
Individuals are able to recognize when they are 
maintaining eye contact with 9omeone else. 
Individuals 'are able to recognize body posture 
that denotes attending. 



Compr ehens Ion 
Level 



2,2 Individuals will understand ways of attending and 
responding in a group situation. ' \ 



J 



Application 
Level ^ 



b. 



Individuals are able to provide examples of 
ways^ of amending in a group situation.' 
Individu^:^ are able to Jrovide examples of ways 
of responding, in a growfr situation. T 
Individuals are able to explain the meaning 
of ^ eye contact !in attending during a group 
situation. 

Individuals are able to provide examples of 
physical attending and respoi^ding behavior ' 
in a group situation. * 



2.3 ^ Individuals will demonstrate ways of attending and 



r 



'iesponding, in a gz^up situation. 



Individuals are able to use eye contact when 
speaking to someone and when being spoken to 
in grodp interact ions. ^^^.^^-^^ . » 

Indlvii ^yjl s are al^ic^'toiise attending postures 
while listening during gx;oup interattions. 
Individuals "are! abl^ to use appropriate responses 
during group interactions. 



Knowledge 3.1 Individuals will be aware of their own response 

Level and contribution to group interaction. 



'a. Individuals are able to define jesponse. 

b. individuals are able to define contribution. 

c. Individuals are' able to recogttize verbal or non- 
verbal responses they give during group interactioVi». 
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Comprejienslon 
Level V 



3.2 



d. Individuals are able to recognize a verbal or 
nonverbal 'contribution to group Interaction. 

Individuals will understand their own responses and ^ 
contributions to group Interaction. 

a. Individuals are able to provide examples of their 
own responses to a group situation. 

b. Individuals are a:ble to provide examples o£ their 
own contributions to group interaction. 

^ ■ ■ . 

3.3 .Individuals are able to demonstrate Responding and. 

contributing during grou]^ interactions. Cr ^ 

a. Individuals are ableUo respond appropriately in 

a variety' of group sltations. • ^ ' 

^ trr~-tnai^iauais cqntrI5iTe^^sit ively to groVip inter^ 
actions in a variety of gr^up situations. 

B.^ Individuals will develop active llstenlng>kiirs necessary to 
effective Interpersonal interactions. 



Application 
Level 



Knowledge 
Level 



H Individuals will be aware that they can listen to 
' what ^another person is saying. 



a. 
b. 



ComprehenS|lon 
Level 



1.2 



Individuals are able to define listen. 
Individuals ^re able tc recognize the basic 
content of what ajtether person is saying, 
c. Individuals are abl« to recognize when a person 
has not correctly re^ate^d the coiUient of whkt 
another person says. " 

; Individuals will understand that the^^can listen to 
what another persoiMLs saying. / 

■ ■ • L /■ ' ' 

a. Individuals are able to interpre ty-in thei^ own 
words the basic content of what Unother person 
is saying. „ ' \ , . - 

b. Individuals are abl6 to proyide examples of 
situations when a person does not correctly 

> V repeat the cpn^^jt of what another .person says. 
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Application 1.3 , IrTdiVlduals will d^monstriate that ^hey can listen 
Level ^ to what another person is saying. * 

..'{ ' a. T*In a variety, of situationS,^ individuals are ' - 
able to repeat the^baisic content of what another 
' persop, is 'saying. 

' b. In a variety of situ^ftions, individuals, are able 
\ ' to verbally indicate when a person has riot 

■ • ^ ^ correctly repeated^ the content of what another 
V person says and what was incorrect in the repi- 
tition. ' ' ' >1 

Knowledge '^2.1 Individuals wijl be aware. that .a speaker may express 



Level,' fee,lings 



• ' a. Individuals are able to identify the speaker iri * 

~ 7 ihterpersohal in4:eractions. 7""" 

s ; b. Individuals are able to identify whethet* a 

, speakqx is expressing, feelings of being .happy- 

or of being upset. . ; 

c. " Individuals are able to identify whether a 
V ' ^' speaker is expressing feelings of happiness, 

sadne^ss, anger, or fear. ^ . 

d. Individuals are able to identify a variety of 
words that describe the feelings a speaker may ' , 
be expressing. • 

Comprehension 2.2 Individuals will understand that a speaker may express 
Level , feelings. _ . " * ' 

a. Individ.uals are able to interpret whether a 
sp^eakor IS expressing feelings of being happy ^ 

/ ^ or g'f being upset. * " u 

b. Individuals are able to in^er^t^et whether a 

* ispeaker is expressing feelings ofi happine^^ 

> / w^sadneas, anger^ or fear: • / 

^ ' c. ^Individuals are Able to provide examples of a 

variety <ff words that describe the feelings a 
speaker ' may be expressing. . 

Application 2:3 Individuals will demonstrate that they can listen 
Level • • for; a speaker's feelings. ^ ' 

. 4 ■*" ■ . ■ ■ -142- , 
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Knowledge 
Level 



^a. For a variety of situations,', individuals are 
able, to indicate 1) whefter a speaker is ex-^ 
pte^ing feelings pf being happy or beitig upset 
and 2d the reasons for their decisions. 

b. For a Vafiety of situationsilt individuals are 

y ... . able to, indicate ,1) whether a Wpeak^ i^ ex- . 
y ..pressing feelings of happiness , sadness, ang^r, 

qr fear and 2) the reasons for their decisions. 

c. Individuals are able to presen^t a';varie.ty of 

; words, that describe^the feeling speaker may 
be expressing.. ^ ^ vfi ' 

' * ' * r ■ "* ■ ^ ' • • ' " ; - ' ' ' ■ ■ ' ♦ 

3.1 Individuals wiir be aware that a speaker may express 
^ hidden messages in a communication';-^- * 



a. 

1)7 



Comprehension 
Level 



J'^^^i^^^ls ar6 able to def ine, hidden messages . „ 
Individuals are able to recogtfize when a speaker 
is sending hidden messagesi - 

3.2 Individuals will understand' that a speakermay expre 
• hidden meaisages in a communication. ' '"^ / ?^ " 

• . ■ ' ■■ ■ ' •- J 

^a. '^Individikls are. able to; explain what i^ meant' 

, by Ijii^en messages. ' 

b. Individuals are able to provide esAamples of 

: ^ situatiofhs when speakers were expriessing hidden 

' messages . » ^ 

3.3 Individuals will demonstrate that. they ckn recognize 
.1 hidden messages in a speaker's communicatibn. 

..." ^ ' • ~ ' 'ii' ' ■ 

.a.v In variety of situati6ns, individuals are able 
to indicate when a speaker is sending hidden 
messages'. 

. . In .a variety of situations, individuals are- . 

^ ^ble to state the hidden message^ a speaker is 
^ seeding. , ' . 

C. Individuate will develop skills In effective verbal expres^btv 

Knowledge ' I.l Individuals will be aware of appropriate' self- 

<i}scloslng techijlques In Interpersonal Interaction 



Application 
Level 



Sdmlnat X 



, Comprehenalbn 
, Level V 



a. Individual^ ate able to <|jlflne self-dlscloslng. 

b. .Individuals are able to recognize that Identifi- 

cation of their feelings Is preliminary to-self- 
" disclosing techniques. 

c. Individuals are able to recognize verbal self- 

- disclosing techniques^ , ■ .. 

d. Individuals are able' to recognize nonverbal 
' self-dlscloslng techniques. 

' e. Individuals are able to lidentlfy situations 
where .and vrtiien it Is appropriate ^to dlsclpse 
their feelings. , ' 

1.2 Indlvlduials will understand appropriate self-dlscloslng 
techniques in Interpersonal^ 



r4 



a.. .Individuals are able to explain why Identification 
* of their feellnga Is prell,mlnar)r_..to self-dlsclpslng 
techniques. • 
'^'b.. Itxdlvtduals are able to provlde.examples of verbal 
self-dlsclpslng techniques,, 
c. IhdlVldwals^ are able to provide examples of , 
nonyi^rb£4 self-dlscloslng techniques; 
^ d. "^Indi^rldiials l&re able to provide exampleis of sit-- 
uatlons where and when It Is appropriate to dls- 
\ci-08e their feelings. ' ^ ' 



Application 
-Level 



Khowredge 
L6vel\ 



1.3 



^IndlVldu^la^will be able tp demonstrate appropriate 
delf-dlscloslng techniques In Interpersonal Interactions « 



b. 



Individuals are able t 6 identify their own immediate 
feelings. ,\ ^ 

Individuals are able t^ approptiately verbalize 
their Immediate feelings in a variety of inter^ 
personal interactions.* 

Indlvldudils are able to :* indicate their immediate 
feeling appropriately in a nonverbal manner in 
a varie^ of interpersonal interactions. 



2.1 



Individuals will be aware o^ appropriate techniques for 
reaetitig to another's communications and to their own 
feelings and- thoughts^ In interperjsonai interactions. 
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* ^*»dlvlduals are able to recognize that stating 

'the feelings of another In their own words Ip 
• N an appropriate reaction technique. 

b. Individual* are able to recognize that conununlcat- 

Ing concern for another's feelings,' statements, and 

^ _ .-^'^ig.^^enASS -M.^^^^ 

posture and accurate verbal response Is an approp- 
riate reaction technique. s 

^' In<^ivld"als are aj)le to recognize that helping 

others>,drscus8 their feelings In.roncrefi^ ways Is" 
' , an apptfoptla^ ireactlpn technlqjiie.' ^ • - , 

V ^- Individuals arl^ able to recojgnlze tlTat the volunteer-. 

• of personal Information can be'Wapproprla,te ^ 
reaction technique. 

^- ^"'^ividuals are able to recall 

- ^" * manner that coiiinunlcateWmderetandlng and 

. -/ "spect Is an appropriate reaction; technique.; 

qomprehenslon 2.2 Individuals will uni|||Mtand appropriate techniques for 

reacting . to another 'iploinmunlc^tlons and' to their own 
feelings and thoughts In Interpersonal Interactions. 

a. Individuals are able to explain why stating the 
» 4 • .feelings of anothe-r m their own words Is an 

appropriate reaction technique. 

^"'^^^^'^"als are able to explain wh^ communicating 
concern for another's feelings, statements^ and 
uniqueness as a person throuiii integrations of 
body posture and. accurate .verbal response isran 
appropriate reaction technique. ' 
^ In4in>iduals are Able 'to explain why helping others ' 

discuss their feelings. in jconcrete ways. is an 

• appropriate reaction technique. 

d. Individuals are able to ejtoiiin why the volunteer- - 

. ing of personal infi^tioh can be an appropriate 
. ^ reaction techfllque. ■ 

^- ^"'^ividirals are able to explain why responding in 
" "^no" that communicates understanding and re- 

' ^spect is an appropriate redctlon technique. 

Ajpllcatlpn 2.3 •Individuals will d^bnstrate^kpproprlate. techniW ' 

^"'^ "*«=tlng to another's communications and to fJ^elr 
; f feelings and thoughts In interpersonal Interactid^. 
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c. 



d. 



/ 



During a variety of interpersonal interaction^*, 
individuals are. able to state the feelings of 
another in^ their own words. 

During a variety of interpersonal, interactions. 
Individuals are able to communicate, concern for . 
another's feelings, statements, and uxilqueness 
as a person through integration of body posture 
and^ accdtate verbal response. 

During a variety of interpersonal interactions, 
individuals are able. to help others . discuss their 
feelings in concrete ways . 

During a variety of Interpersonal interactions, 
individuals are able to volunteer personal 
information. 

During „a variety of interpersonal interaction^ , 
Itidividuals are able to respond to a situation 
and feeling in a manner that Qommunlcates under- 
standing and respect. ^ , . 



Knowledge 3.1. Individuals will be aware of the basic ability tO;^ 

Level question or rdfuse, or challenge anothet in inter- 

/ personal Interactions. 



a. 



c. 

d; 



Individuals are able to recognize that there 
.are times when it is appropriate to question 
another inl terms of "when" and "how". 
Indlvi4ual&: are able to ^recognize that there 
are times when it is appropriate^ to refuse 
another's request. 

Individuals are able to define "l-messages". 
Individuals are able to recognize that there 
are timlbs when it. is appropriate to challenge \ 
another* by stating their own feelings and posi- 
tion- in triS form of an "I-message." 



Comprehension 
Level * 



3.2 Individuals will understand the basic ability to 

question o:^refyse> or challenge 'another in inter- 
^personal interactions. • \ - ■ . ,f 



a. In'dividuals are able to provide ex^ples of 
times when it i^ appropriate td question ano 
in terms of "when" and "how". 
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J 



During a variety of Interpersonal Interactions, 
individuals are able td appropriately refuse ' 
another's^ request. • • 

During a variety^ 6f Interpersdnal Interactions , 
Individuals are able to appropriately state 
their ovm feelings and positions by giving an 
I-message" to another. 



A 



\ ■ 
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SEMINAR II: UNDERSTANDING 6eHAVI0R 



Individuals will develop a basis for fef fective in^terper'sonal skills 
through learning the basic' human affective ^leeda'-and t](ie beliefs 
-that, delate to meeting those needs. 

' - I . V ,; , • - . , 

In^jlviduals will be aware of the basic affective 
needs of themselvts, and Others. 



A. 



Knowledge 
Level 



1.1 



Comprehension 
Level 



1.2 



Application 
Level 



1.3 



2 



able to recognize the need to 



b. 



a. Individuals af 
love. 

b. Individuals dre able to recognize the need to 
be loved. . 

c. Individuals are ^ble to r«cognzle/the need of 
all people to belong and be significant to others. 

d. Individuals are able to recognize the need of 
all people to feel worthwhile and be treated 
with dignity. : , / 

Individuals will understand th^ basic affective 
needs of themselves and others. 

a. Individuals are able to provide examples of 
human behaviors which' Illustrate the need to 
love. * ^ 

individuals are able to provide examples of / 
human behaviors whlyh Illustrate the need to 
be loved. 

Individuals are; able to provide examples of ' ' ^ 
human bdhaviprr vhlch Illustrate the need to 
.belong and be significant to others, 
Indlvldual3[ are able, to provide examples of ' 
human behaviors which Illustrate the ijieed to 
- ■ ^ feel worthwhll*^ and be treated with dignity. 

. Individuals will demonstrate si>pntaneous expression 
and fulfillment seeking of the basic affective needs 
of self and others t*du.rlng Interpersonal lntetarfc;jtons . 

Individuals are able to express l6ve , 
' ^-^ empathy^ respect, and genuineness ► In thVlr re- 
, ' laflonfihlps with others. 
b. individuals are able to receive empathy, 

^respect, and genuineness In their relationships 
"'with others. . ' ' 



d. 



Intetartloni 
5, I.e. \ 



c. Individuals are able to express their own and: 
other's needs to belong and to be significant/ 
t* bthers spontaneously during rejlatioilshipsy. 
with others. • J 

d. Individuals ar^e able to express their own and 
J...' other's needs to feel wdrthwhile and be tr^atjBd 

with* dignity spSntaneously during relationships 
. with othlers. - ' ^ 

Individuals will be aware of the basic ' beliefs tbat 
relate to the meeting of affectiye needs' through - 
behavior. 

a. IndiyJ-duals are able to recognize the belief 
that"*^ll behavior. occurs for a social purpose. 

b. Individuals are able to recognize the beliftf 
that people are decision-makers. ^ 

C. Individuals ^re able to reco^ize the belief 

that all people are equal and deserve mutual P 
\ respect. " ' 

d., .Individuals are able to recognize the belief 
' that behavior l>6 understood by viewing its 
. consequences. 

N 

Individuals will understand the basic beliefs that 
relate: to the meeting of affective needs through 
'behavior. ^ 



a*. Individuals axe able to provide examples whic^ 
illustrate the- belief that all behavior occurs 
for a social purpose. . 

b. Individuals are able to provide examples which 
illustrate the belief that pdbple are decision- 
makers. " ) ] ' 

t.. Individuals are lable to provipe examples whicK 
illustrate the belief that a!^ people ark equal 
and- deserve mutual respect . 

d. individuals are able to provide. examples which 
' Illustrate the belief that: behavior 6art be' 
^understood by viewing its consequences. 
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Application 
"Uvel ' 



2.3 Individuals will spontaneously de 
can act on the beliefs that 
^^ffective needs of selves a 

a. ^ Individuals are able to spicSfc 
^ . _ . . : —id^- others as though alf lie 

\ \ . ^ wcial purpose (i.e. fo^fe 

b. Individuals are able to s 
* • # ' ^ and allow others to make d 

. • . ' personal interactions. 

c. Indivlduals^are able to ^ex, 
' • ' with equality and respect, ^jr ^^ 

d. ^. Individuals' ai*e *able to /(ponta 
, . : the consequences of beha 

understandin^-thatr^'bihav 

B. Individuals will develop effective interpersonal skills tJitougK 
learning the goals of behavior. 



a.t they 




Knowledge 
L^vel 



1.1 Individuals will be aware of the goals of Misbehavior. 

a. Individuals are able to recognize the four jgoajs 
of misbehavior. - , * 

b. Individuals are able to recognize the mlstakeir 
beliefs assotiated with the. four goals of mis- ^ • 
behavior. / ^^---^ ' 

- ' Individ«aals are able to recognize how others 

usually react feel as a consequence of 
faf^thet/s misbehavior. * 
d. Individuals are able to recognize .more' productive 
/ 'Ways t;o respond to misbehavior. , 
. ■ ' ■ : I ■• •■ - ■■ 

Compifehension 1.2 Individuals will Understand the goals of misbehavior, 

\ ' a. Individilals-are- Ale to provide examples of the 

four goals of misbehavior. 

' Individuals are able to explain the mistaken 

r . beliefs associated J^th the four goals of mis- 

behavloi^. 

c. Individuals We able to provide' examples of;, how 
; 'others usually react and feel as a consequence 
of^another's misbehavior. 



i5? 




Individuals will demonstrate^rrtcognition the four 
goals of misbehavior/ 

a* During iriteraotions in a psychological education 

group, individuals are able to acknowledge another's 
goal of misbehavior and the mistaken^elief ^ 
associated 'vjith it. ' ^. 

J' v _ Py^A^s^ i^^ 

group, iudiyid^als are able to acknowledge their 
cgwm goals df misbehavior and the mis^ken beliefs 
associated with them. ' 
c. Individuals are able to resist reacting as expected 
»to other's misbehaVior 'and respond in a productive 
manner. 

. ' ■ ■ ' ■ • . •. 

Individuals will be aware of the goals of positive be-'^ 
havlor. . v . * 

ja. Individuals are abl6 to recognize nthe four goals 

of positive behavior. v \ t # 

b. Individuals are able to tecognlze the belief)^ S 
associated with the four goals of positive behavior." 

c. Individuals are able ""to recognize how others usually 
react and feel;as a consequence of another's positive 
behavior. • 

d. Individuals are able to recognize ways of encouraging 
positive behavior.' > 

* ■ ■ ' . . 

Individuals wilj understand "the goals of positive behavio-r. 

a. Individuals are able to provide examples of the four 
goals of positive behavior. « 

b. Individuals are able to explain the beliefs ' ^ ' 
associated with the four goals of positive beliavior. 

c. Individuals are able to provide examples of how ^ 
others usually reac;t and feel as a consequence, 

of anotheir's pdftitive behaVior. • 
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Application 
Level 



2.3 



Knowledge 
Level 



^1 ^"dl yiduals are able provide examples of 
" ways ,to entourage positive behav|.or. 

Individual^ will demonstrate recognition of the 
: four goal^^^ I * 

a. Dating Interaction with others. Individuals are 
able to acknowledge another 's positive behavior 
and the belief associated with It. 
,b. during Interaction with others. Individuals are 
able to acknowledge their own goals oif posltlv^ 
behavlot and the -belief s associated with them. 

c. Individuals are able to preiJlct how they or 
Others will react to positive behavior; 

d. Individuals are able to encourage positive 
behavior In othets. 

3.1- Indlvfduais wUL be aware of the uses df encourage- 
ment In effective Intefperapnai interactions. 

' - ' ■ . > '• ,'•''..■■*»*''' .- . . ■ , , ■ - 

. a. Individuals >are able t6 define enc^^ 

' . ./^ ^ \ In<Jlyld^l^ are able to' recogtilze situations 

where^ncdinragement 1q used by others, 
c. ^Individuals can name ways of encouraging. 

Com^irehenslbn 3.2 Individuals will understand the uses of encou'rage- 
^^^V^ In^e/fectlve Interpersonal iri^^^ ^ 

a. Individuals are able, to explain encouragement 
^"^t^rms of ways of encouraging others and 
'Reasons for iencouraglng others. 

b. Individuals are able to provide examples of 

\ ■ sltuitldns where encouragement Is used by others.* 

,c. Individuals are able to provide examples of ' 
, ^ ways ot encouraging others, ' V , . 

3.3 Individuals will demons ttate the uses ^of encourkge- 
meqt in effective Interpersonal Intfe^^ 

a. Individuals are able t6 spontaneously encourage 

■-, ■ ■ ■^thersf 

b. Individuals y re able to acknowledge ehGou:pagement 
ftdta others/ ^ 



Application 
*Levei ^ ; 
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SEMINAR III: CHANGING BEHAVIOR 



A. Indlvidiialfl^ will develop basic skill In Identifying Ineffective 
'\ behaviors and more effective behaviors to replace" them both In 
selves -and In others. . 



Know ledge 
Level 



Comprehension 
Level 



IMiyWuals wlii be aware of w^ys to Indentlfy In- 
effective behavior. 

a. Individuals are able to define Ineffective 
behavior as behavior that elicits feelings of 
annqyance, angbr, a need to get even, hope- 
lessness or wanting to give up. V 

b. Individuals are able to rfecognlze Ineffective 
behavior, j , 

c. Individuals are able to define a bafiellhe chart 
as a picture graph of the number of Yltoes^ s^ 
one performs a specific Ineffective behavior. 

d. Individuals are able to recognize a baseline 
chart when they see one. ' - ^ 

Individuals will understand ways to Identify in- 
effe^ctlve behavior. ' ■ 



b. 



Application 
Level 



1.3 



d. 



Individuals are able to explaliHiow to determine 
wheri a behavior is Ineffective. 
Individuals, are able to provide examples of 
Ineffective behaviors. 

Individuals are able to explalrPhow to create a 
baseline Chart. 

Individuals are able to provide exatnpjes of 
hypothetical baseline charts. 



Individuals will demonstrate ways to identify in- 
effective behavior. ■ ; 



a. 



Individuals are able to pinpoint specific 
Ineffective behaviors that others perform. 
•Ihdividuals «:e abler to count the nimber: of * 
times another^ person performs a specific 
ineffec^ve behavior. r J^,t^^ * 
Individuals are able to^c^^kie^ a; baseline chart , 
graphing the number of times another person 
performs a spedif Ic ineffective behavior. 
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. ' d* In^f^lduals are able to pinpoint specific . 

' Ineffective behaviors which they themselves 

' /* perform. ^ ' 

e. Individuals are able to count the number of 
•^/i . . times they perform a specific Ineffective , . 
'"'^'" T"'" '* \ "'"behaviorV"'" ~ " ■ ' "■."7 

, f. Individuals are able to 'create avbasellne chart, 

, graphing the numbet of times thieir oWn In- 
* " effective behavior occurs. ^ 

* ■ ■ . ■ V ' ' . , ' • * " . •• ' 

Knowledge .^-l Individuals will be^ aware 6f more effective behaviors 

l*evel , to replace Ineffective on^s. . 

^ a. Ii^dlvlduals are able to identify dn Ineffective 

"—behavior.* — _ _ 

b. Individuals are able to identify a ino^e effective 
behavior that Is-^iricbmpatable with an Ineffective 
, ' behavior. * * V, 

Comprehensi^p 2.2 Individuals will understand more effective behaviors^ 
LeVel to replace Ineffective (mes. ^ * 

a»» liuflvldualsyare able to' provide examples , of 

Ineffective^ behaviors. ♦ 
b. Indlvidu^s are able to provide exampl^es of 
aflS^re *eroectlve beha^ that are Incompatable 
' ^ thfe Ineffective behaviors. ' 

^ 4 \ \ 

2.3 Indlvidualsc^ll demonstrate Identification of moVe 
effective behaviors to rjsplace ineffective ones. 

^ - ' ' ■ 

a. i^ndlvlduals are able to pinpoint specific ^ 
/ ineffective behaviors in others and themselves • 

b. In<}lvidji^ls are able to specify more effective 
behayloir|§:,j^af are Incompatable with Itleffectlve 
behiTvfJij^li/^lh other3 and themselves. 



Application 
.Leyel 



B* Individuals will develop skill in identifying specif ic^^teinforcer^ 
for selves and others. - " ^c ^ 



Khovledge 

jLevel 



1.1 Individuals 4F^!Ll*bQ aware of ways ^b£ identifying / 
specific. ' 
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b. 



2) 



Comprehens Ion < 
Level 



■A- 



1.2 



.1 



Indlyldudl9 are able/«t*def Ine relhforcers as 
things, activities, positive Interactions, and ' 
feelings of worth and esteem that encourage a 
person to repeat a specific behavior. 
Indlvldua;.s are able to recogijlzfe the twp 
types^ of relnf orcers : . ~ ' 

1) concrete (1.^., tokens, food, toys,. 

activities,' etc. ) . ' / 

enccHiragem^nt (i4e., focusing on assets 
and strengthsjrto \bailld selfrcohf Idence and 
self -esteem.) 

c. Individuals are able t^ recognize that. observing 
Is a way of Identifying relnforcers. 

d. Individuals are. able to recognize that Inter- 
viewing Is way of Identifying relnfoijcers. ' ' 

Individuals wfll underbtand ways of Identlfyi^ng 
specific relnforcers far x>thers. ^■ 



b. 



Ijidlylduals are able to provide Examples' of 
relnforcers. \ 

Individuals are able to expla4.n thaf there* are 
two types of relnforcers: ' 

concrete (I.e., tokens, food, toys, activities;^ 



1) 



^» etc. ) ' 
2) en^couragement (I.e. , fijcufllng on as/ets and 
strengths to bull4 ^If ^-cohf Idence yknd self- 
esteem.) • • ' 
Individuals are able to provide examples of 
observatlBn as a Way of Identifying relnforcers. 
Individuals are able to provide example^^of 
• Inteylewlng as a way of Identifying relnforcers. 

Individuals Vll demonstrate ways "bf Identifying 
specific relnforcers for others. 

a. Individuals are able to observe others as a 
means of Identifying their relnforcers. 

b. Individuals ate able to Interview others as ^ 
^ ^ means of Identifying their reinforcerftiy 

c. Ha\?lng a list of specific relnforcers for 
finother person, individuals are able to divide 
the relnforcers Into two categories: 1) concrete 
relnforcers and 2) epcburagement relnforcers. 



d. 



Application 
Level 



V. 



1.3 



J. 



162 



ERIC 



-156- 



Seminar III 



Knowledge 2.1 Individuals wfll be avare^ of ways of Identifying 

Levei ■ \ specific relnfprcers for themselVes. 



Comprehension 
Level 



2.2 



b. 



a. Indl'vldiials are able to. recognize that writing 
doim things -they llke^,^ things they do, and 
> things they like others to do for them are 
ways^ of Identifying relnfojrcers. 
Individuals are able to recognize ^ha^t their 
own relnforcers can be identified* by askjtng ^ 
others, to observe them. ..-^ 

■ \ ^ j - . 

Ih^vlduals will understand Ways of . Identifying, * 
specific relnforcertf for themselves. 

a. Individuals are able to provide examples df * 
ways they can Ittentify their own relnforcer^. ^ 
(^*e. writing dowi^ ^Ings they^lke, things 
th6y do, and things they like other to do 

' for them.} J 

b. individuals- are able 'to provide examples of 
observation brothers' as a means' of identifying 
their own relnforcers. . . . 



Application 
Level 



2.3' Individuals will demonstrate ways of identifying 
^ . specific relnforcers for themselves. , 



a. 



b. 



.Individuals are able io identify d:helr own' 
^relnforcers by writing doWn thlng|s th^y like, 
things they do, and^thlng3 they like^others 
to do for them. / ' 

Individuals -are able to ask others to observe 
thfim as a means of identifying their own re- • 
Inforcers . 



^C. Individual^ will develop skll^ in writing behavior change contracts 
with -groups, with another individual, and for self. 

•. ■ \ ■ • . \ r- ^ ^.^ ■ , ^ 

Knowledge 1.1 Individuals will be aware of ways to write* behavior, 

Level . , » change contracts wltt;i groups. „ r 

a. Individuals are < able to recognize^ that identl- 
.. , fyi^g a specific personal behavior to ^be changed 

'is part of writing a behavior change contract 
• witb a group. 



Comprehensftin 
Level 



K2 



'A 



Application 
|*eveL 



1.3 



ttiaividuals^are able to, recognize that h^lpin^ 
to identify a specif ic group reinforcet ist part : j 
of writing a behavior charig^ contraTct wi^th i group 
Individuals are able to recognize that helping . " 
others reach, their goals is part of wrifrihg a - 
behavior chan^ C9n tract witi^ a ' 
Individuals are able ta^re^ognize that setting ^ 
specific fr^§qu6nc^ Umits and tlme-llBilts are ^ 
parts of writiiig a behavior change fontiract with 
a girougE' ■ ^ ^ c» ,v . ■ 



Individuals will understand ways tavriite^" behavior . 
changes contracts, with groups. : , ' 



Individuals are able to explain why id en,t±fl-* 
catiofl: of a specif ic j)erSonal beh^vibf. is -an^ 
- important part of ' writine" a 'behav4.o^. change ' 
^contract with/^i gr<bip. • » -j^ 



Individuals are able to expladn^y idefiafi- 
cation bf a specific groujy.^reinf of cer ig an 
Ijnpprtant pai« of writing ^behavipt change ' 
contract with a ^^gfoiipi-, ~ ' / ^ 

Individuals are aile to -esfrpJainS^hy helping 
otherfli re^ch their goals ^ft an, important; 
part of writing a behavior, change cpntrsfct with 
a group." ' , ; *«* « 

^^^^M^^lfii are able torexplain why >s^tt:'infr . 
specific ffequency . limits ahd».tlme Ijinit^ are 
Ipparthnt; parts o'f^ writhing a b'ehaWor dhahge ^ 
contraet^ with a group., - ^ ! . - ^ 

Indiv\aualW Will demonstrate ways to ^ write "tehaviar 
change cbiitracts with ^rout)S. \ a . v 



a; 



*d. 



b. 



Individuals are able to identify ^specif ic 
persohgl^ehaylor to be cKiln&eA and, write that 
as part Sf a •brfehayior. change contrafct with a ' 
group. • ,. • \, ' - v. ^ ■' - 

In^lyldufls are^ble to' p'isp'o:^nt a siJec^f ±c , 
gl^o«P: f>inforcer ana. wjF^^that 33^ p^^^ a . 
behayior change coritract wHh a-.gpoup. 3* 
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'Xndlvlduals ablie to specify how they <:an 
help others rf^ch their goals and write that 
as part qf a )>ehavlor change, contract with a 
group. ^ : • . . 

Individuals are able to set specific frequency 
limits and time llmlts^^and write those as^ parts' 
of ^a behavior change contract with a group. 
Individuals are able to successfully carry *ou4 
the terms of the behavior change* contract 
writteSi. * . 



Knowledge 
^Level 



2.1 Indivldlials ^will be aware of ways to write behavior 
. * change cdntTacte j^ith another individjial. * • 



Comprehension 
ievel 



Individuals are af)l^fiR:o xdcq^ 
may take part ,in a behavjbt^! 




y 

yith another individiial xn one*oflp||^^t^ys: 

1) as contractees who are changin]^ behaviors 
yor zy as the contractors^ who are reinforcing /{a* 
another's behavior charfge. ^ . ' 

b# V ^^^'^ividuals are able to, recognize that identi- 
fying a specific beKavi9r to.be changed i^s part 
of writing a behavior qhange contract with 
anothet .individual. 
% ' c. Individuals are able to recognize that the > • 
identlf icartion of specific rj^inf or cers is part 
of writing a behavior change contract with 
another Individual. ' ' ■\ 

d. Individuals af<e able to recognize that setting 
specific frequency limits and time limit e are 
parts of writing a behaylor change contract 
jjr with .another individual.'. / 

Individuals are able to recognize that' the 
setting. of periodic contract review sessions . 
is part of writing a behavior change contract"' 
with another individual. 

2.2 Individuals will understand Ways to write . behavior ^ 
change contracts with Another individual. 

a.. Individuals are able to provide examples of 
* the two different ways they might take part in a 
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■ ■ . ■■ ■ , ■ , ;v • • • . ■• . 

\ behavior change contract wlth^another 'individual : 

1) as contractees who are changing behaviors or ^ 

2) as the contractors who are reinforcing 

^ another's behaviof change. - 
yb. Individuals are able to expl'jiin why identification 
of a specific behavior to be changed is an 
important part of writing- a behavior change 
cOntrafctf with another individual. ^ 

c. Individuals are able to explain why i^entif icatiohf 
of specific reinfnJrcers Is an important part 
of .writing a behavior change contract with 
dnother individual . . - 

^. Individuals are able to explain why setting 
specific frequency limits and' time limits are 
important parts of writhing a behavior change 
contract with another indlyidiial. ' ; 

e. Individualfe are able to explain why "setting/ 

peiriodic contract review. sessions is an important 
part of writing a behavior change contract with, 
another Individual. ' * » 
* , .J' 

0 ^ / ■ I ' 

Inrfividuals will^d^nstrate ways to Write behavior 
change contracta with another individual. ;* - * 

a. Individuals will determine whether they Will 

take on the roles- of contractees or cohtractors 

' .in;a bi&havior cfhange4i contract with "^nother^ 
. individual. i ^ 

b. .Individuals are able to Identify aspecific- , 
/behavior to be, changedand write that as parf' 

/ of a a)ehavior change UmpfSc^ith arfother " 7 
indfvidual.^ 7^ > 

c. Indiyiduals^re able to identify speci/lc're- 
inforcers and write those as parts of a tehtivior ^ 
change contract with another individual/ 

d. Individuals, are able to set specific frequency 
limits arid time limits and write those as parts 

^ of a l^ehavior change . contract with another 

individual. ' ' • /. 

e. Individuals are able to set periodic contract 
review aes«4.ons atid yrite^those as part of a ^ 
behavior change contract with another individual. 
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' f. \ Individuals are able to successfully carry out, 

Velther as contractees or contractors, the terms 
^ |W the behavior change contract written. 

KnowJ.edge , 3.1 IndlviSiial^ will b^ aware of ways to write bdhavlor 
^vel change contracts for themselves. 



t • a* Individuals, are able to recognize, that Identl- ^ 

^/ fylng a specific personal behavior to, be changed 

is part of writing a behavior change contract '\ 
for themsgJVes". " \ • T , 

b. Individuals are able to recognize that 'the = 

. ^ * identification of specific reinforcers Is^^art * 

' ^ of writing a behavior change contract for ^ - c 

\ themselves. ' . 

c. Individuals are able to recogniz^ that setting 
• - ^ ^ 'w' specific frequency limits and tlril'e limits are 

, ^ parts of writing a behavior change contract for \ 

^ themselves. ' ' . 

? • " ^; Individuals are able to recognize that the setting 

• - of periodic contract review is part of writing 

a behavior change contract for themselves. 

Comprehension 3.2 Indiv:^duals will u'hderstand ways to write behavior 
Level * change contracts for themselves. 

\ ' d. ' Individuals* are able to explain why identif ication ' 
y ; of a specific pergonal behavior to be changed is 



r 



an Important p^rt of writing a behavior phange 
contract for themselves. • S 



b; Individuals are able to explain why the identification 
of specific reinforcers is an^ important part o^ 
writing a behavior change contract for themselves. 
1^ . c..^ J&idividuals are able to explain why setting 

^ ^ \ specif ic frequency limits and' time limits are 

Important'parts.of writing 4 behavior change 
contract for themselifes. . ■ [ _ ' ' 

a.^ Individuals ajre able to explain why settin^^ 
' V /, Peri^^c contract reviews is an Importan^-iiarr^ 

^ ♦ " 'of wM^ting 4 behavior change dtontract for themselves. 

Application 3.3 Individuals vill demonstrate wkys to write behavior / 
Level ' change Contracts for themselves. 



1 
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Individuals are able to identify a specific 
behavior to be changed and Write that as part 

of a behavior change contract for "themselves. 
^- . , b. Individuals are able to identify specific 

' - / reinforcers and write those as' . parts of a 

' behavior change contract for themselves. ' 

c.^ Individuals are able to set specific frequency 
_ limits and time limits and write those as parts 
' ' behavior change contract for themselves. 

°- Individuals are able to set periodic contract 
' • ' revtevB and. write those as parts of a behavior 

change contract for themselves.' 
e. Individuals are able to successfully carry 
. " - • the t^ims^ t?he. behavior change contract 

wBdtten for thertselves . 
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